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Introduction

This Financial Empowerment Curriculum and Train Tnainer Program is
pictorially based for refugees with limited liteyaclt was developed to assist
refugee resettlement agencies offer financial engooment training to newly
arrived refugees with limited literacy skills inading, writing, and basic
math. However, we believe this curriculum can &@sased with immigrant
and other populations in the U.S. with limitedr#tey skills. The curriculum
emphasizes experiential learning through visuad,gttorial stories, life
skills and concrete examples. It includes prattmals refugees will need to
successfully manage their money in the U.S. andorgtheir financial self-
sufficiency through budgeting, banking, savings asithg credit wisely.

How to Use the Curriculum

Congratulations on being identified as a FinanEdication trainer for
refugees! As a Refugee Financial Education traiymun have the rewarding
job of helping refugee individuals and familiesrgthe knowledge and build
the skills they need to achieve financial selfisighcy in the U.S.

Trainers of this Program

Ideally, trainers of this curriculum will be member leaders of the refugee
community who are fluent in the language of theigek participants and have
an excellent grasp of English. It is not vitaltttrainers have studied financial
management or had extensive prior experience iaetsa We recognize that
in many cases experienced refugee resettlemerggsiohals not fluent in the
language of the trainees will be providing the ficial education training. In
such cases, the non-native language trainers agdino work closely with
experienced interpreters. We have provided asefdr working with
interpreters in the classroom.

Purpose of this Section

You are signing up to work with a very special graid individuals: adult
refugees and immigrants, newly arrived to the Ua&h limited literacy

skills. Working with limited literacy audiencesitivrefugees, and with adults
each requires special approaches to teaching anmrg. This section
introduces you to training methodologies and leggriechniques for each of
these audiences and then provides direction ontbdsing them together.
Understanding the concepts in this section wilphglu to create a positive
learning environment and facilitate successfulgetifinancial education
training classes.
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Working with Learners with Low Literacy

Individuals with limited literacy can read or wriiele, if any, in either
English or in their native language. Many of tlesvly arrived Bantu refugees
from Somalia fit this description. With little dity to read or write, they have
learned other strategies for absorbing informatibar example:
Observation, which leads to copying or mimickingréor actions, is
sometimes calleBo and Mimic
Listening followed by repetition, also calledten and Repeat
Visual aids help refugees distinguish between sintilt different
objects. These learners often have excellent Mimeaories and
excel as visual discrimination tasks. For exampléhe U.S. money
section, different values of currency are displagiele@ by side—as
actual bills and coins, and as pictures on workisheto help the
refugees make a distinction between one and another
Doing, orActive Learningechniques, are hands-on activities such as
writing a check.
Working with others in pairs or small groups enéma life skills
strategy.

Creating a multi-sensory educational experiencauiin incorporating a mix
of these approaches can help participants leaterfasd be more comfortable
with the learning environment. Diversifying yogathing approach will also
help you cater to different learning styles of induals in your classroom.
Equally important is to use simple terms and aviioims even when
conveying complex concepts and ideas in their edéimguage.

All lessons of this program are structured so gaaticipants with limited
literacy can understand the concepts and implethertsks. However, some
activities may not be fully mastered by trainee®Wwhve not received at least
minimal English training, such as being able todigeir name and having a
basic recognition of letters and numbers. We re@egsome newer refugees
may find themselves at a slight disadvantage duesgons that require basic
writing and math skills. On the other hand, leasra@ten have strong mental
arithmetic proficiency. Even if they cannot physig carry out an activity,
they can still learn and participate. Most impothg be creative and flexible.
You may need to spend extra time to help each eefugaster the skill. For
example, pair participants with limited writing B&iwith more literate
classmates for writing tasks. Alternatively, penficdasks on a large format
such as flipchart or whiteboard. This will requa@ditional preparation. You
may also want to make office hours available tq Ipalrticipants complete
homework assignments between classes.
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Working with Refugees

Refugees have many skills, experiences, and bétidfelp them succeed in
the U.S. Refugees are very resourceful and of@e Buperior problem-
solving skills. Many refugees are used to beirfyséficient and able to take
care of themselves and their family. However, thaye come to the U.S.
from places in the world in which concepts of assetoney and savings are
very different. Some have never gone to schoomé&have never lived in a
city and are unfamiliar with using money. Most &em communities that
lacked access to secure, stable financial ingiitsti Their experiences and
beliefs can enhance class discussions and add aetbth learning.

Take time to learn about the background and expegie of the refugees in
your class and adapt the class lessons to catieeitocurrent knowledge. We
provide some reading materials in the resourceasediut also take the time
to meet with refugee resettlement case managersefugees themselves.
Beginning from what they already know will help théearn new concepts
faster.

While we encourage you to teach in the refugeeiguage, understanding
English will be vital to each refugee’s succesthmU.S. Take the time to
fully introduce the English terms for key financ@ncepts. When adding
new vocabulary, gradually present the languagemext both verbally and
in writing. Encouraging refugees to utilize Enplis effective ways helps
them adapt to their new country.

If you have been a refugee or immigrant, sharingr y@rsonal experiences
coming to the U.S. will bolster a belief that theyl also succeed. Share your
learning steps and stories of what was unfamitigrau. Specifically,
communicate the steps and hurdles you overcameigaabout money
management; reveal your successes as well asgitunes. Express respect
for how adaptable the new refugees have been imgake move to the
U.S.—it is very inspiring.

Interactive Learning Techniques for Adults

Adults are deserving of respect both in terms efrttime and experiences.
Time is valuable for adults who have conflictingopities—employment,
childcare, learning English. Adults do not have ligisure to study financial
theory. They may be losing precious income bynditeg classes rather than
being at work. This curriculum supplies clear iinstions and practical ways
refugees can manage their money and empower thezsdaiancially.
Lessons are interactive and make extensive usetigitis, role-plays,
pictures, games and other activities that are eglplie to the participant’s
lives.
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Each lesson begins with a list of objectives amahidies necessary financial
tool before leading into participatory class waakd homework) that requires
participants to apply the concept to a real-litaaion. Taking the time to let
adults know what to expect and then invite themde@ach activity is critical
to participants’ success.

A good way to keep adults both attentive and megivas to incorporate
active listening techniques. Active listening aphsticipants to feedback
what they grasp. Requesting that participant repbat they understand
requires that people explain their comprehensiontait has been presented.
Questions like “What do you understand? are molgfiieghan “Do you
understand?” Everyone knows the right answerécsttond question is yes.
Check in often and ask participants to repeat wieyt heard. Make sure that
before adults leave the room, they give you onegpad new information that
they have learned. Helping adults articulate tleirning will emphasize the
value of the course and encourage better partioipat

Bringing it all together: Creating a Culturally-Sensitive Interactive Learning
Environment for Adult Refugees

Our aim is to help you creatdemrning environment that works for adult
refugees with limited literacy—one that is interaet practical, starts from
what they know, and is culturally sensitive.

Some other attributes of an interactive learningrenment are:

Small class size of up to 15 refugees, with lotspzfce to divide up
into groups or pairs

Participants are encouraged to ask questions

Participants are asked to not interrupt other gigeints and be polite
and respectful to their classmates

Participants learn from each other as well asrdiadr by working
together on exercises

Participants are encouraged to be active in cladsla homework

Other considerations for creating a positive leagrenvironment:

Financial management affects and involves theesfdimily. It can be
very helpful to have couples, parents, and oldédi@n take the class
together.

Providing childcare for smaller children can impeattendance and
help participants be less preoccupied during thsscl

Providing childcare can also help you enroll muldtipersons from a
single family.
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Class breaks in the middle of class can help reftiesd participants.
Participants appreciate snacks, coffee, waterp#mer refreshments.
Transportation may be necessary to allow newlyeadrrefugees to
attend class.

Find out if you are able to offer any of these g&% to your
participants.

In conclusion, this material is meant as a guilaining requires devotion,
understanding, and sensitivity to different culjrexperiences, and people.
It is an opportunity to share new perspectives ¢thathelp reduce the
challenges refugees are or will be facing. Leaymuill take place when
trainer and participants work together to find witthe lessons things that are
relevant to the refugees’ experiences and combisenew learning with what
they already know and do. Lessons will lead to e&periences, which
participants will in turn learn from. These less@mne designed with the intent
of promoting an enjoyable learning experience fathtrainer and
participants.

How This Curriculum is Organized

The course is organized into four classes:

Class1 U.S. Moneyocuses on money and on what we spend it.

Class 2  Plan to Budgeprovides tools to develop a household budget and
short-term plans so refugees can manage their mamgy
expenses.

Class 3  Bank on itlintroduces refugees to paychecks, U.S. financial
institutions and services, specifically checkiegaunts.

Class 4 Paying the Billoffers hands-on activities to help refugees pay
their bills and manage their credit and debt.

Each class is designed to be 120 minutes (2 houlshgth and is composed
of a series of lessons that build upon each otlieaching individual lessons
may require anywhere from 5 minutes to 30 minutesach lesson begins with
a statement of objective, the suggested timeolistaterials, and suggested
tasks for preparation. At the end of each classreview lesson to test how
well participants have grasped the materials ptesen the class.

While each class is designed to teach core lessmresing the basic financial
education principles in a 120-minute period, défgrcohorts of refugees will
have different abilities and financial training deé Therefore, the lesson

1 To master the materials at this speed, refugees will atleadtan ability to copy letters and words, sign
their name, and add numbers. This would resemble a tamgt gf refugees that have had about 2
months of English training. We believe that with all ttleer priorities in their first two months in the
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structure is designed to make it possible for &&srio determine which
lessons, concepts, or activities are the most Lsetheir group of
participants. We also include supplementary atetrative lessons or
activities within lessons throughout the curricultiat may offer repetition
and alternative explanations for more basic audgme more advanced
concepts and activities for faster moving clas€espending on how you
choose to incorporate supplementary activities, ipay need to extend class
time or add an additional class.

Given the low literacy level of participants, wewi the trainer as the primary
learning channel. Therefore, this program is emiths a trainer’'s manual with
suggested scripts and resources for the trainexdapt and interpret in order
to transfer knowledge about financial conceptstagees. Throughout the
lessons, you will find stories, pictures, signsj game props.

In addition to this training-of-trainers manualetl are two types of
supplementary materials:

Learning Toolsare designed for use by the participants and are
compiled in the companidParticipant Handbook. You may wish to
provide each refugee with tiRarticipant Handbookat the beginning
of the course. On the other hand, some train@fepto provide tools
as separate handouts as needed in each lessber \kity, we
encourage you to provide each participant withren@-binder or 3-
ring folder at the beginning of the course thatipgrants can use to
compile their handbook.

We strongly encourage trainers to supplement ostgube specific
tools with local examples of actual financial do@nts when possible.
While you can use the bank check, deposit slifityubill, or bank
account statement examples supplied in the Learhids section,
refugees often respond more effectively to theal@ocuments that
are used in their community.

Training Tools are props for the trainer to use in the classro8mme
are posters that the facilitator can use to presmmtepts. Others are
accessories for games and other interactive desvitMany are
instructional notes or calculations that pair witkarning Tools to
explain and work through the components of theousrifinancial
documents.

U.S.—finding a place to live, a school for their childremadling in English as a Second Language (ESL)
courses, etc.—that this may be an appropriate time to targgeesfiior financial education. However, we
recognize that different organizations will target refugeelffarent times.
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Planning the Classes

Please take the time to plan ahead and preparenaming schedule and
lessons based on the needs of your participantsdéVeloped &rainer’s
Checklist to help you plan each class. Thainer's Checklist details tasks
to carry out to prepare for each class. We enceuyag to make four copies
of the checklist and use one to prepare for eatheofour classes.

It is valuable to do each activity yourself ahe&time. This helps you:
- understand the lesson fully

adapt activities and examples to better suit yaudents
work with your interpreter to agree on the besglage
improve the bonds of trust between you and youtigggants when
you say “When | did this, | found that...” or “It wésard for me to ...,
but in the end it was really worth it”
be better prepared to handle expressions of camfusgluctance, and
anxiety
recognize where additional information or explam@atmnight be
necessary for your particular participants
answer questions about how to do the various pattge activity

Plan each class based on the speed your partgarddcipants are learning
and how they are learning. Be prepared to speext sjow down when
appropriate. Since the classes and lessons iguhigulum build upon each
other, certain activities are pre-requisites tedaictivities. Based on the
successes and achievements of each class, yowamilto take time to tweak
your lesson plans for the next class. If you fimat your participants are not
finishing the material in each class, you may wardiscuss options in
partnership with the supporting agency and thesghasticipants such as
adding an additional class, prioritizing a few ®slr providing a briefer
overview of certain money management concepts.

Working with an Interpreter in the Classroom

If you do not speak the refugee participant’s laagg) you will need to work
with an interpreter to conduct this program. lis tese, we encourage trainer
and interpreter to work together to prepare fossds. An interpreter’s role
can vary from direct translation to co-facilitatileggsons, and it is important to
clearly work out each person’s role as you woulthwi co-trainer. Be sure
that the interpreter understands the interactismiag environment you

aspire to create. Whatever the interpreter’s iible,crucial to practice
presenting lesson material together as it may $akee time before you find a
comfortable rhythm. Try different approaches tbveéeing the content—
translating by sentence, paragraph, or concepth Esmm of trainer and
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interpreter will have their own system, so if yoarw with different
interpreters, make sure you model lessons—eveisifor five minutes—to
find your special rhythm.

Please recognize that the use of interpretationnatease the amount of time
required to present the financial concepts and/aart the classroom
activities included in each lesson.

Before beginning to use these materials, ensutethettrainer and interpreter
are comfortable with the materials. Thereforepuemshat the interpreter has
carefully read the “How to Use This Curriculum” 8en, participates in a
Training of Trainers course for the program, anfmiliar with the class
structure and lesson materials.

Lesson Objectives and Proof of Competencies

Another feature of this curriculum is thearner’s Checklist. This card
provides a list of tasks to help each participeantk their successful learning
on specific skills. The card allows participamdselebrate their successes
and new learning within each lesson. The card @iswvides trainers with a
tool to evaluate participant progress through @fpod competency. During
the lessons, there are marked points where patitsgcomplete competency
tasks listed on the cards. Take each opportunigpplaud successful
accomplishments by dating and signing/initialingleauccessful participant’s
card.

A bright coloredLearner’s Checklistcard can be found at the beginning of
eachParticipant Handbook. A white copy can also be found in the Training
Tools. (In the Training Tools we have printed twoa page, since the
Learner’s Checklistis a half page. If you do not provide each stuaetit a
complete Participant Handbook at the beginningass; please prepare a
Learner’s Checkliston bright colored card stock for each student gndhe
first class.) As always, you may want to adapdit the list of competencies
based on the perceived abilities of the particpéaticipants in your course
and the pace at which you can expect them to aghievlessons and skills.

We also include a samptertificate of Successful Course CompletioiVe
encourage trainers to have a graduation partyrenueny for the participants
and present each participant with a certificate.
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Beginning each Class

At the beginning of the first class, take the titmgrovide participants an
overview of the contents and objectives of the seuryYou may want to
prepare an outline on the whiteboard or flipch&the agenda and the
learning objectives. Also, it can be helpful t@shsample financial
documents that are part of the agenda. Next, bahdnd explain the
Learner's Checklist Finally, open a discussion on the attributethef
learning environment you hope to create together and to encourage the
participants to attend all four classes.

At the beginning of each class, spend five minue@gewing the topics that
were covered in past lessons and how they linkéaspecific objectives of
the current class. The review of homework assigrisnare generally
integrated into specific lessons within the follagiclass, so they do not need
to be reviewed up front. However, help the classanstand that the current
class lessons will be building upon what the pgordéiots have already learned.

Materials Needed By the Trainer

It is expected that the trainer will have the fallog materials:
- Financial Empowerment Training of Trainer Manual

Trainer’'s Checklist
Teaching Tool handouts
Participant Handbook or Learning Tool handoutsp@anticipants (You
may either plan to distribute a Participant Handbimoeach
participant at the start of the course or photodbeyl_earning Tools
as handouts to distribute to the participants wébh lesson)
Whiteboard and/or flipchart paper with multiple @@d markers.
Calculators, paper, pens, and pencils availabléhfoparticipants
Classroom props for the class lessons: blank pietpaper, U.S.
money, “play” money, local examples of financiatdments, play
money, handouts, etc. as described in the preparsgiction of each
lesson.

In many lessons, you may find it useful to havarge format of the learning
tool handout to use as a demonstration. For exantpé easier to explain the
Paycheck or the Bank Statement if the class canrse®n a big screen in
addition to the learning tool in front of them. Wit is on a big screen, you
can point to the different sections as you explla@gm. You may want a laser
pointer or pointer stick to help you. This carodielp the class be more

2 Larger desktop calculators make it easier to see signs arsl ditfiing pencils makes it easier for
participants to correct errors; however, they should prasigreng checks in pen to develop the habit.
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interactive — you can ask participants to findspecific parts of the
document. Therefore, the curriculum and toolspaowided electronically on
a cd-rom in PDF format. Using the cd-rom, you pagsent any of the
learning or training tools with an LCD projectortora screen from a
computer.

In some lessons, you may want to demonstrate hdi\-to and complete
certain financial documents, such as writing a khendorsing a check, etc.
An easy way to do this is to make a transparendlefearning tool (make a
copy onto transparency plastic) and project thelbahonto a big screen with
an overhead projector. The big advantage of usitignsparency is that you
can actually write on them with a marker while thess is watching.

If you do not have access to either an overheagegqy or an LCD projector,
you may want to take the time to re-create docuseytdrawing them in a
large scale on flipchart paper. For example, yarudraw a check on flipchart
paper so that you can fill-it out in front of thiags.

Finally, this curriculum uses the case study oben&8li Bantu family being
resettled in Louisville, Kentucky. The picturegures, and documents cater
to this scenario. If you are working with othefugee populations resettling
in other regions of the U.S., you may want to adlapse materials with
pictures and information resembling your particiigaand the community in
which they live.

We encourage you to talk with local financial ihgions or retailers to help
support your classes. Some will provide free papencils, calculators,
markers, and flip chart paper. We also encouragety work with local
community foundations for additional support of ytnaining and materials.

Materials Needed By the Participants

It is expected that the participants will bringetach class:

Participant Handbook or, if you are providing handouts, a folder or
three-ring binder to collect the Learning Toolsath lesson.

Paper, pen, and pencil with eraser

calculator (it is nice for a refugee to own one)

a willingness to attend classes regularly, paréit@pn class activities
and complete assigned homework

10
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Typefaces Used in the Lessons

The following shows typefaces and formats you ailtounter in the lessons and how
they are used:

Instruction: Normal typeface provides instrun8ar explanations to the
trainer.
Script: Italic typeface indicates suggested script thattrainer can

communicate to the participants.

Student Response: (When a question is posed to the participants,tifpsface
indented with parentheses indicates an appropratgwver.)

Training Tools: Bold typeface indicates Training Tools.

Learning Tools: Italicized bold refers to Learning Tools.

Vocabulary: CAPITAL BOLD TYPEFACE IS USED FOR NEW
VOCABULARY TERMS.

11
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Resources for Working with Refugees

Center for Applied Linguistics

The Somali Bantu: Their History and CulturBan Van Lehman and Omar Eno. 2003.
Published by the Center for Applied Linguistics (QA

Contact: The Cultural Orientation Center, 4646™8treet NW, Washington, DC 20016;
Tel: 202-362-0700qvww.cal.org

RefugeeWorks

The Way to Work: A Job Preparation Guide for then8lb Bantu.2004.
Video published by Refugee Works, The National €efdr Refugee Employment and
Self-Sufficiency.

Contact: RefugeeWorks, 700 Light Street, Baltimore, MD 202Bel: 410-230-2751;
chamilton@refugeeworks.org

Spring Institute for Intercultural Learning

The Bantu in our Midst: A Resource for ELT ClassngsdMay 2003

Funded by a grant to the Spring Institute for Iné&tional Learning from the Office of
Refugee Resettlement within the Administration@ildren and Families in the U.S.
Department of Health and Human Services.

Contact: Burna L. Dunn, ELT/TA Project Director, 1610 En@nsStreet, Denver, CO
80218;elt@springinstitute.orgvww.springinstitute.org

Office of Refugee Resettlement

Administration for Children and Families
Department of Health and Human Services
370 L'Enfant Promenade, SW

6th Floor /East

Washington, DC 20447

202-401-9246; (fax) 202-401-5487
www.acf.hhs.gov/programs/orr

12
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Financial Education Resources

There are many good Financial Education resouncéee@market for diverse
populations of participants. While most do notyide activities and tools specifically
for low literacy refugee audiences, they can prexadvealth of information to new
Financial Education trainers working with low-incemopulations. As a trainer, it is
often helpful to review multiple definitions, degitions, and presentations of the
information you plan to share. These diverse petspes of concepts expand your
“teacher’s toolbox” and allow you to be more fleeilon your feet as you are facilitating
learning in your classroom. Below is a list ofrebgood Financial Education training
guides.

All My Money

Financial management curriculum for persons workitt limited-resource audiences
prepared by the University of Illinois Extensionl@ge. $100 plus shipping.

Tel: 1-800-345-6087; Fax: 217-333-391yw.ace.uiuc.edu/cfe/mymoney/

Hands on Banking
Money skills you need for life Adult Teacher’s Geitly Wells Fargo Banks.
Download free atvww.handsonbanking.org

Pathways to Prosperity

Interactive financial education curriculum by ther@oration for Enterprise
Development (CFED) the National Endowment for FeiahEducation (NEFE), and the
Fannie Mae Foundatior$50 shipping for instructor manual and unlimited
participant copieswww.idanetwork.org

Money Smart
An adult education program by the Federal Deposiilance Corporation (FDIC). Free.
www.fdic.gov/consumers/consumer/moneysmart
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Class 1. U.S. Money

Lessons:
la Course Introduction 15 minutes
1b Money Opinions 15 minutes (optional)
1c U.S. Money 45 minutes
BREAK 10 minutes
1d Household Expenses 20 minutes
le U.S. Money Review 15 minutes
Objectives:

By the end of this class, participants will be aole

Recognize U.S. money and understand its purchaser@nd how to keep it safe
Perform basic addition calculations on a calculator

Know English vocabulary for common household expsns

Track weekly expenses
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Lesson 1la Course Introduction

Objectives:
Introduce yourself and get to know the participantthe class
Review the objectives and expectations of the class
Develop any rules or expectations for the learmingironment
Go over the course outline and agenda.

Time: 15 minutes

Materials:
Name Tags or Tent Cards
Financial documents from within thearning Toolg¢o show as you discuss the
outline: U.S. Currency, Paycheck, Check Book aadifer, Deposit Slip, Bank
Statement, Planning Worksheet, Budget WorkshedityBill, Credit Card, ATM
Card, etc.

Preparation:

Create a list of the different topics you plan éwer in the course. It is probably best to
do this translated in the participant’s langua@ellate the sample financial documents
that are associated with each of the topics irotller of the list.

Activity:

Welcome the participants and say you would likeat@ a couple minutes for everyone
to introduce themselves. Say you will start firsttroduce yourself by stating your name
and how you came to be a financial education traifelate your experiences to the
lives of the refugee participants in the class ashras possible. Ask each participant in
the class to say their name, where they are froohhaw long they have been in the U.S.

To see how participants do with a basic writingmass out name tags—either stickers
that the participants can wear or tent cards tiet tan put in front of them—and ask
participants to write their name on the card.olhe refugees find this difficult, help
them or ask a neighbor to help them.

Spend five minutes reviewing the objectives of¢harse. As you describe each
objective, hold up a financial document (money,c6h&TM card, bank statement, etc.)
related to the objective. Explain that particigantll understand each document and be
able to carry out the tasks related to the docurmgtihe end of the course. Distribute a
Learner’s Checklistcard to each participant. (Or show them the catdeafront of their
Participant Handbook.) Review the card and shamntkhat each financial document is
connected to a task on the card. This card wifl geu and the participants track their
learning of new competencies.

Spend a few minutes reviewing classroom basicsidat) logistics (i.e. where to find
the bathroom) and classroom rules that will helgrgone learn in a friendly environment
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(i.e. not to interrupt while others are speakimnmyho ask questions, etc.) Ask the class if
they have additional rules to add.

Now, spend a couple minutes going over the schddulie first class including the
class structure and objectives for the first class.

17



% ISED
Solutions

Lesson 1b Money Opinions (Optional)

Objectives:
Talk about money
Experience the classroom as a safe environmenxjpt@gs opinions
Move around and be comfortable in the classroom

Time: 15 minutes

Materials:
Opinions about MoneyTraining Tool
Three printed signs oAgree, Disagree andDon’t Know
Tape

Preparation:

Prior to the class, trainers are encouraged totteadgh all the statements on the
Opinions about Moneytraining tool. Ensure you understand each stateyaurself

and think about whether your participants will alswlerstand the concepts. Take time
to think about what words will best translate ttieas to your participants. This activity
is most interesting when class members have diftgreints of view. You will probably
not get through all the statements depending ondyenly the participants share their
opinions. In fact, you may want to limit this adty to only 3-5 statements. Choose
statements that will be the most relevant and egble to your participants, but will also
be a bit controversial so that participants caragegn a good discussion about the pros
and cons of money. Remove, alter, or change thiesees such that they are better
suited to your participants’ culture and experience

Be prepared to learn a lot about the financial Kedge and financial biases of your
participants. If you use the banking questions, wdl learn about their knowledge of
banks. If you ask the happiness, evil, or selfisbstions, this will clarify beliefs the
participants bring with them from their country andture.

Another goal of this activity is to introduce theucse as a safe learning environment.
Find ways to empower your participants to partimpaMake sure to thank everyone for
sharing their opinion. Learn to encourage pardiotp to share their opinions, even if
they are contrary to yours or other participariise positive statements like “good
point,” “interesting comment,” “thanks for shariignice point, how do others feel about
this?” etc. Remember, no opinions are ever wrarnreo question is ever stupid. Take
time before class to prepare encouraging phrasgsuinlanguage. Take time during this
first class to use these phrases to help partitsgdael comfortable. Experience shows
that the faster you get participants actively dboting, the more involved and
participatory they will be throughout the course.
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Once in the classroom, tape BR&REE sign on one side of the room and the
DISAGREE sign on the other side of the room. Find a chad put thddDON'T
KNOW sign in the middle of the room.

NOTE: This activity works very well groups of asize—even up to 100 people—as
well as groups that include multiple family members

Activity:

Describe to the class that you will be saying comstatements about money. Explain
that each participant can agree, disagree, orastike about their attitude to each
statement. They will demonstrate their responsmbying to the corresponding section
of the room. Point out the three sig?8GREE, DISAGREE, andDON'T KNOW to

the participants. Use the pictures on each sidrelo participants learn these three
vocabulary words. Let participants know that thisreo right or wrong answer, and that
everybody’s opinions are important.

Call out the first statement and ask participantdecide how they feel about the
statement. Ask participants to move to the appatpsign. Once participants are in
groups, ask patrticipants to explain why tA&yREE or DISAGREE with the statement.
Make sure to askON'T KNOW patrticipants too — their responses are usuallylgqua
thoughtful. Go through each statement using &meesmethodology.

When couples and families are in the class, engeui@mily members to freely go where
they want to and to notice where each other go leiting curiosity and respect.

At the end of the activity, ask the group as a wholdiscuss what they learned about the
difference and similarities of their beliefs.
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Lesson 1c U.S. Money

Objectives:
Recognize the different U.S. bills and coins
Write U.S. money with dollars and cents signs
Learn what U.S. money can buy
Use calculators to display amounts of money andnaoicey

Time: 45 minutes

Materials:

- Three Learning Tools from the Participant Handbfmykeach participantU.S.
Money Words Counting U.S. MoneyandPractice Using a Calculator
Assortment of real U.S. bills and coins enoughassparound at least one bill and
several coins to each participant. Try to inclatieeast one of each type of coin and
at least one $1, $5, $10 and $20 bill in the ctlbec
Calculator for each participant in the class
Number Flashcards A&B with numbers, dollar signs and decimal pointsatit
You may want more than one set of flashcards (ehéos every two people) if you
ask students to work in pairs. If so, keep eatlinsan envelope or with a paper clip.
Large calculator for demonstrations in front of thass

Preparation:

This is a multi-step activity to introduce refugéedJ.S. money and the English words
used to talk about and calculate money. Once apgkaase review the activity before the
class and assess the level of competency you expecparticipants to have on these
tasks and how long you want to spend on each ade¢bgons. This lesson will be
followed by a brief break during which you can wanklividually with some of the
participants.

U.S. Currency Vocabulary

Activity:

Using real money, show each bill to the class akdlae group if they know the amount.
If they respond in their own language, repeat tilaes of the currency in English. Ask
the class to repeat the English word. Pass areaal piece of currency in turn and ask
each person to look at the bill or coin and repeatEnglish word. Encourage them to
look at the numbers on each bill to become familidh the location of the numbers and
the relative value of the bills (i.e., $20 is mthan $5 is more than $1). Show them
where on each coin the value of the coin is written

Ask participants to turn to tHg.S. Currency Vocabularyearning tool in the Participant
Handbook (or distribute as a handout). Can paaris identify each real bill or coin
with the corresponding picture of the money ontthedout? Point out the different
ways of writing the value of the currency.
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For example:QUARTER 25 $0.25 25 cents

Second, explain the conceptsi®LLAR SIGN ($), CENTS SIGN (), and
DECIMAL POINT (.)

The decimal point can be an extremely difficult cept. If so, we have provided a set of
Number Flashcard Sheets A & Bin the Training Tools to help participants grase t
concept. Working with the flashcards, show howrtbmbers to the left of the decimal
point are the number of dollars. Then explain thahbers to the right of the decimal
point are like coins, they are less than a dolldsing different combinations of coins,
show the class that 100 cents adds up to one dallse the flashcards and move the
numbers and decimal point around to show diffedatiar figures, with the coins and
bills needed to make that amount. You can alscaadidcemove zeroes to explain the
values of money.

Third, ask participants to turn to t@®unting U.S. Moneytearning tool in the
Participant Handbook (or distribute as a hand@hpw them what the numbers look like
when we add bills and coins to each other.

Put together a pile of money with the bills andhsoyou brought to class and show

participants how to shift the flashcards arouncefresent the dollar value. Work up to
more complicated piles in which the coins add umtwe than one dollar.

The Value of Money

Distribute a random amount of U.S. bills and cdameach of the participants. Give each
participant a minute to look at the currency and et value. In turn, ask the refugees to
say how much money they have. Ask them if theyusmtheNumber Flashcardsto

show the value of money that they have. Ask iagipipant would like to volunteer and
write the dollar values on the whiteboard. Carytb@&rectly use the $ sign and . point?

Now ask each participant to state one thing thayt ttould buy with their pile of money.
Ask other participants if the purchase is realigtith the amount of money.

For example: $22.34 could buy a pair of pants5&tould buy a bus ticket.
Learning to Calculate

(This activity is very effective when done in patpairing more skilled participants with
less skilled participants—so that they can worletbgr and help each other. If
participants are working in pairs, ensure that tinagle off using the calculator.)

Distribute aCALCULATOR to each participant in the class.
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A calculator is a machine that helps us work witimibers. In today’s class, we will
learn how a calculator can help 4D our money.

Ask people to look at the calculator and try toogauze the new symbols on the
calculator. Can they find the decimal point? @=ey find the dollar sign? Explain that
the dollar sign and cents sign are not on a calmuénd do not need to be. The
calculator can be used to add the numbers.

Ask one participant to repeat again how much mosay front of him/her. If
participants state the amount in their native |laggy repeat the amount in English and
ask the class to repeat. Ask a volunteer to whigeamount of money in the form $12.34
on the whiteboard. Using a large calculator inftbat of the room, show the participants
how to type the amount of money into the calculator

For example: Typel 2 . 3 4

Ask the next participant to say how much monewigant of him/her. Write this
amount on the whiteboard under the first numbeaijragepeating the amount in English.

To the left of the second value, draw a big plysign. Explain the concept of the plus
sign and say the word “plus sign” in English. Shibe class the plus sign on the
calculator. Ask them to hit the plus sign and thgre in the second value.

Continue around the classroom repeating the exeatispeaking, writing and adding the
value of each participant’'s money with the calcuatAt the end, see how many people
have the same value in their calculators.

Show participants thBractice Using a Calculatolearning tool in the Participant
Handbook (or distribute as a handout). Thisrnesaurce for them to have at home if
they do not have a calculator. They could alke tato a store with them to help them
communicate that they want to buy a basic calculato
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Lesson 1d Household Expenses

Objectives:
Learn English vocabulary for common household egpstin the U.S.
Track weekly spending

Time: 20 minutes

Materials:
Expensedraining tool
Two learning tools in Participant Handbook for eaelnticipant: Household
Expense VocabularandMy Family’s Expenses A & B.You may want to provide
additional expense sheets if your class schedwpresad out and participants will
have more than one week between this and the tesd.c
Transparency dfly Family’s Expenses Aand an overhead projector. If you do not
have an overhead projector, do your best at rengeatcopy of the first page
horizontally on flipchart paper.
Seven $1 bills of game money for each participadtyourself (if possible, use real
money or plastic money available at classroom gugiglres); and a basket
Envelopes, Scissors, and Tape if you plan to usalternative Envelope Tracking
for family expenses. (You can generally buy a bb%00 envelopes for about $3.00
and help participants cut and tape the expensgaas in class. You may want to
encourage them to keep all the envelopes togetheshoe box, which you could
also provide. If you have time, you can decorhéeiudgeting shoe boxes.)

Preparation:

Spend time to read through the entire lesson &sasshich will be the best learning
tools for your participants.

Activity:

Common Household Expenses

In this lesson, we are going to talk about expersi® money that goes out of your
household.Hold up theExpensedraining toolof money flying away from a purse.

Ask the class what are some things they spend moméy the U.S.

In the U.S., you will find that you spend moneynamy things. What are some of those

things? (You may want to write answers on a flipchart)
FOOD, CLOTHES, CHILDCARE , TRANSPORTATION , RENT,

TELEPHONE (andPHONE CARDS), UTILITIES such aELECTRICITY,
GAS andWATER, LAUNDRY , CLOTHING, SCHOOL, etc.
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In many cases, you will not have spent money @ettiengs in your home country.

Distribute theHousehold Expenses Vocabulatgarning tool to the participants. Review
the English words for the categories of common bBbakl expenses in the U.S.

Discuss with participants if many of these expergesew to them in this country. Ask
them to circle the monthly expenses that are netlvém in this country. For example,
many refugees may have built their home and neaerient. If they come from a rural
area, they may not have paid for water nor hadretéy.

Now ask them to write under each expense, to teedieheir ability, how much they
think their family spends on each of these costh @@onth in the U.S. Discuss the cost
of the household expenses — do the refugees hgoedasense of how much their
monthly household expenses will be?

You may want to include a short conversation herathe participants’ expectations of
who pays for what if they are receiving funds framefugee resettlement agency, i.e. is
the participant paying rent or is the refugee tégaent agency or sponsor paying for
them? What others types of income are refugeesviag, i.e. Food Stamps, TANF cash
assistance? What other types of assistance dadheive, i.e. medical.

Supplemental activity: If you have knowledge refyag the benefits offered to the
families by the refugee resettlement agency oe stat local programs, you can engage
in a larger conversation about explaining thesegygf programs. Otherwise, encourage
participants to talk with their case managers &mranore about what they are receiving,
how long they will receive the support, and whesythvill be expected to pay for

specific bills. If most participants are receivisiguilar benefits, you could ask a case
manager to hold a special session on these topicsling out this information will
empower the refugees to plan ahead financially—Faipd participants with the planning
activities in the next class.

Tracking Monthly Expenses

Knowing how much you spend each week and each rhelpth you be a better money
manager. Since you will be encountering many newtify expenses in the U.S., it is
important to know how much money you are spendiaigoa what.

Pass out seven $1 bills of play money to eachqiaaiit® Take seven bills yourself.
Participating yourself shows that everyone, inaligdihe financial management trainer,
can be a better money manager. Ask the clagsitbeiing questions. Each time a
participant answers no, ask them to put $1 bidl masket in the middle of the room.

Do you know how many dollars you receive each nfonth
Do you keep cash in a safe place?

3 This is adapted from All My Money, Lesson 2
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Do you save receipts from your purchases?

Do you know how much you spent on food last month?

Do you know the dollar amount you spent on trantgtimm last month?

Did you save any of your income last month?
Do you have a bank account?

Point out that not keeping track of your money cast you real money just as it costs
play dollars during the game. For example, if gounot know how much you spend on
food, you may not have enough money to pay yoltyukill when it is due. If you pay
the bill late, you will need to pay a late chargiggest that learning a simple way to
track your spending helps build better money mamesgp skills. It is a key part of
budgeting, which we will get to next in the class.

There are many ways to track your expenses. @&b#oh will teach you a method for
tracking your expenses on a worksheet.

Present the transparency of g Family Expenses Aor on the flipchart page. Ask the
class, has anyone spent any money today? Selestodent to say what they purchased
and how much it costs. Put the expense in thecbeolumn under day 1. Ask another
student to state something they bought. Do tliésvatimes to get students to see how to
put expenses on the tracking form.

Now, ask participants to turn to tMy Family Expensedearning tools in the Participant
Handbook (or distribute as a handout). Explait thiz worksheet is designed to track
expenses each week. Therefore, each week thepest to start a new worksheet. The
trainer may want to distribute at least two worletkdo each participant, so that they can
work on one in class and have a clean copy to tuiserae. Or you may want to provide
enough sheets for one full month of tracking.

In the upper right hand corner of the workshespace to write the first date and the last
date of the week you will be tracking the expensksk the class if they know today’s
date. Ask if anyone can write the date on theetdaard, if not, write it yourself. Ask
participants to copy the date in the first blatiksome of the participants have difficulty
copying the date onto their worksheet, you cancdiskr participants to help them. Now
help the class count ahead seven days. This enithef the week. Again, demonstrate
how to write the date.

Now move to the chart below. Ask participantsapycthe date in the first square under
Date. Ask them to think of anything they spent eyon that day—a cup of coffee, a
pack of cigarettes, food at the supermarket, actrédey bill, a candy bar—and to write
the amount, as they learned in the last clasfi@mdw under the box of the category.
(You may need to review how to write dollar valueBpr instance, coffee would go
under the picture of “Food.” Cigarettes would guler “Entertainment.” You may want
to do this activity in pairs so participants theg enore literate can help less literate
participants.
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HOMEWORK: Ask the participants to continue to trabkir weekly expenses. Ask
them to do this not just for themselves but thatire family. Ask them to bring the
completed weekly sheet(s) to the following clasheir weekly expenses sheet(s) will be
used in the next class to help create a housellgdd. If some participants will not be
able to perform this writing task themselves, dat if there is anyone who can help.

ALTERNATE EXPENSE TRACKING ACTIVITY:

If you think that the majority of your class paipiants will not be able to track their
expenses by writing down the amount of each puechad expense on thy Family
Expensesvorksheet, you can introduce an ENVELOPE TRACKIN@thod instead.

You will want to have scissors, tape, and envelapetass. Help participants create an
envelope for each budget category by cutting caipibtures of each household spending
category and taping it to the front of an envelop&ery time they pay for something,
they put the receipt in the proper envelope. Askdarticipants bring the envelopes to
the next class and you can help them add the tsdeiglass.
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Lesson 1le U.S. Money Review

Objectives:
Demonstrate competency to add money
Demonstrate competency to write money values
Demonstrate knowledge of what money can buy formomhousehold items.

Time: 15 minutes

Materials:
Value of Moneylearning tool in the Participant Handbook (or dsaadout)
Learner’s Checklist
Calculator for each participant or pair of partanips

Preparation:

It is helpful to have a transparency of ¥&ue of Moneylearning tool so that you can
project it on a large screen. This will help yambnstrate how to write in the values
(You can write on the transparency as it is beirggegted.)

Activity:

Work with participants and ask them to tell you homrch money is in each grouping on
the left side of th&alue of Moneylearning tool. This is Task 1 on thearner’s
Checklist. If they are able to do this task, congratulate tlaeah sign their checklist for
Task 1.

Ask each refugee to write next to each groupingvdige of the money in the $12.34
format. If they cannot write, ask if they can shibv@ amount on the calculator. This is
Task 2 on thé.earner’'s Checklist

Now, ask participants to draw a line from the moaaythe left of the page to a
household expense on the right side that they qouicdhase with each grouping of
money. You may want to demonstrate the first ongass, and have the participants do
two each themselves. This can be done easilyuifyave a transparency of the learning
tool. You can actually draw the line on the traarsgpcy as you are showing this to the
class. This is Task 3 on thearner’'s Checklist

Advanced Review Activities:

If your class has successfully accomplished thee@band you have extra time, here are
two additional competency reviews.

Go around the class and ask participants to sayesalf money in English and identify
the household expense it will buy with their newgksh vocabulary word.
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Ask the participants to add all of the boxes of moan the calculator. (This is actually
Task 4 on thé.earner’s Checklistwhich will be covered in the next class.

MATERIALS FOR NEXT CLASS
Remind students to track their weekly expenses tAam, if they are comfortable, to
bring a pay stub or benefits check stub so youcedculate their income (pay stubs will

also be useful in later classes). If you planl&y phe savings game, ask participants to
bring in two items from their house.
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Class 2: Plan to Budget

Lessons:
2a Group Budgeting 40 minutes
2b Planning Spending Priorities 30 minutes
BREAK 10 minutes
2c Household Budget 40 minutes
2d Budget Review 15 minutes (optional)
Objectives:

By the end of the class, participants will be dble

Reach consensus with a group on cutting expenseséb financial goals
Understand how a budget will help achieve shortitand long-term goals
Set goals with a planning tool to help them achiieegoal

Define what income, wealth and assets mean to them

Prepare a household budget that will help themeaehiheir financial goals

Class Introduction:
Review the lesson outline and objectives of Class 2

Ask the participants if have been tracking thepenses since the last class. Did this
activity help them to better know what they sperahey on in the U.S.? Are they
spending more money than they thought? Are thepdipg money differently than they
thought? How many people in the class will corgitoi track their weekly expenses?

In the second class, we deepen the understandimgusiEhold expenses and give tools
the participants can use to plan and budget theiray to meet short- and long-term
financial goals. The class will start with a grdwgdgeting activity to review the
household expense vocabulary. It will also helgip@ants work together and share
their experiences of spending money in the U.Se Jdtond lesson will discuss assets
and wealth. This discussion will help empower gefes who have aspirations and
dreams for their lives in the U.S. to identify shdong-term goals.

Once participants have a better idea of their firergoals, the last lesson will help
participants develop a household budget basedeinitftome and expense sheets. This
activity will also build on calculator skills leagd in the Class 1 and teach participants to
subtract and multiply.
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Lesson 2a Group Budgeting

Objectives:
Make spending decisions within your income
Reach compromise and consensus with a group owlisygepriorities
Encourage participants discuss what is most impbttathem

Time: 40 minutes

Materials:

- Household Expenses Game A&B
A set of sixty $20 bills (those designed for classn teaching look much like real
money; however, play bills are available in théniray tools if necessary) for every
group of 3-5 participants in the class
Farah Family Budgeting Sequencdraining Tools
Calculator for each participant or pair of partanips

Preparation:
This activity is done best in groups of 3-5 papsits.

Make enough copies éfousehold Expense Game A&RBraining tools to have a game
board for every 3-5 participants in the class. €lsipeets A&B together to create the
game board. Make copies of the $20 bill sheeti®ta set of sixty $20 play bills for
every group. lItis best if you can print thesegoeen paper. Count out the bills and
place each set of sixty in an envelope prior tesla

If there are family members in the class it is gtmtlave 2 family members (i.e.,
husband and wife, parent and child) working togetinéh at least 2 other participants.
This will give family members an opportunity to disss and compromise. However, it is
best that an entire team not be comprised of mesrfb@n one household to minimize
stress and conflict in the classroom.

Activity:

WHAT IS A BUDGET?

In the last class, we discussed household experntbesmoney that goes out of your
household.Hold up and tape up thHexpensetraining toolof money flying away from a
purse. Ask the class if they remember this pictuom last class. Review the household
expenses vocabulary from Class 1.

Ask the class if they are familiar with budgetingoes anyone know what a budget is?

A budget balances how much you spend and earn
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Has anyone ever had a budget? Why or why not? Wdéwd an individual or a family
create a budget?

(A budget allows you to:
Understand where your money goes.
Make sure you do not spend more than you make.
Find uses for your money that will increase youalitie)

Hold up thelncome sign (4 in the~arah Family Budgeting Sequencieof money flying
into a purse. Tape this next to tBepensesign (5 in thé-arah Family Budgeting
Sequencg Now hold up thé&caletraining tool (6 in thd=arah Family Budgeting
Sequencg

Ask the class if they know what this picture is?

(Itis a scale. It shows if the money coming iht purse is more or heavier than
the money going out.)

In this picture, is there more income (money conm@r expenses (money going out?
How do you know?

(There is more money going out. The side with mgoayg out is heavier than
the purse with money going in.)

Ask the class if they are finding it easy to pusshall of their needs and wants on their
current income. Encourage them to discuss sortteeddifficulties.

Discuss the importance of learning to balance ymeome (money coming in) and
expenses (money going out) so that you can colvef gbur household expenses and
“save” some money for future purchases or emergenci

Ask the class*What steps you need to create a budget?”

(To develop a monthly budget, you need to:
Add your monthly income
Track your weekly expenses
Calculate your monthly expenses
Making choices with your family and people you ith.)

AZIZA AND ALI FARAH
Let's play a game so we can learn the concept dgbting. Introduce Aziza Farah. She
arrived with her husband Ali Farah to the U.S. thmaonths ago from Somalia with their

daughter. During the rest of the course, we wallusing the experiences of Aziza and Al
to help you learn to manage your money.
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Aziza has an idea!Hold up thddea Picture(1 in theFarah Family Budgeting
Sequencg of Aziza thinking about money.

Aziza and her family have an idea to buy a carcwhvill require some moneyold up
theFamily sign (2 in theFarah Family Budgeting Sequenckof Aziza with her
husband Ali and their daughter Amina.

The family realizes that they will need to workdhand manage their money well to
achieve their goalHold up theTools sign(3 in theFarah Family Budgeting
Sequenceg

Together they look at their incomPoint to thdncome sign.

And they look at their expenseBoint to theExpensesign.

And they try to figure out how to budget their monieoint to theBudget sign.

If their income is more (heavier) than their expes)ghey can savédold up theSavings
sign(7 in theFarah Family Budgeting Sequence

Help the class divide itself into groups of 3-5ef& to the suggestions in the preparation
section regarding how to group people from the stm#ly or household. If there are
no family members, mix-up the class and have pewphk with other participants next
to whom they do not normally sit. An easy way totkis is have the class count off.
Figure out how many people are in the class, dilsigld (rounding to the nearest
number), and then have people count to that number.example, if there are 13 people
in a class, 13 divided by 4 is 3.33. Ask partiaigao go around with each one counting
in the cycle 1,2,3,1,2,3... This will make threewgws; two groups with four participants
and one with five. Likewise, you could ask the sartass to count in a cycle of
1,2,3,4,1,2,3,4,..., which would create four groufigee groups of three and one group
of four.

HOUSEHOLD EXPENSE GAME

Each group will play the game as if they were thealk family of four. Aziza works as a
maid at a local hotel and brings home about $300vpeek.

Distribute oneHousehold Expenses Ganand an envelope of sixty $20 play bills to
each group. Explain that the group will be workingether as a “family.”

Explain that each group has been given sixty $26 &gual to the Farah family income
of $1200 each four weeks (about a month). Ask gactp to work together to discuss
and decide how the family income will be spentk A&m to decide how much money
they can spend on each expense category. Encadinegeo put at least one bill in each
category, i.e., they cannot leave an expense agtéipnk unless they justify how it is
possible to live in the U.S. without spending mopneythe category. Encourage the
groups to be as realistic as possible with theawkedge of current prices. For example,
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if an apartment for a family of four is around $4&& month in their community, ask
them to count out the correct number of bills: rityeone $20 bills.

Walk around the class and listen to the group @siom. Help make sure that each group
understands the assignment and are working togettmaygotiate their spending.

At the end of the game, bring the class back tagdthdiscuss the activity.

On a flipchart, create a table with all the budggegories listed on the left side and a
column for each group across the top. For example:

Group 1 Group 2 Group 3 Group 4

Rent

Utilities

Telephone

Phone Card

Personal Care

Laundry

Transportation

Child Care

Clothing

Food

Medical

Household Supplies

Education

Travel Loan

Entertainment

Savings

For each category and ask the groups how much thagyallocated to each category.
See if a volunteer can write the dollar amountsaoh box, or do so as the trainer.

CLASS DISCUSSION
How similarly or differently the different groupsttibuted their money?

Here are some sample discussion questions foldke:c
What different choices did groups make?
How realistic are the estimated expenses of eamlpgr
How did groups work out differences of opinion viitithe group regarding spending
priorities? Ask each group to explain the proadssaking decisions. Did they vote?
Discuss a category until everyone agreed? Mowve ambther category and return to
the category?
Do participants think they can work with their fdieé at home to create spending
priorities and a household budget?
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Encourage participants to go home and play the gaithetheir families. The trainer
may want to have enoudtousehold Expense Gamés give each participant one at the
end of class.
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Lesson 2b Planning Spending Priorities

Objective: Set short-term and long-term financial goals
Time: 30 minutes

Materials:
Harvest Planning Sequencéraining tools as signs for the trainer to use.
Two learning tools in the Participant Handbookdach participantdarvest
Planning SequencandPlanning
Transparency dPlanning learning tool to demonstrate how to draw in thikooas.
Or, you can re-create the learning tool on a Ipigee of flipchart paper.

Preparation:

Planning is an activity carried out by people whelfthey have enough control over the
world around them that they can create and accsmftieir goals. Unfortunately,
refugees new to the U.S. often feel overwhelmedlbthat is unfamiliar and do not feel
confident about their ability to achieve goals.thea, their vision might be “If by chance

| get money, | will try to buy new shoes.” Thearccupied with reacting to the crisis of
the moment. They are also often pre-occupied wnigavhat they believe the “average
American” has: cable TV, a big car, name brand legisa etc.

A primary aim of this financial empowerment couis¢o give refugees a greater sense
of control over their lives in the U.S. This seatintroduces basic planning concepts and
tools to help refugees set goals and move thaisltewards these goals. Planning tools
include setting goals, identifying tasks and resesyimplementing the plans, and
achieving goals.

In the next section, participants are guided thhotlng process of creating a household
budget, which is another planning and money managétool.

A few words of warning when helping newly arriveddugees plan. Planning requires an
attitude of empowerment that many refugees newddXS. might not have achieved

yet. The realities of the new economic and pdaltenvironment may at times make
planning feel futile. A refugee family or individuwho carefully creates a plan may
become discouraged when circumstances beyond s control make the plan
impossible to carry out. Encourage participantse@ersistent and not lose heart. While
an unattained goal may lead to disappointmentgetugoal willcertainly remain
unattained. Planning helps the planner to payeclagention and to learn from successes
and failures. Plans that fail can help a refugleatify exactly what went wrong and how
to improve their future actions. With practiceamhers learn to make more realistic
plans.
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Discuss the importance of planning ahead to acltieie short and long-term goals.

Goals reflect your values. Goals allow you to fljfour values in concrete and specific
ways. Goals are the specific plans you have i {ifa1 You may have short-term goals
and long-term goals.

Discuss the difference between needs and wanéntity the things that must be taken
care of on a daily, weekly, or monthly basis, dmelthings that can wait until later. Have
the participants give examples of their needs aswtsy and use these examples to set
realistic goals.

Ask the class some of the goals they have ovenghliethree or six months. For
refugees, it is inevitable that their financialccimstances will change—remind them that
their cash assistance support will decrease otlirtats) and encourage them to start
thinking about ways to support themselves by gegttiew jobs or using skills they
already have to create income.

Some goals are short-term goals; they are things ybu want soon. You may want a
job, to pay your rent or move into a larger apartryeouy a new coat for winter, or shoes
for your children. These are things that wouldnlee to have in a few weeks, months, or
even a year. Goals change as your income, coscamd circumstances change. If you
get a well-paying job far from home that is notaohus route, a car might become a
priority.

Other goals will require a longer time to reachorig- term goals might be paying for a
college education or buying a home.

Unfortunately, your current income is not enougledoer all of your goals. Hopefully it
will cover your current needs and allow you to sémesome of your goals. Now that
you have spent some time talking about what yondspeur money on in the U.S., it is
time to identify some of your goals. This will afedp you create a more realistic budget
for your family.

TheHarvest Planning Sequencprovides an example of planning that is familiar to
many refugees from Africa. Refer to tHarvest Planning Sequencia the Participant
Handbook. Ask the participants to describe theisege and see if they can describe
what is going on:

(In Africa, Aziza had the idea she wanted to growc In order to grow corn she

will neededTOOLS such as a hoe. She knew she would haVéQ&K very
hard to accomplish her goal.)
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Ask the participants how long it might be from theey Aziza has the idea to grow corn
until she got the tools, worked the land, and hgdad harvest. Is this a familiar
scenario for them. If not, what is a familiar seea?

Were there years they worked very hard and goba gloarvest”? Were there other
years that they worked just as hard but no rainecand they had a poor harvest? Were
they still glad that they did the work and planeée@ad? What did they do in years with
a poor harvest? How did they feed and clothe thaenilies? Were there other goals they
may have preferred but knew were not achievabteeXample, growing tomatoes or
making wine?

Discuss that in the U.S. you need money to achesey of your goals: buying food,
clothes, a car, a house. Since money is oftery ackeuccess, we can call these financial
goals.

When helping people set financial goals, theresamee key concepts that can help them
set more realistic goals.

Be Specific: Encourage refugees to choose goals that arefispeeor example, | want a
job. I want a three-bedroom apartment. | wantra tavant my teenager to go to college.
Stay away from vague goals such as “l want to ¢e'ri

Have a Price: If you know how much money it will take to achéeyour goal, you can
track your progress. If it will cost $4,000 to baigar and you save $100 a month you
will be able to reach your goal in 40 months — &6 $ears. At the end of twelve months,
you can see whether you are on track to meet yoalrtyy checking if you have saved
more or less than $1,200.

Be Achievable: Encourage participants to choose goals thabearached in a defined
time frame. If they are new to the country anchdbhave a job — it might be important
to set the short-term goal of finding a job. Homwaership is a more appropriate goal
once the individual is working and can save towhedgoal on a monthly basis. Itis
only achievable once the participant has regulawnme.

By planning ahead, and planning to save, your gaadsless likely to be lost in optional
purchases in your day-to-day living expenses. kangle, if you have a goal of buying
a car to improve your employment opportunities, gy decided to not pay for cable
T.V, cut back on smoking cigarettes, or find sedoanld sneakers for your children.

Ideally, in a household that has two or more pessainis effective to have everyone in
the household work together to establish and aehgoals.

If there are multiple members from a householhadlass, ask them to work together in
the following activity.
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Refer to thePlanning learning tool in the Participant Handbook. Ask paeticipants or
families to think about a goal they have. Ask therpick something that is specific,
achievable and measurable. Ask them to draw theigahe top cloud above Aziza’s
head. In the cloud on the right, ask them to ditavool(s) they will need to meet this
goal — this could be reading, writing, money, woldthes, etc. In the picture on the left,
ask them to draw what they will need to do to ieeetbols to achieve their goal (i.e.
participate in training, purchase a work uniforake the bus to work every day)

Ask each participant to discuss their goals withdlass. Discuss whether their goals are

achievable. Encourage participants to modify tgeails to be more specific and
measurable. Ask refugees how long they think littake to achieve their goals.
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Lesson 2¢c Household Budgeting

Objectives:
Prepare a household budget
Add and Subtract on a Calculator

Time: 40 minutes

Materials:
ParticipantsMy Family’s Expensedearning tool completed as homework from
Class 1 (or Household Expense Envelopes, if altenactivity was used)
Monthly Household Budgetearning tool (in Student Handbodioy each participant
Monthly Household Budgetearning tool transparency and overhead projetor,
possible
A calculator for each participant
If you plan to play the Savings Basket game, biing variety of common household
objects — at least enough for one per particip@nrt.as homework from Class 1 you
can ask participants to each bring two items framé.

Preparation:

Activity:

Ask each participant to take out their homeworkrfrGlass 1: completedy Family’s
Expensedearning tools. Ask participants how they weréedb complete this task. This
is Task 5 on théearner's Checklist

Participants may have multiple tracking sheets déjpg on how your class schedule is
implemented. (If you are teaching the Class weakl weeks, then each participant
would have only one completed tracking sheet. Haneaf your classes are spread out,
they may have multiple weeks.)

Ask participants to take a look at their Trackige&t. Using a calculator, ask the
refugees tADD all the spending in each spending category (cojuand put the
TOTAL for each spending category at the bottom of thernal You may need to
review with participants how to use calculator&\ioD.

If they have multiple sheets, ask thenABD columns on each of the weekly sheets.
Then see if they caADD the total of one week with the total of the othwereks for each
spending category.

Now ask them to notice if this was a normal penbtime. Were there expenses during
the week that are not usual — for example, maytiald got sick and a participant needed
to spend $50 on doctors and medicine. Do you hegpglar monthly expenses that you
did not pay during the time you were tracking yeypenses, such as utilities and rent?
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Using the sheet(s) the participants have in frénh@m, ask participants to estimate their
actual monthly expenses for each spending category.

Project theMonthly Household Budgelearning tool as a transparency with an overhead
projector if you have one. Since this is an intéve document an LCD projector would
be second choice. Ask participants to find Munthly Household Budgetearning tool

in their handbook (or provide as a handout to gegticipant). Ask each participant to
think about what money comes into the householtl eaanth — their household income.
This would include take-home money earned from wagykany form of cash assistance
received from either the refugee resettlement agenthe state, the value of food
stamps, etc. Using the calculators, ask refugeA®D the total monthly household
income. If income is received on a weekly basig} gan have them estimate monthly
income by multiplying by 4 (or adding 4 times). reality, some months are shorter and
others are longer. (This is a second opportupityomplete Task 4 on the Learner’s
Checklist.)

Now it is time to help them with their monthly exyge calculations. Ask them to copy
their estimated monthly spending for each spendatggory onto the budget sheet. They
can match the pictures on the tracking sheet \Wwethsame pictures on the budget sheet.

Ask them to look at the Total Monthly Income and Wotal Monthly Expenses. Which
number is bigger? If the Total Income is biggemthhere is more income than expenses.
This means you have some flexibility to spend eesdf the Total Expenses are more
than the income, the family is spending more tha&ains each month. This sets them up
for a situation where they cannot pay their billsheey would need to borrow money and
go into debt. In the U.S., we say you are in tRED”. In this case, the family needs to
look at how it is spending its money and cut dowregpenses in order to find balance
the budget.

Now it is time to introduce another calculator ftion: SUBTRACT or MINUS.
SUBTRACT means to take away. Each month families receieene and they spend
this income. Each time they spend money, they lesgemoney left to spend. Show the
class how t&UBTRACT the total expenses from the total income. If thé&lllncome
was bigger than the Total Expenses, they will geirtcurrent monthly savings. If the
Total Income was less than the Total Expenses,whileget aNEGATIVE number.

(This is Task 6 on the Learner’s Checklist.)

Required, Flexible, and Optional Expenses

Ask the class to look again at the Household Expesbheet. What expenses are
“required”? What expenses are “optional™? Do yaudrany flexibility over “required”
expenses?

In some cases, you will have little flexibility lmow much you pay for each household

expense. For example, you need to rent an apattmgioour community to house your
family. You are probably already living in an apaent and paying a specific rent. This
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is a fixed cost: unless you decide to move, youirdees not change each month. We call
this a required cost.

Similarly, you need to pay for utilities (gas, wat@nd electricity) each month; your
family needs to eat and wear clothes. Howeveredéjng on how much you consume,
where you buy the products, and what you buy, tiseseme flexibility on how much you
spend. Ask the class to share some example iidleosts.

Each family member limits themselves to a threastaishower each day,
you will not spend as much money on water

Remember to turn off lights when you leave a room

Shop smartly at a supermarket and cook food insté&ating out.
Restaurants are more expensive than eating at home

Do not buy each of your children new sneakers, @ajpeif they are
growing quickly. Thrift stores sell second-handeshor neighbors can
pass along used clothing

Don’t use the air conditioning unless it is abselytnecessary

Therefore, even though you are required to spengemon food and clothes, you have
flexibility on how much you spend.

Finally, there is a category of optional expensé&bese include money used for
entertainment. Does your house need a televisi@aloe TV? Do you need a CD-
player in each bedroom? Would you prefer to goanat see a movie or get a haircut?
Each family and family member will also have histen interests for spending money
on entertainment and personal needs.

Except for a few required costs, there is somebiliy and options on how your family
spends money.

Supplementary Activity: Savings Basket (15 minutés

This is an easy and fun activity to convey the ephof spending choices. This activity
also can fit nicely in the next class on Budgeting Planning.

This activity requires a bit of preparation on déb&the trainer and/or participants to
collect common household objects and bring thepiass. Household items such as a
jacket, skirt, toothbrush, carton of milk, forkdra, chair, jacket, etc.

With the class sitting around in a circle, place piile of items in the middle of the circle.
Ask a participant to select an item and to thinklifferent expenses associated with the
item and ways to keep the cost down. For exanaplerk could represent eating at home
or eating at a restaurant. There is a choice. nExéitem may be a milk carton. Will the
participant plan ahead and buy milk at the supéetatavhere it is cheaper or buy milk at
the corner store where it is more expensive?
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Go around the room selecting different items anding up with ways to spend less or
more money for the same household expense. Ergmpeople to be creative — and
express any idea that comes to mind looking abbjpect. It is surprising how inspiring a
toothbrush can be!

You can also encourage participants to re-enasigidnane at home with their family
members. Each family member can be given 5 mirtotesn around the house and
come to the kitchen table (or living room) withébrhousehold items. It is a good way
for a family to discuss their spending priorities.

Encourage participants to go home and re-do thelgéts with their family members.
Also, encourage each participant to continue tckttheir weekly expenses so they can
compare their budget with actual income and expenblave a discussion about how
budgeting is an ongoing process to help you magagenoney.

Once participants have money to save, where cyrstifely keep their money? The
next class talks about the U.S. Banking system.
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Lesson 2d Budget Review (Optional)

Objectives:
Ensure participant’s understand the concept of étinlg
Provide tools for communicating with family membaisut spending priorities

Time: 15 minutes

Materials:
Budget Scenariodraining tool
Basket, alternatively an envelope or hat

Preparation:

Role playing is a great interactive activity totté®e knowledge of participants on the
subjects you have covered in class. It is moregHian just asking participants to define
terms. It also gives participants the tools teaés these hard concepts with their
children and other family members.

There are sample role plays on Family Budget Scenariograining tool Each
scenario is a question posed by a 12-year childstber parent. You will want to
translate the scenarios into the language of yattigipants.

First, take the time to read through the scenanasfeel free to adapt them to your
participants by adding, removing, or revising the@nce you decide which ones, write
each scenario on a small piece of paper and port ih@ basket before the class starts.

Activity:

Divide the participants into pairs. Ask each paitake a scenario out of the basket. You
will need to go around the room and read the st@t@each pair, unless one of the pair
can read. Give the pairs five minutes to talkaoheother how they would explain the
issue to a 12 year-old child.

Ask one pair to act out their explanation. Ask paetner to act as the 12 year-old child
and pose the question in the scenario. The otiréngr will be the adult or parent
answering the question. The participant acting 42-year old can ask questions for
clarification to help understand the answer. Semsmple scenarios:

Scenario: “What is a budget?”

(A budget is a plan for using money. A budget mhetuhelps a family
decide how to spend their income.

Scenario: “Why don’t we have cable TV?”
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(Each month we receive a limited amount of moridere are many
things we need to pay for in this country. Itgpbrtant to buy the things
we most need first. If there is extra money, vesinie prioritize how to
spend it. Right now, we are saving to buy a dawe spend $50 a month
on cable TV, we will have $50 less a month to $awe car.
(Alternatively, you can provide an example of apesse that is a direct
need of a 12-year old child such as books for wamool, clothes, sports
equipment, etc.)

At the end of the role play, ask the class to disdhe activity.

- How easy was it to explain the concept you chos@tw partner? What makes it
complicated?
How did you feel as a 12-year old child when yoargmts took the time to explain
money matters to you?

MATERIALS FOR NEXT CLASS
Ask working participants, if they are comfortaltie bring a pay stub to the next class.
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Class 3: Bank On It!

Lessons:
3a Income: The Paycheck 15 minutes
3b Cash a Check 15 minutes
3c Bank on It! 15 minutes
3d Open a Bank Account 10 minutes
BREAK 10 minutes
3e All about Deposits 20 minutes
3f Using an ATM 25 minutes
39 Banking Review 10 minutes (optional)
Objectives:

By the end of the class, participants will be dble

Understand information on a U.S. Paycheck and Raly S

Comprehend the difference between Gross and Net pay

Endorse and cash a check

Know about different U.S. financial institutionscawhy Americans “Bank on It”
Open a savings account or checking account

Use common English banking and checking vocabulary

Deposit money at a bank or at an ATM

Class Introduction:

Review the outline and objectives of the classarhag about a U.S. paycheck and
opening a bank account will also include usingrtfah skills participants learned in the
previous classes. In addition to the review lessdhe end of this class since, review
activities are also incorporated as part of easbde where participants practice cashing
a check, depositing a check, and writing a check.
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Lesson 3a Income: The Paycheck

Objectives:
Understand the difference between Gross and Netiac
Learn about Income and Social Security Tax
Understand other deductions on your paycheck

Time: 15 minutes

Materials:
Learning tools in the Participant HandbodRaycheck and Stub
Parts of a Paycheckraining tool
Transparency dPaycheck and Stuko use with an overhead projector, if possible.
Samples of real documents from local employershamks

Preparation:

Take the time to review thfeaycheck and Stulbearning tool before the class starts to
ensure you understand all the parts that have ieeked and the explanation that goes
with each. You may want to compare if there angdifferences between local
paychecks and the one in the handout.

Activity:
Has anyone in the class received a check?

You may be receiving checks from the refugee lesetht agency that has helped you
since you arrived in this country. Some refugeayg be working and receiving
paychecks.

Ask the class if anyone is working and has receavpdycheck. Ask them to discuss
what if feels like to receive a paycheck. Ask theoav much of their paycheck they
understand. Do they know why they receive the armhoftimoney they did? Do they
know where their earned money went?

When you get your fir@RAYCHECK , you will notice that the value of the check ssle
than your hourly wage times the number of hourswotked. The total amount you
have earned (your wage times the hours you woikemflled yourGROSS PAY. You

do not receive youGROSS PAY. That is because in the U.S. all workers are reqlire
to pay income tax—federal, state and local incoamxe-tas well as social security and
other insurances. For example, U.S. workers wiemsployer offers health insurance are
often required to pay for a part of the cost of mabinsurance. Your employer
subtracts the taxes and insurances and payS<QROSSPAY MINUS taxes and
insurances. What you receive is called yN&T PAY.
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Ask students to turn to tHeaycheck and Stubearning tool in the Participant Handbook
Let’s go through the different part of a paychengether.

As you can see, tiAYCHECK has two parts: ThRAYCHECK and thePAY STUB.
These parts are attached and a dotted line in titellm which makes it easy for you to
separate the parts.

ThePAYCHECK is your money. It has the amount you are beind fraarked by letter
K) — written both in numbers and letters — and gigned by your employ@marked by
letter O)

There is also ®ATE on the checkPoint out letter N on the paychecklormally you
have 90 days to cash the check. If you do not tteshheck during the 90 days, the
check will no longer be good. A check is usualigt@n a couple days after tHeAY
PERIOD - or the days of work for which you are being pdid this case, theAY
PERIOD is one week—May 9-15, 2004. This is a Sundayattoi®lay. The check is
dated and given to Aziza on the following Thursddgy 20.

Ask the participants if they know how often thetloeir family members are paid in
their jobs. Do they know what day of the week theyally receive their pay check?

These details of tliRAYCHECK are explained in the second part of your Paych#ek,
PAY STUB. The pay stub shows you the hours you have weankeégour total
earnings. It also shows how much money you paltAKES, (includingSOCIAL
SECURITY) as well as otheDEDUCTIONS by your employer such as medical
insurance, etc. Finally, it will show you how myaiu were paid.

Let's go through the different part of a Pay Stagdther more closely.

TheParts of a Paycheckraining toolprovides you with explanations by letter of each of
the parts of document that is important to conwethe participants. Take the time to
discuss each section with the class. Check-impésking different students to repeat
back what they understand. Use participatory tegtas when possible. Students will
remember and learn more if there is a discussiamgmultiple people and not just a
lecture from the facilitator. For example:

Ask students if anyone knows whaS@®CIAL SECURITY NUMBER is before

telling the class.

After defining the ternDEPENDENTS, have each participant think about what their

household looks like, who is working, who wouldefthxes (spouses jointly), and

how many dependents there are.

When defining Social Security, ask what types @ipsut older people have in their

country of origin.
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Lesson 3b Cash a Check

Objectives:
Cash a check
Endorse a check to a friend

Time: 15 minutes

Materials:

- Two learning tools in the Participant Handbodkashing a CheclandPractice
Cashing a Check
Transparencies @ashing a CheclandPractice Cashing a Checto be displayed
with an overhead projector, if possible.
Samples of real checks

Activity:

Now that you understand the paycheck, it is timeefmarate the check from the stub and
get cash.CASH is actual dollar bills and coinsin English, when we convert a check
into money this is called BASH A CHECK. Cashing your check means that you give
your check to a financial institution, and theyeagixou U.S. bills and coins.

Take some time to have a class discussion. Atsleyf have received checks from
anyone. Most of them are probably receiving chéak® the refugee resettlement
agency. Ask them how they turn their check intoeyo Has anyone learned how and
where to cash a check? Ask them where they t@shdhecks, and why they chose that
location. Do they know of other options for caghancheck?

Take some time to understand what checks the jpantits receive, how they receive
them, and how they turning them into cash or sgbacth. In some cases case managers
at the refugee resettlement agency cash the cbec&ftigee families at a bank. Other
agencies have recruited volunteers or “sponsorkeétp refugees. Some agencies and
sponsors even open bank accounts for refugee &anili

There are two main types of institutions that wélsh your check. The first iSBANK

or CREDIT UNION. Banks and credit unions will cash checks feeftno fee or

charge) for people or businesses that have accatritee bank. If you receive a check,
you have two options to cash the check at a banfkde: you can go to a bank where
you have an account, or you can go to the bank evtiex person who wrote the check
has an account. In the next lessons, we will Idaow to open our own bank account at a
bank or credit union close to your home or work.tHis lesson, we will learn to cash a
check at our employer’s bank.

When you are working, you can go to your employeaisk to cash a check for free.
How do we know what bank our employer uses? dhighe check that they gave us.
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Let's look again at th€aycheck and Stukearning tool and the check that is written to
Aziza Farah.

We can see that on the check is the name of the thaat the Louisville Services
Company use®oint out Letter M. This is the name of the baihkthis case Bank One.

We can see that this is a check from Bank Onereldre, Aziza can go to any Bank One
BRANCH to cash the check, get her money and NOT pay. aHepefully, Bank One
has aBRANCH close to where Aziza works or lives.

If not, Aziza may be tempted to use a l&@aBH CHECKING STORE. This isnot the
best option since these stores often charges feashing the check. This means you
will not get all the money, but will have to payrsoof the money to the check cashing
store.

Let's see the steps for Aziza to cash her paychleeks picture Aziza going to her
employer’s bank — Bank One — to cash a check.

Do people know what Aziza will need to bring to thenk with her?
(The check. A form of picture 1.D.)

When Aziza gets to the bank, she will wait ondiné then go to &/ INDOW where she
will be greeted by th€ELLER . TheTELLER will ask Aziza what she wants to do.
She will explain “I want to cash a check.”

Ask the class to repeat this phrase: | WANT TO GASCHECK.

Aziza can then show tIRHECK and a form oPHOTO I.D. to theTELLER . The
teller will ask Aziza to sign her name on the batcthe check.

Project theCashing a Checkearning tool on the overhead projector and askqgyaants

to find it in their Handbook. Point out to the s$athe check portion of the Paycheck. Do
they recognize this? Show them a real check. &asmd the real check and ask people
to look front and back.

Point to the copy of the back of the check; itetolw the paycheck on the handout.
Explain that to cash a check, you will be askeEN®DORSE it. ENDORSE means to
sign your name on the back of the check. Show themAziza signed hdfULL
NAME . Show them where Aziza signed. Point to theimgitinder her signature.
Explain that the words under her signature say IO NVRITE BELOW THIS LINE.
Explain to them to sign the back above the line moictco make any marks or writing
below the line. If they do, the check will not \edid.

Explain that once the checkEeNDORSED by the person it was written to, anyone can
get cash with it.Before it is endorsed, no one can get cash witfilterefore, it ig10t
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safe to sign the check before they enter the badlkage at the teller window. Once the
check is signed, anyone can go to the bank andagst. It is very dangerous to sign a
check and lose it. Itis like losing cash..

Explain that it is possible to give the check tmsone else to cash. Point out the second
check back labeled “to friend”. If you want to githe check to a friend, it is good to

write “Pay to the Order of” and the name of therid on the check. This ensures that
only your friend can get cash for the check. Befgwur friend can get cash, they will

also be asked to sign the check. Ask the clagmliey would want to give a check to
someone else. Can they think of any situationgettes would be helpful? Why do

you think Aziza signed the check to her husband?

(Aziza signed the check to her husband so thabulke cash the check while
Aziza was at work. Unfortunately, her employegslbis not convenient to her
office.)

Now let’s look at thdractice Cashing a Checlearning tool. Put this learning tool on
the overhead projector and ask participants toifimdtheir Handbook.

Ali has a cousin who cleans dishes at a restauoanied by Jeremy Sharp. His cousin
was sick one day and asked Ali to work for him.rédeived a check for $57.30. Can
you pretend that you are Ali and endorse the cli@clli?

Ask the participants in the class to take a cooplainutes to read the check. Ask the
class tcENDORSE the first back with Ali Farah’s signature. Youwnodemonstrate this
by signing the name on the transparency thattiagion the overhead projector.

What if Ali wants Aziza to cash the check for him?
Ask them toENDORSE the second check back to Aziza. Again, you canatestrate
this on the transparency. You may also want targoind the room and help each

participant to endorse the checks on the workshé#hey have trouble signing Aziza or
Ali’'s name, ask them to just sign their own name!
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Lesson 3¢ Bank on it!

Objectives:
Understand why Americans “Bank on it”
Be aware of different types of U.S. financial ingdions
Grasp the basics of Savings and Checking accounts

Time: 15 minutes

Materials:
FDIC and Credit Union Background training tools

Preparation:

It is very helpful if you have a financial institoh partner — a representative from a local
bank or credit union — to help you facilitate tlisson. The bank representative could
bring applications for bank accounts and savingsaats to distribute to the class, as
well as sample deposit slips, withdrawal slips, sigthature cards. You are also
encouraged to find a local bank and take the ¢ta®e bank. You might even get the
bank to open one evening and let you facilitatésl ¢htire class at the bank.

In addition, review th&DIC and Credit Union Background training tools to provide
you with some background information to help yosva@r participant questions.

Write the phrase “Bank on it” on the whiteboard.

Activity:

Ask the class what they think of when they heanibed BANK.

Do people in the class have experience with banks?

What are some reasons that people use banks?

Do you think it would be safe to keep your moneythS. bank?

What are your concerns about using a U.S. bank?

If you are using a bank, how did you choose it iispo chose, it is close to home, it is
close to work, it was in my grocery store, etc.)?

Now ask if they have ever heard the phrase “Banit’orExplain that Americans use
this phrase often. Does anyone know what it means?

Americans use this phrase when they are really aboeit something; so sure that they
want to express to another person that it will hp&lappen. “You can bank on it” means
“You can be sure it is true.” or “You can depend ibh

Ask the participants in the class if they trustksanwWhy or why not?
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Let’s talk about U.S. banks. A U.S. Bank is anned, depository institution.
What does this mean?

Banks accepDEPOSITS. That is banks keep your money for you in a safeepla
until you need it.

Deposits in the bank ail®dlSURED. The federal government guarantees every
dollar in U.S. banks up to $100,000 2EPOSITOR. A depositor is someone
who deposits their money in a bank.

What else is important aboBANKS?

They are for-profit financial institution

They follow federal and state laws

You can open an account at any bank and deposieynas long as they have the
minimum required deposit and accept the banks jesliand fee structure.
Different banks and bank accounts have differenimmim deposits and features
Most banks offer the following basic services: thegept deposits, pay checks,
make loans

CREDIT UNIONS also insure deposits.

Credit Unions are community financial institutiongou need to belong to a defined

“community” of people to use a credit union. A fomunity” may be geographic. It

may be employment in a specific company or tygenpioyment.

Is anyone familiar with a Credit Union in their comanity?

Everyone who deposits money at a Credit Union besamember of the Credit Union.

Credit union members share in the profits of thedirUnion. In addition, Credit

Unions usually offer better (higher) interest rates deposits — you can get a better

return on your money. They also generally offétdvglower) interest rates when you

want to borrow money.

BANKS andCREDIT UNIONS offer the same types of basic financial services

Ask the class if they know what kinds of servicesBs and Credit Unions offer.
(Savings Account. Checking Account. Loans.)

In this lesson, we will talk about two types of katcounts:

1. SAVINGS ACCOUNT
Provide a safe place to keep your money.
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Savings accounts pay YONTEREST for keeping your money. The more money
you have in the bank and the less often you agréske the money out of the
bank, the higher interest you will earn.

Ask the class if they know what interest is.

(Interest is small amounts of money the bank payson a regular basis for
having access to your money.)

Talk about interest-bearing and non-interest bgaaiztounts. This is important when
working with Muslim populations because most ofnth&o not want interest-bearing
accounts.

2. CHECKING ACCOUNT
Allows you to writeCHECKS

Ask the class if they know of other benefits toingva checking account and being able
to write checks.

(There are many reasons it is nice to have a cingckccount:

- You can paBILLS by mail. Checks are safe to send in the mailj yo
should never send cash in the mail.
Checks provide a written record of your spending
A bank is a safe place to keep your money; ydunwailhave cash sitting
in your house or pockets
You can put money in and take money out of the decdunt when you
have it or need it.
A CHECK REGISTER helps you track your spending
Having cash in the bank may limit or reduce youitydgpending)

Ask the class why it might be a bad idea to hagkexking account.

There are some good reasons people do not wartc&inly account. Some people are
worried they will not be able to keep track of thegpending and wiBOUNCE checks,
which will result in paying fees. Some are notestirey will maintain the minimum
balance and will have to pay fees. Some parti¢goaray be uncomfortable going to a
bank since they do not speak or read English.

However, others may have misconceptions about wslvank. Some may not trust
banks. People who receive public benefits mayfitaedaof losing benefits if they have
money in the bank. Others may think that once mas& the bank, they will not have
the money to pay their bills each month.

Listen carefully to the positive and negative staats your participants make about

banks and checking accounts. Avoid judging théi@pants. Use the next lessons to
give them information about banks and checking aotso they can decide what is best
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for them. The following lessons are designed tivjole information about U.S. banks. |
hope that this will help some patrticipants let gea@mmonly held misconceptions and
distrust. This course will also help them leara $kills to successfully manage a
checking account.
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Lesson 3d Open a Bank Account

Objectives:
Open a bank account

Time: 30 minutes

Materials:

- Three learning tools in the Participant HandboGlpening a Bank Account, Bank
Account Application, Signature Card, Farah Familyl@&ck Register
Overhead projector and transparencies of learmiolg tisted above, if possible
Real samples of bank documents used in this lgssonlocal banks including a
bank account application, signature card, check, et

Preparation:
Take the time to review this class and become dentiwith the terminology and steps.

Activity:

Let’s think again about Aziza and Ali. The fiisté, Aziza went to her employer’s bank
to cash a check for free. The second week sheodliidave time, so she asked her
husband to cash the check for her. Since Ali veasvorking, he took a long walk to the
nearest Bank One—nearly 1 hour each way—to casthibek. That same week, Ali
received a check that was issued from another b&ig-Sity Bank—for work he did.
That bank was very far away and inconvenientodktAli four hours on public bus to
get to the bank, wait on line to cash the check witeller, and take the bus back. The
public transportation cost $3.75! He decided theakt time it was easier to just pay the
$3.00 fee at th€HECK CASHING STORE on the corner and not travel so far and
waste so much time. Is this a good solution ferRarah family?

Here is an activity to do with the class usingipcthart.

Aziza and Ali each have one check to cash a wieeksts $3.00 to cash each check at a
CHECK CASHING STORE. How much would it cost the Farah’s to cash theiecks
each week?

$3.00 x 2 checks per week = $6.00

An average month has 4 weeks. How much wouldotneto cash their checks at a
CHECK CASHING STORE in a 4-week month?

$6.00 x 4 weeks = $24.00

There are 52 weeks in a year. How much would #raliFs pay to cash all their checks
for a year?
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$6.00 x 52 weeks = $312.00

If they had their own bank account, they coulchdheir checks for free. However,
Aziza and Ali heard that banks charge fees for oygeand maintaining an account.
Aziza and Ali talked during the week to some frgeguald neighbors. They found out from
a neighbor about a bank that was close to their éomhis bank also hadBRANCH
near Aziza’s work. They learned that this bankrghd $5.00 a month for a checking
account. They also learned they need to buy a bbokecks for $25.00. How much
would this bank account cost them for the year?

There are 12 months in a year. The account cds0% month. They need to purchase
checks for $25.00.

$5.00 x 12 months = $60.00 plus $25.00 for cheafeds $85.00.
How much cheaper is a bank account than to useeakcbashing store?

$312.00 a year for check cashing store minus $8a.9@ar for a checking bank equals
$227.00.

The Farah Family could save $227.00 a year by usiebecking account. Even better,
if they save and keep at least $200.00 in a saaogseunt at the same bank, they will not
have to pay the $5.00 monthly checking fee!

Who else is ready to open an account?

OPENING A BANK ACCOUNT
In this lesson, we will go through the steps ofmpg and using a bank account.

To open a bank account, you first need to go tarikb At the bank, you can expect:
Staff at the bank to be happy to help you. Ask!
Time to ask questions until you are clear on &l ithiformation you need
Forms to fill-out and sign. Do not sign anythinguydo not understand!
Written information to take home

Specifics to opening a bank account:

The banker will ask questions to find out whicletgpaccount is best for you
The banker will ask for documents

The banker will help you fill out an applicatiorrio (if applicable, many banks
no longer require a paper application) and a siguratcard.

Distribute theOpening a Bank Accounsheet. Review with the participants the

documents and information that they will need teropn account:
Photo I.D. You will need one form of picture I.D.
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Proof of address (utility bill, lease agreementy; gtaub, etc.)
Social Security Number
Money (check or cash) to deposit into the account

Distribute copies of the application you receiveshi a local bank (or the sample
application from the Participant Handbook). Expldie options for opening accounts
and the information the bank requests. If you wigtend some time with the class filling
out the form. However, many banks may not reqo@eer forms but instead enter
application information directly into their compuystems.

As part of the application process, banks will ek account opener who they want to
have access to the account. Each person who awk laccess to the account will need to
sign the agreement and provide their social seguritmber.

(At some banks, this is a separate signature cahg¢h time someone makes a
DEPOSIT into your account or tries t?/I THDRAW money from your account, they
will be asked to sign their name. The bank wilkitom see that your signature matches
the signature on the agreement or signature cafdheir signature is not on the
application or signature card, they will not be@Med to do the action. This is how the
bank ensures that no one else can take money gouofaccount.

If the refugee plans to share the account withr g@duse — we call thisEDINT account
— both the husband and wife will be asked to dgnsignature card.

When you open a bank account, you will leave with:
An ACCOUNT NUMBER
An accounBALANCE (the amount of money in your account)
An accountCHECK REGISTER so you can track the money that goes in
(DEPOSITS) and out WITHDRAWALS ) of your account
If you open a checking account, the bank will gree several checks. Later, you
will need to buy additional checks.

Ali and Aziza opened a bank account with $50.00!
Can anyone in the class tell me what their acc&@AtANCE is?
(Yes, $50.00)

It is very important that Aziza and Ali record thaccountBALANCE in their new
accountCHECK REGISTER.

Put the transparency Barah Family Check Registelearning tool on the overhead and
ask the participants to turn to the learning tadhieir Handbooks.

In this lesson and through the next class, we areggto manage £HECK
REGISTER for Aziza and Ali.Show them on the top right corner of BEIECK
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REGISTER the wordBALANCE FORWARD. Right under this, in the upper box, they
will write how much the Farah’s opened their bankaunt with: $50.00.
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Lesson 3e All About Deposits

Objectives:
Deposit money in a bank account
Record bank deposits in a check register
Learn other options to deposit money

Time: 20 minutes

Materials:

- Three learning tools in the Participant HandboBlepositing a CheckPractice
Depositing a Check, Farah Family Check Register
Two training tools:Parts of a Deposit SlipandFarah Family Check Register
Part 1
Overhead projector and transparencies of learmiolg fisted above, if possible
Real samples of bank documents used in this Idssonlocal banks including a
check, deposit slip, and check register
Calculator for each participant or pair of partanips

Preparation:
Take the time to review this class and become denfiwith the terminology and steps.

Activity:

Once you have a bank account, you will want toiuseDEPOSIT, SAVE, and
WITHDRAW money. For the rest of this class, we will discddferent ways of putting
money into your bank account. In the next clagsywll talk about different ways of
spending money and taking money out of your bao&uat.

The process of putting money into your bank accmuwery similar to cashing a check.

Distribute theDeposit a Checlhandout to the participants in the class. Alboysas an
overhead on a screen.

You can see that this sheet looks very similahédCash a Checlhandout. As before,
you will ENDORSE the check you wish to deposit. However, wherdgposit the

check you will write “FOR DEPOSIT ONLY” and yourcazint number above your
signature. When you do this, you ensure that ey will be put into your account and
that no one else can get money for the check.wvibthen complete ®EPOSIT SLIP.

Review theDeposit a Checkearning tool in the Participant Handbook basedhen
information on thdParts of a Deposit Sliptraining tool

As you can see, this is Aziza’s pay check forlies tveek of work. Now, instead of
cashing the check, she will deposit it into her i@k account. Fortunately, the bank is
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open late Thursday nights and she can deposit itesrway home. (The check is for a bit
less than last week, | guess Aziza did not workash overtime!)

Ask the participants to go to ti@rah Family Check Registeand show them how to
record the deposit of Aziza’s paycheck.

Explain that since this is a check to Aziza, shiemat write anything in the first column
that says check number. This column is reservethéochecks that Aziza and Ali write
to pay for things. We will use that column in text class.

In the first row, ask each participant to write ttege that Aziza is making the deposit.
Show them by writing in the number on the transpeyewhile it is being projected onto
a screen. Write 8/26/2004 in this column. Expth@t this time she is depositing the
check on the day she received it! In this casedposit date is the same as the check
date.

Ask the class “What is this check for?”
(Yes. lItis her paycheck.)

Show the class where to write this description—hm largest column of the check
register.

Since you are making@REPOSIT, show them th®EPOSIT column. Show them how
there is space for both dollars and cents by wgritive value of the check: $283.52 in the
DEPOSIT column.

Ask students to take out their calculators. Sizeza is depositing $283.52 to her
account, do you think she will add or subtract theney with the $50.00 balance?

(Yes, they will add the two amounts.)
Help the class add $283.52 plus $50.00. What elp get? $333.52. Show them how to
write this in theBALANCE column. Ask the class how much money Aziza hdken
bank?
Ask participants to take out thé®ractice Depositing a Chedearning tool.
In this case, Ali has just helped out his cousiaiagnd has received another check.
Fortunately, now that he has a joint bank accourth wziza, he can deposit the money

close by without paying a $3.00 check cashing fee.

Can the class fill-in the check information onte first deposit slip? (This is Task 7 on
the Learner’s Checklist.)
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Now ask the class to return to tharah Family Check Registelearning toal Can they
now add this deposit? What is the new balance th¢glDEPOSIT?

$333.52 plus $65.43 equals $398.95
While at the bank, the teller asks Ali if he wolitd to take some cash home. He thinks
for a moment and realizes he needs $50.00 to lmd/dod a new pair of shoes. The
teller asks him to re-do his deposit slip reques®80.00 cash.
Work with the class to complete the second detipit Copy all of the same
information from the first deposit slip. Howevegfore writing in the total, show them
that they can write $50.00 nextlt&SS CASH RECEIVED. What is the new total?
$65.43 check deposit minus $50.00 cash equals $1FHis is the total deposit.
Ask the class to look at theéarah Family Check Registelearning toal Is it correct?
(No, Ali took $50.00 from the bank)
Ask them to create a new entry with the same ddtavever, on this new line, show
them how to write “Food and Shoes” in the desasipti Now show them to write $50.00
in thePAYMENT column. Now ask them, do we add this $50.00 ¢BHBLANCE ?
(No, we subtract the $50.00)

Show the class how to subtract $50.00 and writenéve balance. What is the new
balance?

$398.95 minus $50.00 equals $348.95
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Lesson 3f Using an ATM

Objectives:
Learn about ATM machines and ATM cards
Review how to get Cash and Deposit Money at an ATM
Understand safety issues with an ATM and PIN

Time: 20 minutes

Materials:
Four learning tools in the Participant Handbo&kM, Deposit at an ATMand
Practice Depositing at an ATM, Farah Family Checkegister
Two training tools:Process to Deposit at an ATMandFarah Family Check
Register Part 1
Overhead projector and transparencies of abowallisarning tools
Real samples of Deposit Envelopes, ATM and Debiti€and ATM receipts

Activity:

There are other conveniences of having a checkiegunt in addition to depositing
checks and getting cash. When you have a cheakowunt, you can deposit money in
two other convenient ways without having to go bmak and wait on line to talk with a
TELLER .

One convenience of having a bank account is thatdgonot have to enter the bank and
wait on line to get cash and deposit money. Magskb are equipped with an ATM. An
ATM is anAUTOMATED TELLER MACHINE that can access your account, take
money deposits, and give you casil.Ms are often located in or near your bank. Some
banks have ATMs in local supermarkets, laundrongts, An ATM that is owned by
your bankwill generally offer you all of your bank’s serg&and not charge you a fee
for using the ATM.

(Warning! Your ATM card will also work in otherids ATM. Some private companies
also now operate ATMs. If you use an ATM not deerly your bankbeware of
certain differences:

1. The ATM will charge you a fee for getting cash.

2. Your bank may charge you a fee for using anothakisasATM.

3. You will not be able to deposit money or look atryaccount information.

An ATM owned by your bark an easy way to access your bank account infoomgto
deposit checks, to withdraw cash and even to pésy)bi

Ask participants to look at th&TM learning tool in their Handbook. If you can, take
class to visit a local bank and ATM machine.
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To use an ATM, you will receive &TM CARD . You will be asked to createPdN —
Personal Identification Numberto use the card. The banker will ask you to tluh&
number that you can remember easily. The banKethen give you a number pad and
will ask you to enter the number. Even the bamkimot want to see the number!

Many ATM CARDS also function aBDEBIT CARDS. Both an ATM and a DEBIT
card allow you to take money out of your bank actavith your personal code — the
PIN. AnATM CARD allows you to do things — such as get cash orslepwney — at
an ATM machine. ThB®EBIT CARD allows you to purchase or pay for things at a
store. Instead of paying cash or writing a chgok, can type in your PIN code into a
machine at the store. This will automatically sf&am money from your bank account to
the store.

About thePIN:

- ThePIN is a code that acts like yoStGNATURE and youn.D.
Select a number that will be easy to remembernbutoo easy for someone else to
guess (like your phone number, the year, 1234), etc.
Remember youPIN. Do not write down your PIN number. If someomal§ it, they
could access all your money.
Don’t tell anyone youPIN number — not your friends, not the banker.
When entering youlPIN at theATM , cover the numbers with your other hand so no
one near you can see yduiiN.

GET CASH FROM AN ATM

Go to anATM

The ATM will ask for yourATM CARD

Put yourATM CARD into the slot of th&TM

TheATM will then ask for youPIN

Enter yourPIN on the number pad, covering the pad with your otfeerd
ToWITHDRAW cash, hit theCASH button

TheATM will show you amounts of cash

Press the dollar amount you would like to receive

TheATM will deliver your money through the money slot.

TheATM will ask if you want to do anything else. PusiO'N

TheATM will ask if you want a receipt. Push “YES”

Wait for your receipt

Wait for yourATM card to be returned

Put yourCASH, RECEIPT, andATM CARD away before you walk away from
the ATM . It is not safe to walk down the street with casyour hand

You can als@EPOSIT money at almTM . ToDEPOSIT money you will need a pen
and aDEPOSIT ENVELOPE. TheDEPOSIT ENVELOPE is very similar to a
DEPOSIT SLIP. DEPOSIT ENVELOPES are usually available at the ATM.
However, you can also brifgEPOSIT ENVELOPES home from the bank so that you
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can prepare your deposit at home. It is nice teeha calculator if you will be depositing
more than one check.

Ask participants to turn to th&®TM Deposit learning tool in their handbook. Place a
transparency of the learning tool on the overheageptor. Review the handout.

Ask the class what is happening on this page?

(Aziza is depositing three things. She is depasi#il5.00 in cash earned by Ali.
She is depositing a check from her job for $310.3He is also depositing a check
from her uncle.)

Ask the participants to turn once again to tk@rah Family Check Registelearning
tool.

What date is this deposit? Notice that there idate on the ATM Deposit Envelope.
There are two checks — one is written on June 34 20id the other on June 1.
Therefore, Aziza might be making this deposit oneld.

Can they add these three deposits? Will they lagldhree values of money separately or
together in one row? Actually, either option isfi

Help the class add the deposits. The final newarza will be: $348.95 plus $410.34
equals $759.29.

Now ask participants to go to tReactice Depositing at an ATNearning tool. Ask the
participants to fill out the deposit slip with tbash and checks in the envelope. Remind
them to endorse the backs of the checks for depobit (This is Task 8 on the
Learner’'s Checklist!)

Aziza received her paycheck the next week on Jurig004. Ali was paid the following
day. Aziza went to the ATM on her day off—Satyrdiaye 12—since there is an ATM
located inside the supermarket. This way she didbhnking and food shopping at one
time! At the same time, Aziza withdrew $100 irhdaspay for food.

Help the class figure out the date of the deposit.

Help the class calculate the total deposit:

$295.44 plus $16.37 = $311.81 minus $100 cash e§24/1.81

Ask the class to record the deposit in Baeah Family Check RegisterThe new
balance is $971.10.
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Review someATM Safety Tips:

Since ATM machines give and take cash, remind @pants to think about their
personal safety when they use an ATM machines ilhportant to be aware of your
surroundings and the people around you.

Try to always use an ATM owned by your bankour bank will offer you free use of
their ATM machines. If you use an ATM by anothank or company, they will
charge you $2 or $3 for each transaction.

Keep your ATM receipts. You will want to go homadamark the deposit or
withdrawal in your check register.

You may want to avoid using an ATM at night or whrenone is around. This can
make you vulnerable to robbery. Try to use an Alblvated in a bank, on a street, or
in a supermarket where people are around.

Put your money and ATM card away before you wallayivom the ATM. Don't
walk in the street with cash in your hand.

If your ATM card is lost or stolen, contact youmiammediately!
DIRECT DEPOSIT
First, many employers will offer DIRECT DEPOSIT your paychecks. Thisis a

service that lets your employer deposit your pagally into your checking account.
DIRECT DEPOSIT usually allows you to have access to your monekgquand safer

because it does not have to go through the mailyauddo not have to take the time to go

to the bank to deposit the money. You also da@veho worry about losing the check!

Your employer will still mail you a pay stub if ybave Direct Deposit. However, the
paycheck portion of the document will look likeneck but will not be a real check. It
will have a note that says “Not For Deposit” or “NONEGOTIABLE.” This means
that it cannot be used to get money, because tineynwas already deposited into your
checking account.

Now that Aziza has a bank account, she gives themation to her employer. Next
week, they will directly deposit her salary inta hew checking account!

DEBIT CARD
Most ATM cards are now printed with a MasterCard/ma logo. This logo allows you
to use your ATM card at any store that acceptsltigjs. However, this iaot a

CREDIT CARD, itis aDEBIT CARD.

What is aDEBIT CARD ?
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A debit card works just like a check—it takes mameyof your checking account.
Sometimes the store will have a machine and ydwentiér in yourPIN. Other times,

the store will ask you to sign. Either way, usyogir DEBIT CARD will take the money
out of your bank account. Therefore, before ugimgr debit card verify in your check
register that you have enough money to pay fopthhehase. In addition, make sure you
record the purchase in your check register as anpanyt/withdrawal and subtract the
amount of the purchase from your balance.

How is aDEBIT CARD different from aCREDIT CARD ?
A CREDIT CARD is a loan. When you purchase with a credit cgal are borrowing

money from the credit card company. You will niegoiay the money back with interest.
We will learn more about credit, credit cards, aebt in the next class.
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Lesson 3g Banking Review (Optional)

Objectives: To practice cashing and depositing a paycheck mat® you into a new
bank account.

Time: 10 minutes

Materials:
Two of the learning tools in the Participant Hanolkbdor each participan®ractice
Cashing Your CheclandDepositing Your Check
Overhead projector and transparencies of aboelistarning tools

Activity:

Ask students to find thBractice Cashing Your Checlkearning tool in their Participant
Handbook. Ask the participants to write their naaneghe CHECK on the blank line
next to “Pay to the Order of”. Now that the chéckvritten to them, ask them to
endorse the check for cash. Then ask them to sadoe check to their spouse or a
friend.

Next, use théractice Depositing Your Chedeearning tool. Again, ask them to write
their name on the CHECK on the blank line nextRay to the Order of”. Tell them this
time: Congratulations! You just opened a bank accolat’s deposit a check into your
new bank account! Do you see the bank account euydu were given?

Ask them to find the value of the check and todilk the Deposit Slip at the bottom of
the page.

Once they have filled out the Deposit Slip — but BNDORSED the check, carry out a
role play.

In the first role play, the trainer can act asteiker. Ask the participant what they want
to do. They can repeat “l want to deposit a chedsk the participant to ENDORSE the
check for deposit and give you the endorsed chedldaposit slip. Review the
participant’s work. Sign their Proof of Competer€grd next to Deposit a Check.
Spend some time with each participant in the class.

MATERIALS FOR NEXT CLASS

Ask participants to bring a utility bill and othleitls they have received. If they have a
bank account — checking or savings — ask themimg lar check register and a bank
statement.
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Class 4. Paying the Bills

Lessons:
da Reading a Utility Bill 15 minutes
4b Cash, Check or Charge 10 minutes
4c Write a Check 30 minutes
4d Manage a Bank Account 20 minutes
BREAK 10 minutes
de Credit and Debt 35 minutes
Objectives:

By the end of the class, participants will be dble

Read a utility bill

Understand the pros and cons of different formgayiment
Write checks and maintain a checkbook register

Read a bank statement

Balance a bank account

Establish credit

Manage debt

Class Introduction:
Review the lesson outline and objectives with thex Make links with the learning in
previous classes.

Now that you understand how to open a bank accauthtdeposit checks, there are other
things you can do with a checking account, likeevchecks to pay bills and rent. This
lesson will teach you to write checks, keep a chegister, read a bank statement, and
manage a bank account. It will also cover impotteancepts related to credit and debt.

There is not a review lesson at the end of thissckince review activities and
competency tasks are incorporated into each lesson.
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Lesson 4a Reading a Utility Bill

Objectives: Review the parts of a Utility Bill
Time: 15 minutes

Materials:
Utility Bill Example learning tool for each participant in the class
Overhead projector and transparenciedltilfty Bill Example learning tool
Utility Bill training tool for the trainer
Actual local utility bills, including return envge

Preparation:

Looks at some of your local utility bills and semahyour bill is similar or different to the
example bill. This will help you prepare for quess your participants will have in
class.

Depending on the participants, you may want to ¢inegn a copy oWtility Bill training
tool to add to their Participant Handbook and takme. If you do so, hand the training
tool out after you have gone through the lessopesticipants are not distracted trying to
read it during the lesson.

Activity:

Ask the class what kinds of bills they receive eandnth. Did they bring any copies of
bills to class? How do they pay these bills? his tlass, we will review the parts of a
bill. In the next lesson, we will talk about opi®for paying your bills.

Ask the participants to refer to thiility Bill learning tool in the Participant Handbook.
If you can, project a copy on a large screen witloerhead transparency or LCD
projector so that you can point to the bill parsiyare discussing.

Here is a Utility Bill that Aziza just received hi§ bill is for bothELECTRICITY and
GAS. Point out these two sections of the bill.

There is a lot of information on this bill, let'sview it together Review the sections of
the bill. Be as interactive as you can. Checwitih the class to ensure they understand
each section. You can check-in by asking partidip#o repeat their understanding. You
can also check-in by asking participants to finel same part of a bill on a bill they
brought from home.
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Lesson 4b Cash, Check, or Charge

Objectives:
Learn different ways to pay for expenses
Understand pros and cons of different payment aptio

Time: 10 minutes

Materials:
Cash, Check or Charg&arning tool in Participant Handbook for eachtipgrant
Examples of different forms of payment: cash, dredrd, check, ATM/debit card.

Activity:

Let's look at theUJtility Bill again. Ask the class if they can remember options that t
utility bill provides for paying a bill.

TheUtility Bill gives three options to pa@an the class name the three options?

® You can bring the entire bill and pay in person.pkrson, you can pay with cash.

You will receive a receipt.

You can mail in the payment stub with a check. bilhand check are your

receipt.

® You can join Automatic Bank Club and let the ytiibmpany take money from
your checking account each month when an amouhtas The bill and bank
statement are your receipt.

(<]

Let's go through the pros and cons of each tygeagfent.

Ask the class if they can think of the pros of paywith CASH.
It is easy to count and manage.
It is easy to get cash from the bank.
You receive a receipt when you pay in person.

Ask the class if they can think of the cons of pgywith CASH.
It is not safe to keep too much cash at home
You can lose cash
It is not safe to mail cash
You need to find a payment location near your house
You spend time traveling to the payment locatiath\&aiting in line to

pay

Ask the patrticipants if they know the pros of paywmith a check.
A check is not money until you sign it
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A check is only money to the person or companyesriin the check
A check provides an receipt of payment
It is safe to send a check in the malil

What are the cons to using checks?
A check is paid by the bank with money in your kimgcaccount. You
need to be careful to have enough money in youk baoount to pay the
check.
If there is not enough money in your account, theck willBOUNCE.
You will be charged a large fee if a check bourebsth from the bank
AND sometimes from the company you wrote the dioeck
Sometimes people do not cash a check immediately.can write a
check and the payee can hold it. For up to one,\tha person can cash
the check. You will need to make sure there isepnonthe bank to pay
for the check until it is cashed.
Writing checks requires managing your checking aoto

Ask the class if they have ever heardd@&f TOMATIC BANK PAYMENT .

AUTOMATIC BANK PAYMENT is when you give permission to a company to take
money out of your bank account each time a bdus.

Ask the class if they know what the benefits orsppbAUTOMATIC BANK

PAYMENT .
- You do not have to think about paying the bill eaxnth

The bill will be paid on time each month

The payment will be marked on your bank statemé&hé bank statement

will serve as a receipt for paymentou will receive a document from the

utility company that looks like a bill but says “Ddot Pay.” This “bill”

will tell you what day the utility company will takhe money from your

bank account. Itis important to mark this in yaineck register so you

have enough money in your account.

Ask the class what would be the conATOMATIC BANK PAYMENT .
You may forget to register the date of the withaxriaw your check
register when you receive the “bill.”
You need to be careful there is money in your aatctmucover the bill on
the day the company asks your bank for the money.

Can people in the class think of other ways tofpayhings they might want to buy?
(You can also pay wittCREDIT CARD . DEBIT CARD. ATM CARD.)

Turn to theCash, Check or Chargkearning tool.
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Lesson 4¢c  Writing a Check

Objectives:
Write a check
Record the transaction in a check register

Time: 20 minutes

Materials:
Five learning tools in Participant Handbo&larah Family Check Register, Writing
a Check, Writing Numbers, Practice Writing a CheckndPractice Writing Your
Check
Overhead projector and transparencies of abowallisarning tools
Two training toolsWriting a Check andFarah Family Check Register: Part 2

Activity:
PARTS OF A CHECK

Ask participants to turn to th&'riting a Checklearning tool. Review the parts of the
check with the class.

CHECK WRITING TIPS

Here is some additional important information abetiting checks to share with the
class. As you list each one, ask the class if kmeyv why they are important.

Always use a pen and write in ink. No pencilsnédenformation can be erased and
changed.

Write clearly.

Spell correctly. Show participants tiériting Numberslearning toolto help them
correctly spell out the numbers.

If you make a mistake when writing a check, wréO1D” in big letter across the
front of the check.VOID means that the check is not valid. Record in YeHHECK
REGISTER that the check is void. Start writing on the neixéck.

Put the current date—the date you are writing tleck—on the check. Do not write
a future dateROST-DATE) on the check. The bank may not look at the dat#he
check and may process the check immediately. IBAOUNCE if you do not have
money in the bank.

RECORD each check in yoltHECK REGISTER before you write the check.
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NEVER sign a check until you have completely fileat the check and are ready to
give it to someone or mail it. If you sign a chedkhout filling in the rest of the
check, and lose it, someone could find it, writeittname, put in a large amount and
get a lot of cash from your account.

Now show them the section of the check registén@bottom of the page. Show them
how Aziza has recorded the check in her registdrcaficulated the new balance. Ask
participants to go back to thétarah Family Check Register Ask them to record the

same check on their learning tool. TFerah Family Check Register Part 2training
tool provides the trainer the additional withdrawahsactions.

PRACTICE WRITING A CHECK

Ask participants to turn to tHeractice Writing your ChecKkearning tool in their
Participant Handbook. These are sample printedksheith the name and address on
the check.

Give the class an example.

It's almost the end of the month and Aziza andhédid to pay their rent! Now that they
have a bank account, they will write a check and ito their landlord. They decide to
write the check on June 20, 2004. This will ghen time buy stamps and mail it to the
landlord. It can take 3-5 days in the mail. Thadlord needs to receive the check by
July 1 or he will charge a late fee.

Company Name:Kentucky Landlord Co.
Amount Due:  $425.00

Write this information on the whiteboard or flipech#or the whole class. You may also
want to draw a large sample check on the whiteboaflipchart or use a transparency.

Go through the steps of filling out the check wtik class.
Date: Date they are writing the check
PayeeCompany Name
Amount: Amount Due starting at left near $
Amount: Write out amount starting at left, show them lirghow them how
they can use th@/riting Numberslearning tool that was part of Class 1 to

help them.

Memo: Help them decide on a short description and toewitit
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Signature:Remind them to review that everything on the cleckrrect
before signing it.

If someone in the class makes an error while §liut the check, show them how to
write VOID in large letters across the entire cheglsk them to try again on the second
check on the sheet.

Once the class has correctly filled out the chask,them to record the check on the
portion of aCHECK REGISTER at the bottom of the page. Show the class how to
copy the information from the check into the castister. Show them how easy this is
when they have the check in front of them to coRgmind them to do this every time
beforethey give or mail their check away.

Once they have it right, ask them to copy the imfation into theiFarah Family Check
Register What is the new balance?

(These are Competencies 8 and 9 on the Learne€skiist!)
Extra Activity:

Ask everyone in class to find a partner. (If there an odd number of participants in the
class, have one group of three and ask each panticin this group to write a check to
the person on their left.)

Ask each participant to finBractice Writing Your ChecKkearning tool in the Participant
Handbook.

Ask each participant to write a check and give iis/her partner. Make sure they take
the time to record the check in the check registevided at the bottom of the page.

Ask each participant to give the check to his/faatmer — thd?AYEE on the check. Ask
the partner to review the check. Is it a good kfads all the information correct?

Ask the partner, dPAYEE, to figure out what to do with the check — wilethcash the
check or deposit the check? Let’s pretend theloagh the check. Ask them to do a
role play in which the partner is now a bank tell&o through the sequence of asking
the bank teller for cash for the check. Rememberwill need tcENDORSE the check.

In the first role play, the trainer can act astiker. Ask the participant what they want
to do. They can repeat “l want to deposit a chedsk the participant te NDORSE

the check for deposit and give you the endorsedkched deposit slip. Review the
participant’s work. Sign their Proof of Competeriegrd next to Deposit a Check.
Spend some time with each participant in the class.

As the trainer, go around the room and help thégyaants.
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Lesson 4d Manage a Bank Account

Objectives:
Learn to read a monthly bank statement
Learn to balance a check register and bank statdmaéance at the end of the
month

Time: 20 minutes

Materials:

- Three learning tools in the Participant Handbdedrah Family Check Register,
Bank StatemenandMonthly Bank Account Balance
Parts of a Bank Statementraining tool
Farah Family Check Register Part 3andMonthly Bank Account Balancetraining
tools provide the correct calculation for this @ss
Calculator for each participant

Preparation:

The second part of this lesson is a more advandedty for participants who have
mastered the other skills in the course and adyreamanage their money. It is best for
participants who are successfully using a checistexgfor their own bank account. Ask
participants during the prior class if they cambrin their own check register and bank
statements.

Collect together all the documents associated Aiilaa’s banking that you've used in
class: her paycheck, her utility bill, the cheske deposited, the checks she wrote, her
check register. You will want to help participafitad all of these documents as well.

It is best to create onthly Bank Account Balancdorm on a flipchart. This way you
can use an overhead projector or LCD projectolipdoktween théank Statemenand
Farah Family Check Register.

TheMonthly Bank Account Balancetraining tool provides you with all the calculat®
to help you ensure that the class is getting tjiet answers! Take some time to go

through all of the calculations so that you haymad comprehension of the lesson and
the calculations.

Activity:
THE BANK STATEMENT
Once you open a bank account, the bank will seacaf@ANK STATEMENT each

month The bank statement provides you valuable informatiananage your money. It
shows you all youDEPOSITS and WITHDRAWALS .
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The first part of this lesson will introduce a bastatement. We will then review the
bank statement more carefully to verify—BALANCE— the records kept at home in a
check register with the records the bank keepk pasticipants to find thBank
Statementearning tool in their handbook.

Start with Aziza’s bank statement. Remind thestaat this is a summary of all the
activity in her account during a month — deposity/tmade, cash they withdrew, checks
they wrote.

Ask the class what they recognize on the bankrstté

(Your Bank NA name and address. Value of Azizjschecks.)
Go through all of the parts of the bank statement.
BALANCING YOUR CHECK REGISTER

This is an optional advanced exercise for partidipavho have mastered other skills in
the course. Some participants may not be readgrplete the exercise; however, it is
beneficial to discuss the information with themaetiess.

It is very important to verify that the information the bank statement is correct. Itis
also important to make sure that your check registep-to-date. Ideally, your check
register should always have ALL transactions. baek statement will only have
transactions for one month.

One of the most important things when balancing ybecking account is to be very
clear of the month that the bank statement repmmts The bank statement only provides
information on activity between the dates listethattop of the statement. In Aziza’'s
case, the bank statement covers the calendar nodditme—from June 1 to June 30.
However, bank statements do not always cover ahraiatting on the first of the month.
Sometimes, they cover a one month period stantinige middle of the month — for
instance June 10 — July 9.

You usually receive bank statements in the mailibboe week after the end of the
month. The bank statement will not include depa@sid withdrawals you made since the
end of the month. In addition, some of the chgolkiswvrote may not have been cashed by
the date the statement was created.

Explain to the class that when you write a chela&,dusiness or person receiving the
check does not always cash the check on the sayneTdhere is often a lag — the lag can
be one day to 90 days, sometimes even longer.efdrer it is important to keep track of
what checks have been written in your registertarmbmpare this to whether the money
has been taken out of your actual bank accourgorifeone has not yet cashed the check
you wrote them, you may think you have more moihay tyou do.
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This time lag between the current status of yoecklregister and the ending date on the
bank statement makes balancing your checking a¢amniusing.

See if any of the participants brought a bank statdé. Ask them to tell you the
beginning date and the end date on the statement.

Look at the check register and the bank statem€an you see some of the same
information?

Look at the beginning balance of the bank statemBotyou see this number in your
Farah Family Check Register?

(Yes. Itis the same as the balance after Alicgsh for food and shoes on 5/28.)

It is the same as the balance after Ali got cash/@8. This is the last transaction in
May. It is also the beginning balance for June.

Now, let’s look aDEPOSITS. The bank statement shows all the money the Fapait
into the bank during the month of the bank statémAny deposits they made before or
after the bank statement start and end dates wilbe listed on the statement. What
deposits are listed on thBank Statements well as in youFarah Family Check
Register?

(The deposits that Aziza made at the ATM machir@@shand 6/12 are on the
bank statement and in the check register.)

What deposits are listed in tli@rah Family Check Registeand not theBank
Statemer?

(The deposits that Aziza and Ali made on 5/27 428 &re in the check register
but not the bank statement. This is because thegsesits were in May.)

Are there deposits listed on tBank Statemenand not in thecarah Family Check
Register?

(Yes. There are two deposits in June on the btérsent that are not in the
check register!)

This is because Aziza asked her employ®IRECT DEPOSIT her salary directly into
her new checking account.

Ask the class if Aziza knew when her employer dépdsmoney into her account.
Discuss how an employer either gives or mails eswcployee a pay stub when they use
DIRECT DEPOSIT. When Aziza receives the pay stub, she shoule ¢né¢ deposit in
her check register that very day!
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Aziza received a pay stub from her employer eadkwait she forgot to enter the
deposit into her check register!! Is it importdaatremember to recorBIRECT
DEPOSITS into your check register®/hy?

(Yes, it is important to write the deposit inforroatfor pay checks on the day you
receive your pay stub so that you know how muchegngou have!)

Let’s turn to theMonthly Bank Account Balancdearning tool.

The first line asks for yolHECK REGISTER BALANCE . This is the balance you
have in the=arah Family Check RegisterThe balance is $416.2%how the class how
to write the total final balance of Aziza’s chedgister on the top of the worksheet.
The next section dlonthly Bank Account Balancaes to find information on the bank
statement that is not in the check register. LUet& at the deposits on the bank
statement. There are M@RECT DEPOSITS from Aziza’'s employer:

$302.23 on 6/17
$314.55 on 6/24

Let's write these values on the deposit lines @Mbnthly Bank Account Balance.

Are there any other deposits on the bank statethabht@ire not in thé-arah Family
Check Register?

(Yes. Interest of 12 cents.)
Help the class write $.12 on the third line.

While we are looking at deposits, are there anyogdép in the=arah Family Check
Registemot listed on the bank statement?

No. There are not. However, it is possible. Example, Aziza and Ali received the
bank statement for June on July 7. If Ali had wedrland made a deposit on July 5, it
would be in their check register and not on thelbstatement. In this case, they would
write the number on a deposit space in the seceatios: TRANSACTIONS IN
CHECK REGISTER NOT ON BANK STATEMENT .

Now, let’'s look at withdrawals and payments onlibak statement. The first section is
CHECKS. The bank lists all of the checks it paid out ofry@ecount during the month.
The bank provides you with the check number andhbek amount.

Are all the checks in thiéarah Family Check Registelisted on the bank statement?

(No. The Farah family wrote two checks. Only check (G&0ikted.)

79



Look at Aziza’s check register and show the clagsut a check mark in the register next
to check 0101 since the bank statement shows tileiskovas cashed.

A check that has not been cashed by the payedes @OUTSTANDING CHECK .
In order to balance the check register and barkrsent, we need to write the
outstanding checks on tivonthly Bank Account Balancesheet.

Show the class how to write the amount of $425l@®yvalue of check 0102 that is not

on the bank statement, in the space next to Pagmetite second section:

TRANSACTIONS IN CHECK REGISTER NOT ON BANK STATEMEN T.

Are there any other payments in the check regtbtrare not on the bank statement?
(NO.)

Are there any other withdrawals on the bank statdrtteat are not in the check register?

(YES! There is a bank fee of $5.00.)

We will need to write this $5.00 bank fee in thestfisection: TRANSACTIONS ON
BANK STATEMENT NOT IN CHECK REGISTER next to the wordPAYMENTS.

OK, now we need to do some calculating. Firsts lleiok at the first section:
TRANSACTIONS ON THE BANK STATEMENT NOT IN THE CHECK
REGISTER. Let's add the Check Register Balance and the tthepesits, and subtract
the monthly bank fee and put the calculation onlittee Updated Check Register
Balance. We will also take the time to add all four of teRANSACTIONS to the
Farah Family Check Register

Now that we have an updated Check Register, Ist'®tbalance it with the bank
statement. We have o@JTSTANDING CHECK. Let’'s add the value of the
OUTSTANDING CHECK to the updated check register balance.

Does the balance equal the balance on the bamkrstat??

Don't forget to sign and date théiearner’s Checklistwith this last task 10!
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Lesson 4e Credit and Debt

Objectives:
Introduce refugees to the concept of credit
Understand the importance of establishing a goeditrecord
Encourage refugees to be wise when using credigatiohg into debt

Time: 30 minutes

Activity:

What is Credit?

Encourage class discussion. Be sure studentssiaddrthat:

Credit is using someone else’s money to pay fagtwith the promise that you
will re-pay that person.

When you buy something “on credit” you take th@ghand begin using it
without paying for it, but you will have to pay fbfater, and in many cases, you
will pay more than if you had paid for it when ymurchased it.

Credit is a way of borrowing money.

Credit is very important in American life. Therdlwe things that you want to buy that
will help you and your family, but that you canpaly for with cash. It will help you if
you are able to buy them on credit.

Good or Bad Credit, and Credit Ratings

Does anyone know what a credit rating is?

Companies in America have developed a system gdikgerack of how good people are
at re-paying credit. Before a company lets soméxmryesomething on credit, they want
to know if that person will pay them back. Of cegirno one can know the future, but it
will help the company to know if this person hagdzack other people in the past, and if
they’ve paid them back on time.

Let's say Aziza goes to buy a car. She found asbkarikes for $6,000. But she does not
have $6,000. She can buy it on credit. Firstctimapany that is selling the car wants to
be sure Aziza will pay them back. They want AZzz#&uy the car; they don’t want to tell
Aziza no and lose the customer. But they alsotdeaht to lose their money by selling
the car on credit and then have Aziza disappedr tvé car and not pay them back.
They would be willing to pay in order to get infaatron about how well Aziza has paid
others in the past.
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Because car dealers (and other lenders) wantttognation, credit score companies
have created a business of keeping records on@wemwho buys things on credit and if
they re-pay. They call that information about espe’s past credit theilCREDIT
RATING .” Someone who has always paid their bills in & on time hasGOOD
CREDIT.” Someone who hasn't paid on time h8AD CREDIT .”

In the case of Aziza, the car company pays a demlio find out Aziza’'s credit history.
The credit company tells the car dealer that Amaally pays on time, but twice last
year was late paying her credit card bill. Now ¢the company uses that information to
decide whether or not to let Aziza buy the car dit. The car company will also use
the information to determine the interest rate twvdlycharge Aziza. A good credit rating
will help you receive a lower interest rate. Frample, some lenders might not lend to
someone who has missed two payments. Anotheridenigét offer a loan at a higher
interest rate.

In this case, the car dealer makes Aziza an oftéxe can pay $600 (a
DOWNPAYMENT) now and $200 each month for 3 years. Can the ckdsalate this?
What is the cumulative interest rate over the tlyesrs? This is a total of $7,800. This
is $1,800 higher than the original selling priceb6f000.

Others Want to Know About Credit Ratings

Anyone who wants to can buy the information aboateone’s credit rating from one of
the companies that have collected that informatilins becoming very common for
companies and individuals to check a person’s tmeding before doing any sort of
business with them.

For example, if you want to rent a new apartmdm, landlord may decide whether or
not to rent to you based on whether your crediaed or bad. If you apply for a job, the
employer may look at your credit rating before d@wy whether or not to hire you.

Your good or bad credit can affect many areas of yoture life.

Has anyone been asked about their credit ratindjyaut their credit rating checked?
If participants indicate they have been asked, erage discussion.
What were the circumstances?
What was the result?
How can the lack of a good credit rating (or theklaf any credit rating)
affect someone’s life?

The First Step to Establishing and Keeping Good Crdit

Having a good credit rating is very important, law can a person get it?
Encourage class discussion, making notes on thel lmbahe following points:

The best way to have good credit is to pay all yols on time.
Pay your rent in full and on time every month.
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Pay your utility bills in full and on time every mith.

Pay your refugee travel loan in full and on timemvmonth.

Open a checking account and manage your moneyoweléver spending
more than you have in the accountBAUNCED check can have a
negative impact on your credit.

Keeping Good Credit Activity

Have students work in pairs or small groups toulisa¢he following question. (If time is
short, the activity can be conducted as a fullsctiiscussion.)

Mohammed and Khadija were being careful with tiheaney, but they finally thought
they had enough to buy a big TV. Then, after thag purchased the TV, their parents
had a medical emergency and they needed to seinddhmining money to help them.
Now they have two weeks until they get their ndwak, but their rent and their travel
loan are due this week. What can they do?

Give the small groups time to each discuss thatsiin. Have one person from each
group provide a suggestion based on their groupisersations. Encourage class
discussion and be sure students understand tlogviog:
Sometimes companies are able to work with peoptetmtiate a reduced rate for
a month or two, if it truly is an emergency ahthe person contacts them in
advance If the person simply fails to pay, it will defialy hurt their credit and
affect them in the future.
If participants suggest borrowing from a creditcdcar some other sort of financial
institution, point out that they will have to pagek and interest on the borrowed
money.

Interest

Ask the class if they know what interest is anda@x@s needed:

Interest is like a rental fee charged for moneyt tedorrowed. If you owned an extra
house and wanted to get some additional incomegcygald rent the house out and get
money each month from the person using the hdfigyeu are renting an apartment
now, you are paying money each month to the owindyedouilding to use his property
for that month.

It is the same for money. If a bank has extra motineey can lend it to someone who
needs to use it. However, they won't lend it feef just as your landlord won't let you
stay in the apartment for free. The money theygghgiou each month for using their
money for that month is calléNTEREST.
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Interest is usually charged on any unpaid balan&e.interest rate of 10% means you
pay an additional 10% of what you borrow to theden The total money you owe—the
amount you borrowed plus the interest—is yO&BT.

When you have extra money that you put in the bamkare the one who is renting
money out. The bank now is using your money, whaan lend to other customers. So
the banks pay you the rent, or Interest.

Depending on the level of students’ understandimdytame available, you may want to
explore this further, with examples of total amobatrowed and interest calculations for
those amounts.

Credit Cards

Initiate a class discussion about credit cardsgandje the student’s familiarity and
understanding with credit cards. You may choosgs®such questions as:

What is a Credit Card?

Who has a Credit Card?

Has the card helped you or hurt you?

Credit cards allow you to buy things now and pagia If you have a credit card and
use it well, it will help you to establish good dite It can be a convenient way of
purchasing things and can be useful in an emergsitagtion. However, a credit card
can encourage you to spend money you don’t hakien if you have trouble paying, you
can find that a credit card is able to cause yoaajrexpense and can ruin your credit.

When you are using a credit card, once a monttcthdit card company will send you a
statement that lists all the purchases you made té card during the past month.

It will tell you the total amount you owe (yourabbalance due), and it will also tell you
your minimum payment for this month and the date payment must be received in the
company’s office.

If possible, bring a credit card statement with ywith the name and number on the
account blacked out. Use this to help the studssgshow the purchases are listed, and
to recognize the total debt, minimum payment artd dapayment.

Is it better to pay the full amount every monthta minimum amount?

Encourage class discussion.

It is best to pay the full balance due every morith}ou do, you will not pay the high
interest. If you pay the minimum amount, you Wi charged interest on the remaining

balance as well as on new purchases. That in@nestint will be added to your next
month’s statement.
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Credit card companies make money because of teeesitthey charge people for the
unpaid balance each month. Credit cards often harg high interest rates. Sometimes
credit card companies will offer you a low intereste to encourage you to get the card
— but be careful, this rate usually only last 6 ti@nor one year, and then the interest
rate will go up.

As you become more established in the U.S., ydbprobably get many letters from
credit card companies who are eager to have yowiectheir customers. Look them
over carefully before accepting them. Some cieatils have annual fees that you must
pay each year even if you aren’t using the card.

Because of the high interest on credit cards, befohabout using them for more than
you will be able to pay during when the next staeihcomes. If you want to purchase
an expensive item like a household appliance a@araitis better if you go to the bank
and get a small loan. The loan will have a muchkdpinterest rate. For example, you
can get a consumer loan for 10% instead of thempyB%-21% for a credit card.

Using Credit Well to Establish Good Credit

What are the things you can do to establish ang keed credit?

Encourage class discussion. | hope that theypnaNide the methods noted earlier in the
lesson. Give the opportunity to think of anotheyvand be sure the following is
included in the discussion:

Showing that you can use a credit card wisely atlaar good way of establishing a good
credit rating. Some ways you might do that are;

Open a store credit card and pay your balanceeatnid of each month.
Ask the bank for &SECURED credit card. A secured credit card allows
you to put an amount of money in a savings accaumt;h you cannot
withdraw for a period of time, usually one yearuridg the year, the bank
gives you a credit card withlANE OF CREDIT equal to the amount
you have put in the savings account. Use youritccadd to purchase
your groceries each month and pay back the erdienbe each month. If
you have managed your credit card well, after ceeer ythe bank will
usually release the funds in your savings accondtpaovide you a credit
card.

Take out a small loan for a household applianceaothat you need. Be
sure to pay back the amount due on the loan eventimby the due date.
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