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Introduction 
 
This Financial Empowerment Curriculum and Train the Trainer Program is 
pictorially based for refugees with limited literacy.  It was developed to assist 
refugee resettlement agencies offer financial empowerment training to newly 
arrived refugees with limited literacy skills in reading, writing, and basic 
math.  However, we believe this curriculum can also be used with immigrant 
and other populations in the U.S. with limited literacy skills.  The curriculum 
emphasizes experiential learning through visual aids, pictorial stories, life 
skills and concrete examples.  It includes practical tools refugees will need to 
successfully manage their money in the U.S. and improve their financial self-
sufficiency through budgeting, banking, savings and using credit wisely.   
 

How to Use the Curriculum  
 
Congratulations on being identified as a Financial Education trainer for 
refugees!  As a Refugee Financial Education trainer, you have the rewarding 
job of helping refugee individuals and families gain the knowledge and build 
the skills they need to achieve financial self-sufficiency in the U.S.     

Trainers of this Program 
Ideally,  trainers of this curriculum will be members or leaders of the refugee 
community who are fluent in the language of the refugee participants and have 
an excellent grasp of English.  It is not vital that trainers have studied financial 
management or had extensive prior experience as trainers.  We recognize that 
in many cases experienced refugee resettlement professionals not fluent in the 
language of the trainees will be providing the financial education training.  In 
such cases, the non-native language trainers will need to work closely with 
experienced interpreters.  We have provided a section for working with 
interpreters in the classroom.  

Purpose of this Section 
 
You are signing up to work with a very special group of individuals:  adult 
refugees and immigrants, newly arrived to the U.S., with limited literacy 
skills.  Working with limited literacy audiences, with refugees, and with adults 
each requires special approaches to teaching and learning.  This section 
introduces you to training methodologies and learning techniques for each of 
these audiences and then provides direction on how to bring them together. 
Understanding the concepts in this section will help you to create a positive 
learning environment and facilitate successful refugee financial education 
training classes. 
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Working with Learners with Low Literacy 
 
Individuals with limited literacy can read or write little, if any, in either 
English or in their native language.  Many of the newly arrived Bantu refugees 
from Somalia fit this description.  With little ability to read or write, they have 
learned other strategies for absorbing information.  For example:  

·  Observation, which leads to copying or mimicking words or actions, is 
sometimes called Do and Mimic.   

·  Listening followed by repetition, also called Listen and Repeat.  
·  Visual aids help refugees distinguish between similar but different 

objects.  These learners often have excellent visual memories and 
excel as visual discrimination tasks.  For example, in the U.S. money 
section, different values of currency are displayed side by side—as 
actual bills and coins, and as pictures on worksheets—to help the 
refugees make a distinction between one and another.   

·  Doing, or Active Learning techniques, are hands-on activities such as 
writing a check.  

·  Working with others in pairs or small groups enforces a life skills 
strategy.   

 
Creating a multi-sensory educational experience through incorporating a mix 
of these approaches can help participants learn faster and be more comfortable 
with the learning environment.  Diversifying your teaching approach will also 
help you cater to different learning styles of individuals in your classroom.  
Equally important is to use simple terms and avoid idioms even when 
conveying complex concepts and ideas in their native language.     
 
All lessons of this program are structured so that participants with limited 
literacy can understand the concepts and implement the tasks. However, some 
activities may not be fully mastered by trainees who have not received at least 
minimal English training, such as being able to sign their name and having a 
basic recognition of letters and numbers.  We recognize some newer refugees 
may find themselves at a slight disadvantage during lessons that require basic 
writing and math skills.  On the other hand, learners often have strong mental 
arithmetic proficiency.  Even if they cannot physically carry out an activity, 
they can still learn and participate.  Most importantly, be creative and flexible.  
You may need to spend extra time to help each refugee master the skill.  For 
example, pair participants with limited writing skills with more literate 
classmates for writing tasks.  Alternatively, perform tasks on a large format 
such as flipchart or whiteboard.  This will require additional preparation.  You 
may also want to make office hours available to help participants complete 
homework assignments between classes.   
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Working with Refugees 
 
Refugees have many skills, experiences, and beliefs to help them succeed in 
the U.S.  Refugees are very resourceful and often have superior problem-
solving skills.  Many refugees are used to being self-sufficient and able to take 
care of themselves and their family.  However, they have come to the U.S. 
from places in the world in which concepts of assets, money and savings are 
very different.  Some have never gone to school.  Some have never lived in a 
city and are unfamiliar with using money.  Most are from communities that 
lacked access to secure, stable financial institutions.  Their experiences and 
beliefs can enhance class discussions and add depth to the learning.   
 
Take time to learn about the background and experiences of the refugees in 
your class and adapt the class lessons to cater to their current knowledge.  We 
provide some reading materials in the resource section, but also take the time 
to meet with refugee resettlement case managers and refugees themselves. 
Beginning from what they already know will help them learn new concepts 
faster.      
 
While we encourage you to teach in the refugee’s language, understanding 
English will be vital to each refugee’s success in the U.S.   Take the time to 
fully introduce the English terms for key financial concepts.  When adding 
new vocabulary, gradually present the language in context both verbally and 
in writing.  Encouraging refugees to utilize English in effective ways helps 
them adapt to their new country.   
 
If you have been a refugee or immigrant, sharing your personal experiences 
coming to the U.S. will bolster a belief that they will also succeed.  Share your 
learning steps and stories of what was unfamiliar to you.  Specifically, 
communicate the steps and hurdles you overcame learning about money 
management; reveal your successes as well as your failures.   Express respect 
for how adaptable the new refugees have been in making the move to the 
U.S.—it is very inspiring. 

Interactive Learning Techniques for Adults 
 
Adults are deserving of respect both in terms of their time and experiences.  
Time is valuable for adults who have conflicting priorities—employment, 
childcare, learning English.  Adults do not have the leisure to study financial 
theory.  They may be losing precious income by attending classes rather than 
being at work.  This curriculum supplies clear instructions and practical ways 
refugees can manage their money and empower themselves financially.  
Lessons are interactive and make extensive use of activities, role-plays, 
pictures, games and other activities that are applicable to the participant’s 
lives.   
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Each lesson begins with a list of objectives and identifies necessary financial 
tool before leading into participatory class work (and homework) that requires 
participants to apply the concept to a real-life situation.  Taking the time to let 
adults know what to expect and then invite them to do each activity is critical 
to participants’ success.   
 
A good way to keep adults both attentive and motivated is to incorporate 
active listening techniques.  Active listening asks participants to feedback 
what they grasp.  Requesting that participant repeat what they understand 
requires that people explain their comprehension of what has been presented.  
Questions like “What do you understand? are more helpful than “Do you 
understand?”  Everyone knows the right answer to the second question is yes.  
Check in often and ask participants to repeat what they heard.  Make sure that 
before adults leave the room, they give you one piece of new information that 
they have learned.  Helping adults articulate their learning will emphasize the 
value of the course and encourage better participation.   

Bringing it all together:  Creating a Culturally-Sensitive Interactive Learning 
Environment for Adult Refugees 

 
Our aim is to help you create a learning environment that works for adult 
refugees with limited literacy—one that is interactive, practical, starts from 
what they know, and is culturally sensitive.   
 
Some other attributes of an interactive learning environment are: 
 

·  Small class size of up to 15 refugees, with lots of space to divide up 
into groups or pairs 

·  Participants are encouraged to ask questions 
·  Participants are asked to not interrupt other participants and be polite 

and respectful to their classmates 
·  Participants learn from each other as well as the trainer by working 

together on exercises 
·  Participants are encouraged to be active in class and do homework 

 
Other considerations for creating a positive learning environment: 
 

·  Financial management affects and involves the entire family.  It can be 
very helpful to have couples, parents, and older children take the class 
together.   

·  Providing childcare for smaller children can improve attendance and 
help participants be less preoccupied during the class.   

·  Providing childcare can also help you enroll multiple persons from a 
single family.   
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·  Class breaks in the middle of class can help refresh tired participants. 
·  Participants appreciate snacks, coffee, water, and other refreshments.   
·  Transportation may be necessary to allow newly arrived refugees to 

attend class.   
·  Find out if you are able to offer any of these services to your 

participants.     
 
In conclusion, this material is meant as a guide.  Training requires devotion, 
understanding, and sensitivity to different cultures, experiences, and people.  
It is an opportunity to share new perspectives that can help reduce the 
challenges refugees are or will be facing.  Learning will take place when 
trainer and participants work together to find within the lessons things that are 
relevant to the refugees’ experiences and combine this new learning with what 
they already know and do.  Lessons will lead to new experiences, which 
participants will in turn learn from.  These lessons are designed with the intent 
of promoting an enjoyable learning experience for both trainer and 
participants.   

How This Curriculum is Organized 
 
The course is organized into four classes: 
 
Class 1  U.S. Money focuses on money and on what we spend it. 

Class 2  Plan to Budget provides tools to develop a household budget and 
short-term plans so refugees can manage their money and 
expenses. 

Class 3  Bank on it! introduces refugees to paychecks, U.S. financial 
institutions and  services, specifically checking accounts. 

Class 4  Paying the Bills offers hands-on activities to help refugees pay 
their bills and manage their credit and debt.  

 
Each class is designed to be 120 minutes (2 hours) in length and is composed 
of a series of lessons that build upon each other.  Teaching individual lessons 
may require anywhere from 5 minutes to 30 minutes.  Each lesson begins with 
a statement of objective, the suggested time, list of materials, and suggested 
tasks for preparation.  At the end of each class is a review lesson to test how 
well participants have grasped the materials presented in the class.  
 
While each class is designed to teach core lessons covering the basic financial 
education principles in a 120-minute period, different cohorts of refugees will 
have different abilities and financial training needs.1  Therefore, the lesson 

                                                 
1 To master the materials at this speed, refugees will at least need an ability to copy letters and words, sign 
their name, and add numbers.  This would resemble a target group of refugees that have had about 2 
months of English training.  We believe that with all the other priorities in their first two months in the 
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structure is designed to make it possible for trainers to determine which 
lessons, concepts, or activities are the most useful to their group of 
participants.  We also include supplementary and alternative lessons or 
activities within lessons throughout the curriculum that may offer repetition 
and alternative explanations for more basic audiences or more advanced 
concepts and activities for faster moving classes.  Depending on how you 
choose to incorporate supplementary activities, you may need to extend class 
time or add an additional class. 
 
Given the low literacy level of participants, we view the trainer as the primary 
learning channel.  Therefore, this program is written as a trainer’s manual with 
suggested scripts and resources for the trainers to adapt and interpret in order 
to transfer knowledge about financial concepts to refugees.  Throughout the 
lessons, you will find stories, pictures, signs, and game props.   
 
In addition to this training-of-trainers manual, there are two types of 
supplementary materials:  
 

·  Learning Tools are designed for use by the participants and are 
compiled in the companion Participant Handbook.  You may wish to 
provide each refugee with the Participant Handbook at the beginning 
of the course.  On the other hand, some trainers prefer to provide tools 
as separate handouts as needed in each lesson.  Either way, we 
encourage you to provide each participant with a 3-ring binder or 3-
ring folder at the beginning of the course that participants can use to 
compile their handbook. 

 
We strongly encourage trainers to supplement or substitute specific 
tools with local examples of actual financial documents when possible.  
While you can use the bank check, deposit slip, utility bill, or bank 
account statement examples supplied in the Learning Tools section, 
refugees often respond more effectively to the actual documents that 
are used in their community.   

 
·  Training Tools are props for the trainer to use in the classroom.  Some 

are posters that the facilitator can use to present concepts.  Others are 
accessories for games and other interactive activities.  Many are 
instructional notes or calculations that pair with Learning Tools to 
explain and work through the components of the various financial 
documents.   

                                                                                                                                                 
U.S.—finding a place to live, a school for their children, enrolling in English as a Second Language (ESL) 
courses, etc.—that this may be an appropriate time to target refugees for financial education.  However, we 
recognize that different organizations will target refugees at different times.  
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Planning the Classes 
 
Please take the time to plan ahead and prepare your training schedule and 
lessons based on the needs of your participants.  We developed a Trainer’s 
Checklist to help you plan each class.  The Trainer’s Checklist details tasks 
to carry out to prepare for each class. We encourage you to make four copies 
of the checklist and use one to prepare for each of the four classes. 
 
It is valuable to do each activity yourself ahead of time.  This helps you:  

·  understand the lesson fully 
·  adapt activities and examples to better suit your students 
·  work with your interpreter to agree on the best language 
·  improve the bonds of trust between you and your participants when 

you say “When I did this, I found that…” or “It was hard for me to …, 
but in the end it was really worth it” 

·  be better prepared to handle expressions of confusion, reluctance, and 
anxiety 

·  recognize where additional information or explanation might be 
necessary for your particular participants 

·  answer questions about how to do the various parts of the activity 
 
Plan each class based on the speed your particular participants are learning 
and how they are learning.  Be prepared to speed up or slow down when 
appropriate.  Since the classes and lessons in this curriculum build upon each 
other, certain activities are pre-requisites to later activities.  Based on the 
successes and achievements of each class, you will want to take time to tweak 
your lesson plans for the next class.  If you find that your participants are not 
finishing the material in each class, you may want to discuss options in 
partnership with the supporting agency and the class participants such as 
adding an additional class, prioritizing a few tasks, or providing a briefer 
overview of certain money management concepts.    

Working with an Interpreter in the Classroom 
 

If you do not speak the refugee participant’s language, you will need to work 
with an interpreter to conduct this program.  In this case, we encourage trainer 
and interpreter to work together to prepare for classes.  An interpreter’s role 
can vary from direct translation to co-facilitating lessons, and it is important to 
clearly work out each person’s role as you would with a co-trainer.  Be sure 
that the interpreter understands the interactive learning environment you 
aspire to create.  Whatever the interpreter’s role, it is crucial to practice 
presenting lesson material together as it may take some time before you find a 
comfortable rhythm.  Try different approaches to delivering the content—
translating by sentence, paragraph, or concept.  Each team of trainer and 
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interpreter will have their own system, so if you work with different 
interpreters, make sure you model lessons—even if it is for five minutes—to 
find your special rhythm.   
 
Please recognize that the use of interpretation will increase the amount of time 
required to present the financial concepts and carry out the classroom 
activities included in each lesson.     

Before beginning to use these materials, ensure both the trainer and interpreter 
are comfortable with the materials.  Therefore, ensure that the interpreter has 
carefully read the “How to Use This Curriculum” section, participates in a 
Training of Trainers course for the program, and is familiar with the class 
structure and lesson materials.   

Lesson Objectives and Proof of Competencies 

 
Another feature of this curriculum is the Learner’s Checklist.  This card 
provides a list of tasks to help each participant track their successful learning 
on specific skills.  The card allows participants to celebrate their successes 
and new learning within each lesson.  The card also provides trainers with a 
tool to evaluate participant progress through a proof of competency.  During 
the lessons, there are marked points where participants complete competency 
tasks listed on the cards.  Take each opportunity to applaud successful 
accomplishments by dating and signing/initialing each successful participant’s 
card.   
 
A bright colored Learner’s Checklist card can be found at the beginning of 
each Participant Handbook.  A white copy can also be found in the Training 
Tools.  (In the Training Tools we have printed two on a page, since the 
Learner’s Checklist is a half page.  If you do not provide each student with a 
complete Participant Handbook at the beginning of class, please prepare a 
Learner’s Checklist on bright colored card stock for each student prior to the 
first class.)  As always, you may want to adapt or edit the list of competencies 
based on the perceived abilities of the particular participants in your course 
and the pace at which you can expect them to achieve the lessons and skills. 
 
We also include a sample Certificate of Successful Course Completion.  We 
encourage trainers to have a graduation party or ceremony for the participants 
and present each participant with a certificate.   
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Beginning each Class 
 
At the beginning of the first class, take the time to provide participants an 
overview of the contents and objectives of the course.  You may want to 
prepare an outline on the whiteboard or flipchart of the agenda and the 
learning objectives.  Also, it can be helpful to show sample financial 
documents that are part of the agenda.  Next, hand out and explain the 
Learner’s Checklist.  Finally, open a discussion on the attributes of the 
learning environment you hope to create together and to encourage the 
participants to attend all four classes. 
  
At the beginning of each class, spend five minutes reviewing the topics that 
were covered in past lessons and how they link to the specific objectives of 
the current class.  The review of homework assignments are generally 
integrated into specific lessons within the following class, so they do not need 
to be reviewed up front.  However, help the class understand that the current 
class lessons will be building upon what the participants have already learned.     

Materials Needed By the Trainer 
 
It is expected that the trainer will have the following materials: 

·  Financial Empowerment Training of Trainer Manual 
·  Trainer’s Checklist 
·  Teaching Tool handouts 
·  Participant Handbook or Learning Tool handouts for participants (You 

may either plan to distribute a Participant Handbook to each 
participant at the start of the course or photocopy the Learning Tools 
as handouts to distribute to the participants with each lesson) 

·  Whiteboard and/or flipchart paper with multiple colored markers.   
·  Calculators, paper, pens, and pencils available for the participants2    
·  Classroom props for the class lessons:  blank pieces of paper, U.S. 

money, “play” money, local examples of financial documents, play 
money, handouts, etc. as described in the preparation section of each 
lesson. 

 
In many lessons, you may find it useful to have a large format of the learning 
tool handout to use as a demonstration.  For example, it is easier to explain the 
Paycheck or the Bank Statement if the class can see one on a big screen in 
addition to the learning tool in front of them.  When it is on a big screen, you 
can point to the different sections as you explain them.  You may want a laser 
pointer or pointer stick to help you.  This can also help the class be more 

                                                 
2 Larger desktop calculators make it easier to see signs and digits.  Using pencils makes it easier for 
participants to correct errors; however, they should practice signing checks in pen to develop the habit. 
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interactive – you can ask participants to find the specific parts of the 
document.  Therefore, the curriculum and tools are provided electronically on 
a cd-rom in PDF format.  Using the cd-rom, you can present any of the 
learning or training tools with an LCD projector onto a screen from a 
computer.  
 
In some lessons, you may want to demonstrate how to fill-in and complete 
certain financial documents, such as writing a check, endorsing a check, etc.  
An easy way to do this is to make a transparency of the learning tool (make a 
copy onto transparency plastic) and project the handout onto a big screen with 
an overhead projector.  The big advantage of using a transparency is that you 
can actually write on them with a marker while the class is watching.   
 
If you do not have access to either an overhead projector or an LCD projector, 
you may want to take the time to re-create documents by drawing them in a 
large scale on flipchart paper.  For example, you can draw a check on flipchart 
paper so that you can fill-it out in front of the class.   
   
Finally, this curriculum uses the case study of a Somali Bantu family being 
resettled in Louisville, Kentucky.  The pictures, figures, and documents cater 
to this scenario.  If you are working with other refugee populations resettling 
in other regions of the U.S., you may want to adapt these materials with 
pictures and information resembling your participants and the community in 
which they live.  
 
We encourage you to talk with local financial institutions or retailers to help 
support your classes.  Some will provide free paper, pencils, calculators, 
markers, and flip chart paper.  We also encourage you to work with local 
community foundations for additional support of your training and materials.   

Materials Needed By the Participants 
 
It is expected that the participants will bring to each class: 
 

·  Participant Handbook, or, if you are providing handouts, a folder or 
three-ring binder to collect the Learning Tools of each lesson.   

·  Paper, pen, and pencil with eraser 
·  calculator (it is nice for a refugee to own one)  
·  a willingness to attend classes regularly, participate in class activities 

and complete assigned homework   
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Typefaces Used in the Lessons 
 
The following shows typefaces and formats you will encounter in the lessons and how 
they are used: 
 
Instruction:    Normal typeface provides instructions or explanations to the 
   trainer. 

 
Script:    Italic typeface indicates suggested script that the trainer can 

communicate to the participants. 
 
Student Response:  (When a question is posed to the participants, this typeface 

indented with parentheses indicates an appropriate answer.) 
 

Training Tools: Bold typeface indicates Training Tools. 
 
Learning Tools: Italicized bold refers to Learning Tools. 
 
Vocabulary: CAPITAL BOLD TYPEFACE IS USED FOR NEW 

VOCABULARY TERMS. 
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Resources for Working with Refugees 
 
Center for Applied Linguistics  
 
The Somali Bantu: Their History and Culture.  Dan Van Lehman and Omar Eno. 2003. 
Published by the Center for Applied Linguistics (CAL).   
 
Contact: The Cultural Orientation Center, 4646 40th Street NW, Washington, DC 20016; 
Tel: 202-362-0700; www.cal.org  
 
 
RefugeeWorks 
 
The Way to Work: A Job Preparation Guide for the Somali Bantu. 2004. 
Video published by Refugee Works, The National Center for Refugee Employment and 
Self-Sufficiency.  
 
Contact: RefugeeWorks, 700 Light Street, Baltimore, MD 21230; Tel: 410-230-2751; 
chamilton@refugeeworks.org 
 
 
Spring Institute for Intercultural Learning 
 
The Bantu in our Midst: A Resource for ELT Classrooms. May 2003.  
Funded by a grant to the Spring Institute for International Learning from the Office of 
Refugee Resettlement within the Administration for Children and Families in the U.S. 
Department of Health and Human Services.  
 
Contact: Burna L. Dunn, ELT/TA Project Director, 1610 Emerson Street, Denver, CO 
80218; elt@springinstitute.org, www.springinstitute.org 
 
 
Office of Refugee Resettlement 
 
Administration for Children and Families 
Department of Health and Human Services 
370 L'Enfant Promenade, SW  
6th Floor /East 
Washington, DC 20447  
202-401-9246; (fax) 202-401-5487 
www.acf.hhs.gov/programs/orr  
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Financial Education Resources  
 
There are many good Financial Education resources on the market for diverse 
populations of participants.  While most do not provide activities and tools specifically 
for low literacy refugee audiences, they can provide a wealth of information to new 
Financial Education trainers working with low-income populations.  As a trainer, it is 
often helpful to review multiple definitions, descriptions, and presentations of the 
information you plan to share. These diverse perspectives of concepts expand your 
“teacher’s toolbox” and allow you to be more flexible on your feet as you are facilitating 
learning in your classroom.   Below is a list of some good Financial Education training 
guides. 
 
 
All My Money 
Financial management curriculum for persons working with limited-resource audiences 
prepared by the University of Illinois Extension College.  $100 plus shipping. 
Tel: 1-800-345-6087; Fax: 217-333-3917; www.ace.uiuc.edu/cfe/mymoney/   
 
 
Hands on Banking 
Money skills you need for life Adult Teacher’s Guide by Wells Fargo Banks.   
Download free at www.handsonbanking.org  
 
 
Pathways to Prosperity 
Interactive financial education curriculum by the Corporation for Enterprise 
Development (CFED) the National Endowment for Financial Education (NEFE), and the 
Fannie Mae Foundation.  $50 shipping for instructor manual and unlimited 
participant copies.  www.idanetwork.org 
 
 
Money Smart 
An adult education program by the Federal Deposit Insurance Corporation (FDIC). Free. 
www.fdic.gov/consumers/consumer/moneysmart  
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Class 1:  U.S. Money 
 
Lessons: 
 
1a  Course Introduction  15 minutes 
1b  Money Opinions   15 minutes (optional) 
1c  U.S. Money     45 minutes 
  BREAK  10 minutes 
1d  Household Expenses  20 minutes 
1e  U.S. Money Review    15 minutes 
 
Objectives:  
 
By the end of this class, participants will be able to: 
 
·  Recognize U.S. money and understand its purchase power and how to keep it safe 
·  Perform basic addition calculations on a calculator 
·  Know English vocabulary for common household expenses 
·  Track weekly expenses 
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Lesson 1a  Course Introduction 
 
Objectives:   
·  Introduce yourself and get to know the participants in the class 
·  Review the objectives and expectations of the class 
·  Develop any rules or expectations for the learning environment 
·  Go over the course outline and agenda.   
 
Time:  15 minutes 
 
Materials:    
·  Name Tags or Tent Cards 
·  Financial documents from within the Learning Tools to show as you discuss the 

outline:  U.S. Currency, Paycheck, Check Book and Register, Deposit Slip, Bank 
Statement,  Planning Worksheet, Budget Worksheet, Utility Bill, Credit Card, ATM 
Card, etc.  

 
Preparation: 
Create a list of the different topics you plan to cover in the course.  It is probably best to 
do this translated in the participant’s language.  Collate the sample financial documents 
that are associated with each of the topics in the order of the list. 
 
Activity: 
Welcome the participants and say you would like to take a couple minutes for everyone 
to introduce themselves.  Say you will start first.  Introduce yourself by stating your name 
and how you came to be a financial education trainer.  Relate your experiences to the 
lives of the refugee participants in the class as much as possible.  Ask each participant in 
the class to say their name, where they are from, and how long they have been in the U.S.  
 
To see how participants do with a basic writing task, pass out name tags—either stickers 
that the participants can wear or tent cards that they can put in front of them—and ask 
participants to write their name on the card.  If some refugees find this difficult, help 
them or ask a neighbor to help them. 
 
Spend five minutes reviewing the objectives of the course.  As you describe each 
objective, hold up a financial document (money, check, ATM card, bank statement, etc.) 
related to the objective.  Explain that participants will understand each document and be 
able to carry out the tasks related to the document by the end of the course.  Distribute a 
Learner’s Checklist card to each participant.  (Or show them the card at the front of their 
Participant Handbook.)  Review the card and show them that each financial document is 
connected to a task on the card.  This card will help you and the participants track their 
learning of new competencies.   
 
Spend a few minutes reviewing classroom basics including logistics (i.e. where to find 
the bathroom) and classroom rules that will help everyone learn in a friendly environment 
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(i.e. not to interrupt while others are speaking, how to ask questions, etc.)  Ask the class if 
they have additional rules to add. 
 
Now, spend a couple minutes going over the schedule for the first class including the 
class structure and objectives for the first class. 
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Lesson 1b  Money Opinions (Optional) 
 

Objectives:   
·  Talk about money 
·  Experience the classroom as a safe environment to express opinions 
·  Move around and be comfortable in the classroom 
 
Time:  15 minutes 
 
Materials:    
·  Opinions about Money Training Tool 
·  Three printed signs of: Agree, Disagree, and Don’t Know 
·  Tape 
 
Preparation: 
Prior to the class, trainers are encouraged to read through all the statements on the 
Opinions about Money training tool.  Ensure you understand each statement yourself 
and think about whether your participants will also understand the concepts.  Take time 
to think about what words will best translate the ideas to your participants.  This activity 
is most interesting when class members have different points of view.  You will probably 
not get through all the statements depending on how openly the participants share their 
opinions.  In fact, you may want to limit this activity to only 3-5 statements.  Choose 
statements that will be the most relevant and applicable to your participants, but will also 
be a bit controversial so that participants can engage in a good discussion about the pros 
and cons of money.  Remove, alter, or change the sentences such that they are better 
suited to your participants’ culture and experience. 
 
Be prepared to learn a lot about the financial knowledge and financial biases of your 
participants.  If you use the banking questions, you will learn about their knowledge of 
banks.  If you ask the happiness, evil, or selfish questions, this will clarify beliefs the 
participants bring with them from their country and culture. 
 
Another goal of this activity is to introduce the course as a safe learning environment. 
Find ways to empower your participants to participate.  Make sure to thank everyone for 
sharing their opinion.  Learn to encourage participants to share their opinions, even if 
they are contrary to yours or other participants.  Use positive statements like “good 
point,” “interesting comment,” “thanks for sharing,” “nice point, how do others feel about 
this?” etc.  Remember, no opinions are ever wrong and no question is ever stupid.  Take 
time before class to prepare encouraging phrases in your language.  Take time during this 
first class to use these phrases to help participants feel comfortable.  Experience shows 
that the faster you get participants actively contributing, the more involved and 
participatory they will be throughout the course. 
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Once in the classroom, tape the AGREE sign on one side of the room and the 
DISAGREE sign on the other side of the room.  Find a chair and put the DON’T 
KNOW  sign in the middle of the room. 
 
NOTE:  This activity works very well groups of any size—even up to 100 people—as 
well as groups that include multiple family members.   
 
Activity:  
Describe to the class that you will be saying common statements about money.  Explain 
that each participant can agree, disagree, or not be sure about their attitude to each 
statement.  They will demonstrate their response by moving to the corresponding section 
of the room.  Point out the three signs:  AGREE, DISAGREE, and DON’T KNOW  to 
the participants.  Use the pictures on each sign to help participants learn these three 
vocabulary words.  Let participants know that there is no right or wrong answer, and that 
everybody’s opinions are important.  
 
Call out the first statement and ask participants to decide how they feel about the 
statement.  Ask participants to move to the appropriate sign.  Once participants are in 
groups, ask participants to explain why they AGREE or DISAGREE with the statement.  
Make sure to ask DON’T KNOW participants too – their responses are usually equally 
thoughtful.   Go through each statement using the same methodology. 
 
When couples and families are in the class, encourage family members to freely go where 
they want to and to notice where each other go with loving curiosity and respect. 
 
At the end of the activity, ask the group as a whole to discuss what they learned about the 
difference and similarities of their beliefs. 
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 Lesson 1c  U.S. Money 
 
Objectives:   
·  Recognize the different U.S. bills and coins 
·  Write U.S. money with dollars and cents signs 
·  Learn what U.S. money can buy 
·  Use calculators to display amounts of money and add money 
 
Time:  45 minutes 
 
Materials:    
·  Three Learning Tools from the Participant Handbook for each participant:  U.S. 

Money Words, Counting U.S. Money, and Practice Using a Calculator 
·  Assortment of real U.S. bills and coins enough to pass around at least one bill and 

several coins to each participant.  Try to include at least one of each type of coin and 
at least one $1, $5, $10 and $20 bill in the collection. 

·  Calculator for each participant in the class 
·  Number Flashcards A&B with numbers, dollar signs and decimal points cut out.  

You may want more than one set of flashcards (one set for every two people) if you 
ask students to work in pairs.  If so, keep each set in an envelope or with a paper clip. 

·  Large calculator for demonstrations in front of the class 
 
Preparation: 
This is a multi-step activity to introduce refugees to U.S. money and the English words 
used to talk about and calculate money.  Once again, please review the activity before the 
class and assess the level of competency you expect your participants to have on these 
tasks and how long you want to spend on each of the sections.  This lesson will be 
followed by a brief break during which you can work individually with some of the 
participants.   
 
U.S. Currency Vocabulary 
 
Activity:  
Using real money, show each bill to the class and ask the group if they know the amount.  
If they respond in their own language, repeat the value of the currency in English.  Ask 
the class to repeat the English word.  Pass around each piece of currency in turn and ask 
each person to look at the bill or coin and repeat the English word.  Encourage them to 
look at the numbers on each bill to become familiar with the location of the numbers and 
the relative value of the bills (i.e., $20 is more than $5 is more than $1). Show them 
where on each coin the value of the coin is written.  
 
Ask participants to turn to the U.S. Currency Vocabulary learning tool in the Participant 
Handbook (or distribute as a handout).  Can participants identify each real bill or coin 
with the corresponding picture of the money on the handout?  Point out the different 
ways of writing the value of the currency. 
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For example:  QUARTER  25�   $0.25     25 cents 
 
Second, explain the concepts of DOLLAR SIGN  ($), CENTS SIGN (� ), and 
DECIMAL POINT  (.)  
 
The decimal point can be an extremely difficult concept.  If so, we have provided a set of 
Number Flashcard Sheets A & B in the Training Tools to help participants grasp the 
concept.  Working with the flashcards, show how the numbers to the left of the decimal 
point are the number of dollars.  Then explain that numbers to the right of the decimal 
point are like coins, they are less than a dollar.  Using different combinations of coins, 
show the class that 100 cents adds up to one dollar.  Use the flashcards and move the 
numbers and decimal point around to show different dollar figures, with the coins and 
bills needed to make that amount.  You can also add and remove zeroes to explain the 
values of money.   
 
Third, ask participants to turn to the Counting U.S. Money learning tool in the 
Participant Handbook (or distribute as a handout). Show them what the numbers look like 
when we add bills and coins to each other.   
 
Put together a pile of money with the bills and coins you brought to class and show 
participants how to shift the flashcards around to represent the dollar value.  Work up to 
more complicated piles in which the coins add up to more than one dollar.   
 
The Value of Money  
 
Distribute a random amount of U.S. bills and coins to each of the participants.  Give each 
participant a minute to look at the currency and add the value.  In turn, ask the refugees to 
say how much money they have.  Ask them if they can use the Number Flashcards to 
show the value of money that they have.  Ask if a participant would like to volunteer and 
write the dollar values on the whiteboard.  Can they correctly use the $ sign and . point? 
 
Now ask each participant to state one thing that they could buy with their pile of money.  
Ask other participants if the purchase is realistic with the amount of money.   
  
For example:  $22.34 could buy a pair of pants.  $1.50 could buy a bus ticket.  
 
Learning to Calculate 
 
(This activity is very effective when done in pairs—pairing more skilled participants with 
less skilled participants—so that they can work together and help each other.  If 
participants are working in pairs, ensure that they trade off using the calculator.) 
 
Distribute a CALCULATOR  to each participant in the class.   
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A calculator is a machine that helps us work with numbers.  In today’s class, we will 
learn how a calculator can help us ADD our money.   
 
Ask people to look at the calculator and try to recognize the new symbols on the 
calculator.  Can they find the decimal point?  Can they find the dollar sign?  Explain that 
the dollar sign and cents sign are not on a calculator and do not need to be.  The 
calculator can be used to add the numbers.   
 
Ask one participant to repeat again how much money is in front of him/her.  If 
participants state the amount in their native language, repeat the amount in English and 
ask the class to repeat.  Ask a volunteer to write the amount of money in the form $12.34 
on the whiteboard. Using a large calculator in the front of the room, show the participants 
how to type the amount of money into the calculator.   
 
For example:  Type 1  2  .  3  4 
 
Ask the next participant to say how much money is in front of him/her.  Write this 
amount on the whiteboard under the first number, again repeating the amount in English.   
 
To the left of the second value, draw a big plus (� ) sign.  Explain the concept of the plus 
sign and say the word “plus sign” in English.  Show the class the plus sign on the 
calculator.  Ask them to hit the plus sign and then type in the second value. 
 
Continue around the classroom repeating the exercise of speaking, writing and adding the 
value of each participant’s money with the calculator.  At the end, see how many people 
have the same value in their calculators.   
 
Show participants the Practice Using a Calculator learning tool in the Participant 
Handbook (or distribute as a handout).   This is a resource for them to have at home if 
they do not have a calculator.   They could also take it to a store with them to help them 
communicate that they want to buy a basic calculator.   
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Lesson 1d Household Expenses  
 
Objectives:   
·  Learn English vocabulary for common household expenses in the U.S.  
·  Track weekly spending  
 
Time:  20 minutes 
 
Materials:  
·  Expenses training tool 
·  Two learning tools in Participant Handbook for each participant:  Household 

Expense Vocabulary and My Family’s Expenses A & B.  You may want to provide 
additional expense sheets if your class schedule is spread out and participants will 
have more than one week between this and the next class.  

·  Transparency of My Family’s Expenses A and an overhead projector.  If you do not 
have an overhead projector, do your best at recreating a copy of the first page 
horizontally on flipchart paper.   

·  Seven $1 bills of game money for each participant and yourself (if possible, use real 
money or plastic money available at classroom supply stores); and a basket 

·  Envelopes, Scissors, and Tape if you plan to use the alternative Envelope Tracking 
for family expenses.  (You can generally buy a box of 500 envelopes for about $3.00 
and help participants cut and tape the expense categories in class.  You may want to 
encourage them to keep all the envelopes together in a shoe box, which you could 
also provide.  If you have time, you can decorate the budgeting shoe boxes.)   

 
Preparation: 
Spend time to read through the entire lesson to assess which will be the best learning 
tools for your participants.  
 
Activity: 
 
Common Household Expenses 
 
In this lesson, we are going to talk about expenses – the money that goes out of your 
household.  Hold up the Expenses training tool of money flying away from a purse.   
 
Ask the class what are some things they spend money on in the U.S.  
 
In the U.S., you will find that you spend money on many things.  What are some of those 
things?  (You may want to write answers on a flipchart)  
 

FOOD, CLOTHES, CHILDCARE , TRANSPORTATION , RENT, 
TELEPHONE  (and PHONE CARDS), UTILITIES  such as ELECTRICITY, 
GAS and WATER, LAUNDRY , CLOTHING, SCHOOL, etc.   
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In many cases, you will not have spent money on these things in your home country. 
 
Distribute the Household Expenses Vocabulary learning tool to the participants.  Review 
the English words for the categories of common household expenses in the U.S. 
 
Discuss with participants if many of these expenses are new to them in this country.  Ask 
them to circle the monthly expenses that are new to them in this country.  For example, 
many refugees may have built their home and never paid rent.  If they come from a rural 
area, they may not have paid for water nor had electricity.   
 
Now ask them to write under each expense, to the best of their ability, how much they 
think their family spends on each of these costs each month in the U.S.  Discuss the cost 
of the household expenses – do the refugees have a good sense of how much their 
monthly household expenses will be?    
 
You may want to include a short conversation here about the participants’ expectations of 
who pays for what if they are receiving funds from a refugee resettlement agency, i.e. is 
the participant paying rent or is the refugee resettlement agency or sponsor paying for 
them?  What others types of income are refugees receiving, i.e. Food Stamps, TANF cash 
assistance?  What other types of assistance do they receive, i.e. medical.   
 
Supplemental activity:  If you have knowledge regarding the benefits offered to the 
families by the refugee resettlement agency or state and local programs, you can engage 
in a larger conversation about explaining these types of programs.  Otherwise, encourage 
participants to talk with their case managers to learn more about what they are receiving, 
how long they will receive the support, and when they will be expected to pay for 
specific bills.  If most participants are receiving similar benefits, you could ask a case 
manager to hold a special session on these topics.  Finding out this information will 
empower the refugees to plan ahead financially—and help participants with the planning 
activities in the next class.  
 
Tracking Monthly Expenses 
 
Knowing how much you spend each week and each month helps you be a better money 
manager.  Since you will be encountering many new monthly expenses in the U.S., it is 
important to know how much money you are spending and on what. 
 
Pass out seven $1 bills of play money to each participant.3  Take seven bills yourself. 
Participating yourself shows that everyone, including the financial management trainer, 
can be a better money manager.   Ask the class the following questions.  Each time a 
participant answers no, ask them to put $1 bill in a basket in the middle of the room.   
 
·  Do you know how many dollars you receive each month? 
·  Do you keep cash in a safe place? 

                                                 
3 This is adapted from All My Money, Lesson 2  
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·  Do you save receipts from your purchases? 
·  Do you know how much you spent on food last month? 
·  Do you know the dollar amount you spent on transportation last month? 
·  Did you save any of your income last month? 
·  Do you have a bank account? 
 
Point out that not keeping track of your money can cost you real money just as it costs 
play dollars during the game.  For example, if you do not know how much you spend on 
food, you may not have enough money to pay your utility bill when it is due.  If you pay 
the bill late, you will need to pay a late charge.  Suggest that learning a simple way to 
track your spending helps build better money management skills.  It is a key part of 
budgeting, which we will get to next in the class. 
 
There are many ways to track your expenses.  This lesson will teach you a method for 
tracking your expenses on a worksheet.   
 
Present the transparency of the My Family Expenses A or on the flipchart page.  Ask the 
class, has anyone spent any money today?  Select one student to say what they purchased 
and how much it costs.  Put the expense in the correct column under day 1.  Ask another 
student to state something they bought.  Do this a few times to get students to see how to 
put expenses on the tracking form.   
 
Now, ask participants to turn to the My Family Expenses learning tools in the Participant 
Handbook (or distribute as a handout).  Explain that this worksheet is designed to track 
expenses each week.  Therefore, each week they will need to start a new worksheet.  The 
trainer may want to distribute at least two worksheets to each participant, so that they can 
work on one in class and have a clean copy to use at home.  Or you may want to provide 
enough sheets for one full month of tracking.   
 
In the upper right hand corner of the worksheet is space to write the first date and the last 
date of the week you will be tracking the expenses.  Ask the class if they know today’s 
date.  Ask if anyone can write the date on the whiteboard, if not, write it yourself.  Ask 
participants to copy the date in the first blank.  If some of the participants have difficulty 
copying the date onto their worksheet, you can ask other participants to help them.  Now 
help the class count ahead seven days.  This is the end of the week.  Again, demonstrate 
how to write the date.  
 
Now move to the chart below.  Ask participants to copy the date in the first square under 
Date.  Ask them to think of anything they spent money on that day—a cup of coffee, a 
pack of cigarettes, food at the supermarket, an electricity bill, a candy bar—and to write 
the amount, as they learned in the last class, in the row under the box of the category.  
(You may need to review how to write dollar values).  For instance, coffee would go 
under the picture of “Food.”  Cigarettes would go under “Entertainment.”  You may want 
to do this activity in pairs so participants that are more literate can help less literate 
participants.   
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HOMEWORK: Ask the participants to continue to track their weekly expenses.  Ask 
them to do this not just for themselves but their entire family.  Ask them to bring the 
completed weekly sheet(s) to the following class.  Their weekly expenses sheet(s) will be 
used in the next class to help create a household budget.   If some participants will not be 
able to perform this writing task themselves, ask them if there is anyone who can help.   
 
ALTERNATE EXPENSE TRACKING ACTIVITY:  
If you think that the majority of your class participants will not be able to track their 
expenses by writing down the amount of each purchase and expense on the My Family 
Expenses worksheet, you can introduce an ENVELOPE TRACKING method instead.  
You will want to have scissors, tape, and envelopes in class.  Help participants create an 
envelope for each budget category by cutting out the pictures of each household spending 
category and taping it to the front of an envelope.  Every time they pay for something, 
they put the receipt in the proper envelope.  Ask the participants bring the envelopes to 
the next class and you can help them add the receipts in class.   
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Lesson 1e U.S. Money Review 
 
Objectives:  
·  Demonstrate competency to add money 
·  Demonstrate competency to write money values 
·  Demonstrate knowledge of what money can buy for common household items.  
 
Time:  15 minutes 
 
Materials: 
·  Value of Money learning tool in the Participant Handbook (or as a handout) 
·  Learner’s Checklist 
·  Calculator for each participant or pair of participants 
 
Preparation: 
It is helpful to have a transparency of the Value of Money learning tool so that you can 
project it on a large screen.  This will help you demonstrate how to write in the values 
(You can write on the transparency as it is being projected.)  
 
Activity: 
Work with participants and ask them to tell you how much money is in each grouping on 
the left side of the Value of Money learning tool.  This is Task 1 on the Learner’s 
Checklist.  If they are able to do this task, congratulate them and sign their checklist for 
Task 1.   
 
Ask each refugee to write next to each grouping the value of the money in the $12.34 
format.  If they cannot write, ask if they can show the amount on the calculator.  This is 
Task 2 on the Learner’s Checklist! 
 
Now, ask participants to draw a line from the money on the left of the page to a 
household expense on the right side that they could purchase with each grouping of 
money.  You may want to demonstrate the first one in class, and have the participants do 
two each themselves.  This can be done easily if you have a transparency of the learning 
tool.  You can actually draw the line on the transparency as you are showing this to the 
class. This is Task 3 on the Learner’s Checklist!  
 
Advanced Review Activities: 
 
If your class has successfully accomplished the above, and you have extra time, here are 
two additional competency reviews. 
 
Go around the class and ask participants to say values of money in English and identify 
the household expense it will buy with their new English vocabulary word.   
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Ask the participants to add all of the boxes of money on the calculator.  (This is actually 
Task 4 on the Learner’s Checklist which will be covered in the next class.   
 
MATERIALS FOR NEXT CLASS 
Remind students to track their weekly expenses.  Ask them, if they are comfortable, to 
bring a pay stub or benefits check stub so you can calculate their income (pay stubs will 
also be useful in later classes).  If you plan to play the savings game, ask participants to 
bring in two items from their house.  
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Class 2:  Plan to Budget  
 
Lessons: 
 
2a Group Budgeting     40 minutes 
2b Planning Spending Priorities  30 minutes 
  BREAK   10 minutes 
2c Household Budget   40 minutes 
2d Budget Review   15 minutes (optional) 
 
Objectives: 
 
By the end of the class, participants will be able to:  
 
·  Reach consensus with a group on cutting expenses to meet financial goals 
·  Understand how a budget will help achieve short-term and long-term goals 
·  Set goals with a planning tool to help them achieve the goal 
·  Define what income, wealth and assets mean to them 
·  Prepare a household budget that will help them achieve their financial goals 
 
Class Introduction: 
 
Review the lesson outline and objectives of Class 2.   
 
Ask the participants if have been tracking their expenses since the last class.  Did this 
activity help them to better know what they spend money on in the U.S.?  Are they 
spending more money than they thought?  Are they spending money differently than they 
thought?  How many people in the class will continue to track their weekly expenses?   
 
In the second class, we deepen the understanding of household expenses and give tools 
the participants can use to plan and budget their money to meet short- and long-term 
financial goals.  The class will start with a group budgeting activity to review the 
household expense vocabulary.  It will also help participants work together and share 
their experiences of spending money in the U.S.  The second lesson will discuss assets 
and wealth.  This discussion will help empower refugees who have aspirations and 
dreams for their lives in the U.S. to identify short- long-term goals.   
 
Once participants have a better idea of their financial goals, the last lesson will help 
participants develop a household budget based on their income and expense sheets.  This 
activity will also build on calculator skills learned in the Class 1 and teach participants to 
subtract and multiply.  
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Lesson 2a Group Budgeting 
 
Objectives:   
·  Make spending decisions within your income 
·  Reach compromise and consensus with a group on spending priorities 
·  Encourage participants discuss what is most important to them 
 
Time:  40 minutes   
 
Materials: 
·  Household Expenses Game A&B   
·  A set of sixty $20 bills (those designed for classroom teaching look much like real 

money; however, play bills are available in the training tools if necessary) for every 
group of 3-5 participants in the class 

·  Farah Family Budgeting Sequence Training Tools 
·  Calculator for each participant or pair of participants 
 
Preparation: 
This activity is done best in groups of 3-5 participants.   
 
Make enough copies of Household Expense Game A&B training tools to have a game 
board for every 3-5 participants in the class.  Tape sheets A&B together to create the 
game board.  Make copies of the $20 bill sheet to have a set of sixty $20 play bills for 
every group.  It is best if you can print these on green paper.  Count out the bills and 
place each set of sixty in an envelope prior to class.   
 
If there are family members in the class it is good to have 2 family members (i.e., 
husband and wife, parent and child) working together with at least 2 other participants.  
This will give family members an opportunity to discuss and compromise.  However, it is 
best that an entire team not be comprised of members from one household to minimize 
stress and conflict in the classroom.   
 
Activity: 
 
WHAT IS A BUDGET? 
 
In the last class, we discussed household expenses – the money that goes out of your 
household.  Hold up and tape up the Expense training tool of money flying away from a 
purse.  Ask the class if they remember this picture from last class.  Review the household 
expenses vocabulary from Class 1.   

 
Ask the class if they are familiar with budgeting.  Does anyone know what a budget is?   
 

A budget balances how much you spend and earn 
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Has anyone ever had a budget?  Why or why not?  Why would an individual or a family 
create a budget? 
 

(A budget allows you to: 
·  Understand where your money goes. 
·  Make sure you do not spend more than you make. 
·  Find uses for your money that will increase your wealth.) 

 
 
Hold up the Income sign (4 in the Farah Family Budgeting Sequence) of money flying 
into a purse.  Tape this next to the Expense sign (5 in the Farah Family Budgeting 
Sequence).  Now hold up the Scale training tool (6 in the Farah Family Budgeting 
Sequence).   
 
Ask the class if they know what this picture is?  
 

(It is a scale.  It shows if the money coming into the purse is more or heavier than 
the money going out.) 

 
In this picture, is there more income (money coming in) or expenses (money going out?  
How do you know?   
 

(There is more money going out.  The side with money going out is heavier than 
the purse with money going in.)   

 
Ask the class if they are finding it easy to purchase all of their needs and wants on their 
current income.  Encourage them to discuss some of the difficulties. 
 
Discuss the importance of learning to balance your income (money coming in) and 
expenses (money going out) so that you can cover all of your household expenses and 
“save” some money for future purchases or emergencies.   
 
Ask the class:  “What steps  you need to create a budget?” 
 

(To develop a monthly budget, you need to: 
·  Add your monthly income 
·  Track your weekly expenses 
·  Calculate your monthly expenses 
·  Making choices with your family and people you live with.) 

 
AZIZA AND ALI FARAH 
 
Let’s play a game so we can learn the concept of budgeting.  Introduce Aziza Farah. She 
arrived with her husband Ali Farah to the U.S. three months ago from Somalia with their 
daughter.  During the rest of the course, we will be using the experiences of Aziza and Ali 
to help you learn to manage your money.   
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Aziza has an idea!   Hold up the Idea Picture (1 in the Farah Family Budgeting 
Sequence) of Aziza thinking about money.   
 
Aziza and her family have an idea to buy a car, which will require some money.  Hold up 
the Family sign (2 in the Farah Family Budgeting Sequence) of Aziza with her 
husband Ali and their daughter Amina.  
 
The family realizes that they will need to work hard and manage their money well to 
achieve their goal. Hold up the Tools sign (3 in the Farah Family Budgeting 
Sequence). 
 
Together they look at their income.  Point to the Income sign. 
And they look at their expenses.  Point to the Expense sign. 
And they try to figure out how to budget their money.  Point to the Budget sign. 
If their income is more (heavier) than their expenses, they can save.  Hold up the Savings 
sign (7 in the Farah Family Budgeting Sequence). 
 
Help the class divide itself into groups of 3-5.  Refer to the suggestions in the preparation 
section regarding how to group people from the same family or household.  If there are 
no family members, mix-up the class and have people work with other participants next 
to whom they do not normally sit.  An easy way to do this is have the class count off.  
Figure out how many people are in the class, divide by 4 (rounding to the nearest 
number), and then have people count to that number.  For example, if there are 13 people 
in a class, 13 divided by 4 is 3.33.  Ask participants to go around with each one counting 
in the cycle 1,2,3,1,2,3…  This will make three groups; two groups with four participants 
and one with five.  Likewise, you could ask the same class to count in a cycle of 
1,2,3,4,1,2,3,4,…, which would create four groups:  three groups of three and one group 
of four.   
 
HOUSEHOLD EXPENSE GAME 
 
Each group will play the game as if they were the Farah family of four.  Aziza works as a 
maid at a local hotel and brings home about $300 per week.   
 
Distribute one Household Expenses Game and an envelope of sixty $20 play bills to 
each group.  Explain that the group will be working together as a “family.”  
 
Explain that each group has been given sixty $20 bills equal to the Farah family income 
of $1200 each four weeks (about a month).  Ask each group to work together to discuss 
and decide how the family income will be spent.  Ask them to decide how much money 
they can spend on each expense category.  Encourage them to put at least one bill in each 
category, i.e., they cannot leave an expense category blank unless they justify how it is 
possible to live in the U.S. without spending money on the category.  Encourage the 
groups to be as realistic as possible with their knowledge of current prices.  For example, 
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if an apartment for a family of four is around $420 per month in their community, ask 
them to count out the correct number of bills:  twenty-one $20 bills.   
 
Walk around the class and listen to the group discussion.  Help make sure that each group 
understands the assignment and are working together to negotiate their spending. 
 
At the end of the game, bring the class back together to discuss the activity.   
 
On a flipchart, create a table with all the budget categories listed on the left side and a 
column for each group across the top.  For example:   
 

 Group 1 Group 2 Group 3 Group 4 
Rent     
Utilities      
Telephone     
Phone Card     
Personal Care     
Laundry     
Transportation     
Child Care     
Clothing     
Food     
Medical     
Household Supplies     
Education     
Travel Loan     
Entertainment     
Savings     
 
For each category and ask the groups how much many they allocated to each category.  
See if a volunteer can write the dollar amounts in each box, or do so as the trainer.  
 
CLASS DISCUSSION 
How similarly or differently the different groups distributed their money? 
 
Here are some sample discussion questions for the class: 
·  What different choices did groups make?  
·  How realistic are the estimated expenses of each group?  
·  How did groups work out differences of opinion within the group regarding spending 

priorities?  Ask each group to explain the process of making decisions. Did they vote?  
Discuss a category until everyone agreed?  Move onto another category and return to 
the category? 

·  Do participants think they can work with their families at home to create spending 
priorities and a household budget?  
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Encourage participants to go home and play the game with their families.  The trainer 
may want to have enough Household Expense Games to give each participant one at the 
end of class.  
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Lesson 2b Planning Spending Priorities 
 
Objective:   Set short-term and long-term financial goals 
 
Time:  30 minutes 
 
Materials: 
·  Harvest Planning Sequence training tools as signs for the trainer to use. 
·  Two learning tools in the Participant Handbook for each participant: Harvest 

Planning Sequence and Planning 
·  Transparency of Planning learning tool to demonstrate how to draw in the balloons.  

Or, you can re-create the learning tool on a large piece of flipchart paper.    
 
Preparation: 
Planning is an activity carried out by people who feel they have enough control over the 
world around them that they can create and accomplish their goals.  Unfortunately, 
refugees new to the U.S. often feel overwhelmed by all that is unfamiliar and do not feel 
confident about their ability to achieve goals.  Rather, their vision might be “If by chance 
I get money, I will try to buy new shoes.”  They are occupied with reacting to the crisis of 
the moment.  They are also often pre-occupied in having what they believe the “average 
American” has: cable TV, a big car, name brand sneakers, etc.   
 
A primary aim of this financial empowerment course is to give refugees a greater sense 
of control over their lives in the U.S.  This section introduces basic planning concepts and 
tools to help refugees set goals and move their lives towards these goals.  Planning tools 
include setting goals, identifying tasks and resources, implementing the plans, and 
achieving goals.   
 
In the next section, participants are guided through the process of creating a household 
budget, which is another planning and money management tool. 
 
A few words of warning when helping newly arrived refugees plan.  Planning requires an 
attitude of empowerment that many refugees new to the U.S. might not have achieved 
yet.  The realities of the new economic and political environment may at times make 
planning feel futile.  A refugee family or individual who carefully creates a plan may 
become discouraged when circumstances beyond her or his control make the plan 
impossible to carry out.  Encourage participants to be persistent and not lose heart.  While 
an unattained goal may lead to disappointment, an unset goal will certainly remain 
unattained.  Planning helps the planner to pay closer attention and to learn from successes 
and failures.  Plans that fail can help a refugee identify exactly what went wrong and how 
to improve their future actions.  With practice, planners learn to make more realistic 
plans.   
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Activity: 
 
Discuss the importance of planning ahead to achieve their short and long-term goals.  
 
Goals reflect your values. Goals allow you to fulfill your values in concrete and specific 
ways.  Goals are the specific plans you have in your life. You may have short-term goals 
and long-term goals. 
 
Discuss the difference between needs and wants.  Identify the things that must be taken 
care of on a daily, weekly, or monthly basis, and the things that can wait until later.  Have 
the participants give examples of their needs and wants, and use these examples to set 
realistic goals. 
 
Ask the class some of the goals they have over the next three or six months.  For 
refugees, it is inevitable that their financial circumstances will change—remind them that 
their cash assistance support will decrease or terminate, and encourage them to start 
thinking about ways to support themselves by getting new jobs or using skills they 
already have to create income. 
 
Some goals are short-term goals; they are things that you want soon.  You may want a 
job, to pay your rent or move into a larger apartment, buy a new coat for winter, or shoes 
for your children.  These are things that would be nice to have in a few weeks, months, or 
even a year.   Goals change as your income, concerns, and circumstances change.  If you 
get a well-paying job far from home that is not on a bus route, a car might become a 
priority.   
 
Other goals will require a longer time to reach.  Long- term goals might be paying for a 
college education or buying a home.  
 
Unfortunately, your current income is not enough to cover all of your goals.  Hopefully it 
will cover your current needs and allow you to save for some of your goals.  Now that 
you have spent some time talking about what you spend your money on in the U.S., it is 
time to identify some of your goals. This will also help you create a more realistic budget 
for your family.  
 
The Harvest Planning Sequence provides an example of planning that is familiar to 
many refugees from Africa.  Refer to the Harvest Planning Sequence in the Participant 
Handbook.  Ask the participants to describe the sequence and see if they can describe 
what is going on:   
 

(In Africa, Aziza had the idea she wanted to grow corn.  In order to grow corn she 
will needed TOOLS such as a hoe. She knew she would have to WORK  very 
hard to accomplish her goal.)   
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Ask the participants how long it might be from the day Aziza has the idea to grow corn 
until she got the tools, worked the land, and had a good harvest.  Is this a familiar 
scenario for them.  If not, what is a familiar scenario?   
 
Were there years they worked very hard and got a good “harvest”? Were there other 
years that they worked just as hard but no rain came and they had a poor harvest?  Were 
they still glad that they did the work and planned ahead?  What did they do in years with 
a poor harvest? How did they feed and clothe their families?  Were there other goals they 
may have preferred but knew were not achievable, for example, growing tomatoes or 
making wine?  
 
Discuss that in the U.S. you need money to achieve many of your goals:  buying food, 
clothes, a car, a house.  Since money is often a key to success, we can call these financial 
goals.   
 
When helping people set financial goals, there are some key concepts that can help them 
set more realistic goals.   
 
Be Specific:  Encourage refugees to choose goals that are specific.  For example, I want a 
job.  I want a three-bedroom apartment. I want a car.  I want my teenager to go to college.  
Stay away from vague goals such as “I want to be rich.”  
 
Have a Price:  If you know how much money it will take to achieve your goal, you can 
track your progress.  If it will cost $4,000 to buy a car and you save $100 a month you 
will be able to reach your goal in 40 months – or 3 ½ years.  At the end of twelve months, 
you can see whether you are on track to meet your goal by checking if you have saved 
more or less than $1,200.  
 
Be Achievable:   Encourage participants to choose goals that can be reached in a defined 
time frame.  If they are new to the country and do not have a job – it might be important 
to set the short-term goal of finding a job.  Homeownership is a more appropriate goal 
once the individual is working and can save toward the goal on a monthly basis.  It is 
only achievable once the participant has regular income.   
 
By planning ahead, and planning to save, your goals are less likely to be lost in optional 
purchases in your day-to-day living expenses. For example, if you have a goal of buying 
a car to improve your employment opportunities, you may decided to not pay for cable 
T.V, cut back on smoking cigarettes, or find second-hand sneakers for your children.  
 
Ideally, in a household that has two or more persons, it is effective to have everyone in 
the household work together to establish and achieve goals.  
 
If there are multiple members from a household in the class, ask them to work together in 
the following activity.   
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Refer to the Planning learning tool in the Participant Handbook.  Ask the participants or 
families to think about a goal they have.  Ask them to pick something that is specific, 
achievable and measurable.  Ask them to draw the goal in the top cloud above Aziza’s 
head.  In the cloud on the right, ask them to draw the tool(s) they will need to meet this 
goal – this could be reading, writing, money, work clothes, etc.  In the picture on the left, 
ask them to draw what they will need to do to use the tools to achieve their goal (i.e. 
participate in training, purchase a work uniform, take the bus to work every day) 
 
Ask each participant to discuss their goals with the class.  Discuss whether their goals are 
achievable.  Encourage participants to modify their goals to be more specific and 
measurable.  Ask refugees how long they think it will take to achieve their goals. 



 

    39 

  

Lesson 2c Household Budgeting 
 
Objectives:   
·  Prepare a household budget 
·  Add and Subtract on a Calculator 
 
Time:  40 minutes   
 
Materials: 
·  Participants’ My Family’s Expenses learning tool completed as homework from 

Class 1 (or Household Expense Envelopes, if alternative activity was used) 
·  Monthly Household Budget learning tool (in Student Handbook) for each participant 
·  Monthly Household Budget learning tool transparency and overhead projector, if 

possible 
·  A calculator for each participant 
·  If you plan to play the Savings Basket game, bring in a variety of common household 

objects – at least enough for one per participant.  Or, as homework from Class 1 you 
can ask participants to each bring two items from home.   

 
Preparation:  
 
Activity: 
Ask each participant to take out their homework from Class 1: completed My Family’s 
Expenses learning tools.  Ask participants how they were able to complete this task.  This 
is Task 5 on the Learner’s Checklist. 
 
Participants may have multiple tracking sheets depending on how your class schedule is 
implemented.  (If you are teaching the Class weekly in 4 weeks, then each participant 
would have only one completed tracking sheet.  However, if your classes are spread out, 
they may have multiple weeks.)   
 
Ask participants to take a look at their Tracking Sheet.  Using a calculator, ask the 
refugees to ADD all the spending in each spending category (column) and put the 
TOTAL for each spending category at the bottom of the column.  You may need to 
review with participants how to use calculators to ADD. 
 
If they have multiple sheets, ask them to ADD columns on each of the weekly sheets.  
Then see if they can ADD the total of one week with the total of the other weeks for each 
spending category.  
 
Now ask them to notice if this was a normal period of time.  Were there expenses during 
the week that are not usual – for example, maybe a child got sick and a participant needed 
to spend $50 on doctors and medicine.  Do you have regular monthly expenses that you 
did not pay during the time you were tracking your expenses, such as utilities and rent? 
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Using the sheet(s) the participants have in front of them, ask participants to estimate their 
actual monthly expenses for each spending category.   
 
Project the Monthly Household Budget learning tool as a transparency with an overhead 
projector if you have one.  Since this is an interactive document an LCD projector would 
be second choice.  Ask participants to find the Monthly Household Budget learning tool 
in their handbook (or provide as a handout to each participant).  Ask each participant to 
think about what money comes into the household each month – their household income.  
This would include take-home money earned from working, any form of cash assistance 
received from either the refugee resettlement agency or the state, the value of food 
stamps, etc.  Using the calculators, ask refugees to ADD the total monthly household 
income.  If income is received on a weekly basis, you can have them estimate monthly 
income by multiplying by 4 (or adding 4 times).  In reality, some months are shorter and 
others are longer.  (This is a second opportunity to complete Task 4 on the Learner’s 
Checklist.) 
 
Now it is time to help them with their monthly expense calculations.  Ask them to copy 
their estimated monthly spending for each spending category onto the budget sheet.  They 
can match the pictures on the tracking sheet with the same pictures on the budget sheet.  
 
Ask them to look at the Total Monthly Income and the Total Monthly Expenses.  Which 
number is bigger?  If the Total Income is bigger than there is more income than expenses.  
This means you have some flexibility to spend or save.  If the Total Expenses are more 
than the income, the family is spending more than it earns each month.  This sets them up 
for a situation where they cannot pay their bills or they would need to borrow money and 
go into debt.  In the U.S., we say you are in the “RED”.  In this case, the family needs to 
look at how it is spending its money and cut down on expenses in order to find balance 
the budget. 
 
Now it is time to introduce another calculator function: SUBTRACT or MINUS.  
SUBTRACT means to take away.  Each month families receive income and they spend 
this income.  Each time they spend money, they have less money left to spend.  Show the 
class how to SUBTRACT the total expenses from the total income.  If the Total Income 
was bigger than the Total Expenses, they will get their current monthly savings.  If the 
Total Income was less than the Total Expenses, they will get a NEGATIVE number.  
(This is Task 6 on the Learner’s Checklist.) 
 
Required, Flexible, and Optional Expenses 
 
Ask the class to look again at the Household Expenses sheet.  What expenses are 
“required”? What expenses are “optional”?  Do you have any flexibility over “required” 
expenses?  
 
In some cases, you will have little flexibility on how much you pay for each household 
expense.  For example, you need to rent an apartment in your community to house your 
family.  You are probably already living in an apartment and paying a specific rent.  This 
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is a fixed cost: unless you decide to move, your rent does not change each month. We call 
this a required cost. 
 
Similarly, you need to pay for utilities (gas, water, and electricity) each month; your 
family needs to eat and wear clothes.  However, depending on how much you consume, 
where you buy the products, and what you buy, there is some flexibility on how much you 
spend.  Ask the class to share some example of flexible costs. 
 

·  Each family member limits themselves to a three-minute shower each day, 
you will not spend as much money on water 

·  Remember to turn off lights when you leave a room 
·  Shop smartly at a supermarket and cook food instead of eating out. 

Restaurants are more expensive than eating at home 
·  Do not buy each of your children new sneakers, especially if they are 

growing quickly.  Thrift stores sell second-hand shoes or neighbors can 
pass along used clothing 

·  Don’t use the air conditioning unless it is absolutely necessary 
 
Therefore, even though you are required to spend money on food and clothes, you have 
flexibility on how much you spend.  
 
Finally, there is a category of optional expenses.  These include money used for 
entertainment.  Does your house need a television or cable TV?  Do you need a CD-
player in each bedroom?  Would you prefer to go out and see a movie or get a haircut?  
Each family and family member will also have his/her own interests for spending money 
on entertainment and personal needs.   
 
Except for a few required costs, there is some flexibility and options on how your family 
spends money.   
 
Supplementary Activity:  Savings Basket (15 minutes) 
 
This is an easy and fun activity to convey the concept of spending choices.  This activity 
also can fit nicely in the next class on Budgeting and Planning.   
 
This activity requires a bit of preparation on behalf of the trainer and/or participants to 
collect common household objects and bring them to class.  Household items such as a 
jacket, skirt, toothbrush, carton of milk, fork, radio, chair, jacket, etc.   
 
With the class sitting around in a circle, place the pile of items in the middle of the circle.  
Ask a participant to select an item and to think of different expenses associated with the 
item and ways to keep the cost down.  For example, a fork could represent eating at home 
or eating at a restaurant.  There is a choice.  The next item may be a milk carton.  Will the 
participant plan ahead and buy milk at the supermarket where it is cheaper or buy milk at 
the corner store where it is more expensive? 
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Go around the room selecting different items and coming up with ways to spend less or 
more money for the same household expense.  Encourage people to be creative – and 
express any idea that comes to mind looking at the object.  It is surprising how inspiring a 
toothbrush can be! 
 
You can also encourage participants to re-enact this game at home with their family 
members.  Each family member can be given 5 minutes to run around the house and 
come to the kitchen table (or living room) with three household items.  It is a good way 
for a family to discuss their spending priorities.   
 
Encourage participants to go home and re-do their budgets with their family members.  
Also, encourage each participant to continue to track their weekly expenses so they can 
compare their budget with actual income and expenses.  Have a discussion about how 
budgeting is an ongoing process to help you manage you money. 
 
Once participants have money to save, where can they safely keep their money?  The 
next class talks about the U.S. Banking system.  
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Lesson 2d Budget Review (Optional) 
 
 
Objectives:   
·  Ensure participant’s understand the concept of budgeting 
·  Provide tools for communicating with family members about spending priorities 
 
Time:  15 minutes 
 
Materials:    
·  Budget Scenarios training tool 
·  Basket, alternatively an envelope or hat 
 
Preparation: 
Role playing is a great interactive activity to test the knowledge of participants on the 
subjects you have covered in class.  It is more fun than just asking participants to define 
terms.  It also gives participants the tools to discuss these hard concepts with their 
children and other family members.   
 
There are sample role plays on the Family Budget Scenarios training tool.  Each 
scenario is a question posed by a 12-year child to his/her parent.  You will want to 
translate the scenarios into the language of your participants.   
 
First, take the time to read through the scenarios and feel free to adapt them to your 
participants by adding, removing, or revising them.  Once you decide which ones, write 
each scenario on a small piece of paper and put them in a basket before the class starts.   
 
Activity:  
Divide the participants into pairs.  Ask each pair to take a scenario out of the basket.  You 
will need to go around the room and read the scenario to each pair, unless one of the pair 
can read.  Give the pairs five minutes to talk to each other how they would explain the 
issue to a 12 year-old child.   
 
Ask one pair to act out their explanation.  Ask one partner to act as the 12 year-old child 
and pose the question in the scenario.  The other partner will be the adult or parent 
answering the question.  The participant acting as a 12-year old can ask questions for 
clarification to help understand the answer.  Some example scenarios: 
 

Scenario: “What is a budget?” 

(A budget is a plan for using money. A budget includes helps a family 
decide how to spend their income.  

Scenario:  “Why don’t we have cable TV?” 
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(Each month we receive a limited amount of money.  There are many 
things we need to pay for in this country.  It is important to buy the things 
we most need first.  If there is extra money, we need to prioritize how to 
spend it.  Right now, we are saving to buy a car.  If we spend $50 a month 
on cable TV, we will have $50 less a month to save for a car.  
(Alternatively, you can provide an example of an expense that is a direct 
need of a 12-year old child such as books for your school, clothes, sports 
equipment, etc.) 

 
At the end of the role play, ask the class to discuss the activity.   
·  How easy was it to explain the concept you chose to your partner?  What makes it 

complicated? 
·  How did you feel as a 12-year old child when your parents took the time to explain 

money matters to you? 
 
MATERIALS FOR NEXT CLASS 
Ask working participants, if they are comfortable, to bring a pay stub to the next class.   
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Class 3:  Bank On It! 
 
Lessons: 
 
3a  Income: The Paycheck 15 minutes 
3b Cash a Check   15 minutes 
3c Bank on It!   15 minutes 
3d Open a Bank Account  10 minutes 
 BREAK   10 minutes 
3e All about Deposits   20 minutes 
3f Using an ATM  25 minutes 
3g Banking Review  10 minutes (optional) 
 
 
Objectives: 
 
By the end of the class, participants will be able to:  
 
·  Understand information on a U.S. Paycheck and Pay Stub 
·  Comprehend the difference between Gross and Net pay 
·  Endorse and cash a check 
·  Know about different U.S. financial institutions and why Americans “Bank on It” 
·  Open a savings account or checking account 
·  Use common English banking and checking vocabulary 
·  Deposit money at a bank or at an ATM 
 
Class Introduction: 
Review the outline and objectives of the class.  Learning about a U.S. paycheck and 
opening a bank account will also include using the math skills participants learned in the 
previous classes.  In addition to the review lesson at the end of this class since, review 
activities are also incorporated as part of each lesson where participants practice cashing 
a check, depositing a check, and writing a check. 
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Lesson 3a Income: The Paycheck 
 
Objectives:   
·  Understand the difference between Gross and Net Income  
·  Learn about Income and Social Security Tax 
·  Understand other deductions on your paycheck 
 
Time:  15 minutes 
 
Materials:    
·  Learning tools in the Participant Handbook:  Paycheck and Stub  
·  Parts of a Paycheck training tool 
·  Transparency of Paycheck and Stub to use with an overhead projector, if possible. 
·  Samples of real documents from local employers and banks 
 
Preparation: 
Take the time to review the Paycheck and Stub learning tool before the class starts to 
ensure you understand all the parts that have been marked and the explanation that goes 
with each.  You may want to compare if there are any differences between local 
paychecks and the one in the handout.   
 
Activity:  
 
Has anyone in the class received a check?   
 
You may be receiving checks from the refugee resettlement agency that has helped you 
since you arrived in this country.  Some refugees may be working and receiving 
paychecks.  
 
Ask the class if anyone is working and has received a paycheck.  Ask them to discuss 
what if feels like to receive a paycheck.  Ask them how much of their paycheck they 
understand.  Do they know why they receive the amount of money they did?  Do they 
know where their earned money went?   
 
When you get your first PAYCHECK , you will notice that the value of the check is less 
than your hourly wage times the number of hours you worked.  The total amount you 
have earned (your wage times the hours you worked) is called your GROSS PAY.  You 
do not receive your GROSS PAY.  That is because in the U.S. all workers are required 
to pay income tax—federal, state and local income tax—as well as social security and 
other insurances.  For example, U.S. workers whose employer offers health insurance are 
often required to pay for a part of the cost of medical insurance.  Your employer 
subtracts the taxes and insurances and pays you GROSS PAY MINUS taxes and 
insurances.  What you receive is called your NET PAY.  
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Ask students to turn to the Paycheck and Stub learning tool in the Participant Handbook.  
 
Let’s go through the different part of a paycheck together.   
 
As you can see, the PAYCHECK  has two parts: The PAYCHECK  and the PAY STUB.  
These parts are attached and a dotted line in the middle which makes it easy for you to 
separate the parts.    
 
The PAYCHECK  is your money.  It has the amount you are being paid (marked by letter 
K) – written both in numbers and letters – and it is signed by your employer (marked by 
letter O).  
 
There is also a DATE on the check.  Point out letter N on the paycheck.  Normally you 
have 90 days to cash the check.  If you do not cash the check during the 90 days, the 
check will no longer be good.  A check is usually written a couple days after the PAY 
PERIOD – or the days of work for which you are being paid.  In this case, the PAY 
PERIOD is one week—May 9-15, 2004.  This is a Sunday to Saturday.  The check is 
dated and given to Aziza on the following Thursday, May 20.  
 
Ask the participants if they know how often they or their family members are paid in 
their jobs.  Do they know what day of the week they usually receive their pay check? 
 
These details of the PAYCHECK  are explained in the second part of your Paycheck, the 
PAY STUB.  The pay stub shows you the hours you have worked and your total 
earnings.  It also shows how much money you paid in TAXES, (including SOCIAL 
SECURITY) as well as other DEDUCTIONS by your employer such as  medical 
insurance, etc.  Finally, it will show you how much you were paid.   
 
Let’s go through the different part of a Pay Stub together more closely.   
 
The Parts of a Paycheck training tool provides you with explanations by letter of each of 
the parts of document that is important to convey to the participants.  Take the time to 
discuss each section with the class.  Check-in often, asking different students to repeat 
back what they understand.  Use participatory techniques when possible.  Students will 
remember and learn more if there is a discussion among multiple people and not just a 
lecture from the facilitator.  For example: 
·  Ask students if anyone knows what a SOCIAL SECURITY NUMBER is before 

telling the class.   
·  After defining the term DEPENDENTS, have each participant think about what their 

household looks like, who is working, who would file taxes (spouses jointly), and 
how many dependents there are. 

·  When defining Social Security, ask what types of support older people have in their 
country of origin. 
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Lesson 3b Cash a Check 
 
Objectives:   
·  Cash a check 
·  Endorse a check to a friend 
 
Time:  15 minutes 
 
Materials:    
·  Two learning tools in the Participant Handbook:  Cashing a Check and Practice 

Cashing a Check  
·  Transparencies of Cashing a Check and Practice Cashing a Check to be displayed 

with an overhead projector, if possible. 
·  Samples of real checks 
 
Activity:  
 
Now that you understand the paycheck, it is time to separate the check from the stub and 
get cash.  CASH is actual dollar bills and coins.  In English, when we convert a check 
into money this is called to CASH A CHECK.  Cashing your check means that you give 
your check to a financial institution, and they give you U.S. bills and coins.  
 
Take some time to have a class discussion.  Ask if they have received checks from 
anyone.  Most of them are probably receiving checks from the refugee resettlement 
agency.  Ask them how they turn their check into money.  Has anyone learned how and 
where to cash a check?   Ask them where they cash their checks, and why they chose that 
location.  Do they know of other options for cashing a check?   
 
Take some time to understand what checks the participants receive, how they receive 
them, and how they turning them into cash or spend them.  In some cases case managers 
at the refugee resettlement agency cash the check for refugee families at a bank.  Other 
agencies have recruited volunteers or “sponsors” to help refugees.  Some agencies and 
sponsors even open bank accounts for refugee families.  
 
There are two main types of institutions that will cash your check.  The first is a BANK  
or CREDIT UNION.   Banks and credit unions will cash checks for free (no fee or 
charge) for people or businesses that have accounts at the bank.  If you receive a check, 
you have two options to cash the check at a bank for free: you can go to a bank where 
you have an account, or you can go to the bank where the person who wrote the check 
has an account.  In the next lessons, we will learn how to open our own bank account at a 
bank or credit union close to your home or work.  In this lesson, we will learn to cash a 
check at our employer’s bank.    
 
When you are working, you can go to your employer’s bank to cash a check for free.  
How do we know what bank our employer uses?  It is on the check that they gave us.  
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Let’s look again at the Paycheck and Stub learning tool and the check that is written to 
Aziza Farah.   
 
We can see that on the check is the name of the bank  that the Louisville Services 
Company uses. Point out Letter M.  This is the name of the bank.  In this case Bank One. 
 
We can see that this is a check from Bank One.  Therefore, Aziza can go to any Bank One 
BRANCH to cash the check, get her money and NOT pay a fee.  Hopefully, Bank One 
has a BRANCH close to where Aziza works or lives.  
 
If not, Aziza may be tempted to use a local CASH CHECKING STORE .  This is not the 
best option since these stores often charges a fee for cashing the check.  This means you 
will not get all the money, but will have to pay some of the money to the check cashing 
store.   
 
Let’s see the steps for Aziza to cash her paycheck.  Let’s picture Aziza going to her 
employer’s bank – Bank One – to cash a check.   
 
Do people know what Aziza will need to bring to the bank with her? 
 
 (The check.  A form of picture I.D.) 
 
When Aziza gets to the bank, she will wait on line and then go to a WINDOW  where she 
will be greeted by the TELLER .  The TELLER will ask Aziza what she wants to do.  
She will explain “I want to cash a check.”  
 
Ask the class to repeat this phrase:  I WANT TO CASH A CHECK. 
 
Aziza can then show the CHECK  and a form of PHOTO I.D. to the TELLER . The 
teller will ask Aziza to sign her name on the back of the check.   
 
Project the Cashing a Check learning tool on the overhead projector and ask participants 
to find it in their Handbook.  Point out to the class the check portion of the Paycheck.  Do 
they recognize this?  Show them a real check.  Pass around the real check and ask people 
to look front and back. 
 
Point to the copy of the back of the check; it is below the paycheck on the handout.  
Explain that to cash a check, you will be asked to ENDORSE it.  ENDORSE means to 
sign your name on the back of the check.  Show them how Aziza signed her FULL 
NAME .  Show them where Aziza signed.  Point to the writing under her signature.  
Explain that the words under her signature say DO NOT WRITE BELOW THIS LINE.  
Explain to them to sign the back above the line and not to make any marks or writing 
below the line.  If they do, the check will not be valid. 
 
Explain that once the check is ENDORSED by the person it was written to, anyone can 
get cash with it.  Before it is endorsed, no one can get cash with it.  Therefore, it is not 
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safe to sign the check before they enter the bank and are at the teller window.  Once the 
check is signed, anyone can go to the bank and get cash.  It is very dangerous to sign a 
check and lose it.   It is like losing cash..   
 
Explain that it is possible to give the check to someone else to cash.   Point out the second 
check back labeled “to friend”.  If you want to give the check to a friend, it is good to 
write “Pay to the Order of” and the name of the friend on the check.  This ensures that 
only your friend can get cash for the check.  Before your friend can get cash, they will 
also be asked to sign the check.   Ask the class when they would want to give a check to 
someone else.  Can they think of any situations where this would be helpful?  Why do 
you think Aziza signed the check to her husband? 
 

(Aziza signed the check to her husband so that he could cash the check while 
Aziza was at work.  Unfortunately, her employer’s bank is not convenient to her 
office.)  

 
Now let’s look at the Practice Cashing a Check learning tool.  Put this learning tool on 
the overhead projector and ask participants to find it in their Handbook.  
 
Ali has a cousin who cleans dishes at a restaurant owned by Jeremy Sharp.  His cousin 
was sick one day and asked Ali to work for him.  Ali received a check for $57.30.  Can 
you pretend that you are Ali and endorse the check for Ali?  
 
Ask the participants in the class to take a couple of minutes to read the check.   Ask the 
class to ENDORSE the first back with Ali Farah’s signature.  You can demonstrate this 
by signing the name on the transparency that is sitting on the overhead projector.   
 
What if Ali wants Aziza to cash the check for him? 
 
Ask them to ENDORSE the second check back to Aziza.  Again, you can demonstrate 
this on the transparency.  You may also want to go around the room and help each 
participant to endorse the checks on the worksheet.  If they have trouble signing Aziza or 
Ali’s name, ask them to just sign their own name!  
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Lesson 3c Bank on it! 
 
Objectives:   
·  Understand why Americans “Bank on it”  
·  Be aware of different types of U.S. financial institutions 
·  Grasp the basics of Savings and Checking accounts 
 
Time:  15 minutes 
 
Materials: 
·  FDIC and Credit Union Background training tools 
 
Preparation: 
It is very helpful if you have a financial institution partner – a representative from a local 
bank or credit union – to help you facilitate this lesson.  The bank representative could 
bring applications for bank accounts and savings accounts to distribute to the class, as 
well as sample deposit slips, withdrawal slips, and signature cards.  You are also 
encouraged to find a local bank and take the class to the bank.  You might even get the 
bank to open one evening and let you facilitated this entire class at the bank.  
 
In addition, review the FDIC and Credit Union Background training tools to provide 
you with some background information to help you answer participant questions.  
 
Write the phrase “Bank on it” on the whiteboard.   
 
Activity: 
 
Ask the class what they think of when they hear the word BANK.  
 
Do people in the class have experience with banks? 
What are some reasons that people use banks? 
Do you think it would be safe to keep your money in a U.S. bank? 
What are your concerns about using a U.S. bank? 
If you are using a bank, how did you choose it (sponsor chose, it is close to home, it is 
close to work, it was in my grocery store, etc.)? 
 
Now ask if they have ever heard the phrase “Bank on it”.  Explain that Americans use 
this phrase often.  Does anyone know what it means?   
 
Americans use this phrase when they are really sure about something; so sure that they 
want to express to another person that it will really happen.  “You can bank on it” means 
“You can be sure it is true.” or “You can depend on it.” 
 
Ask the participants in the class if they trust banks.  Why or why not?   
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Let’s talk about U.S. banks.  A U.S. Bank is an insured, depository institution.   
What does this mean?   
 

·  Banks accept DEPOSITS.  That is banks keep your money for you in a safe place 
until you need it.   

·  Deposits in the bank are INSURED.  The federal government guarantees every 
dollar in U.S. banks up to $100,000 per DEPOSITOR.  A depositor is someone 
who deposits their money in a bank.  

 
What else is important about BANKS? 
 

·  They are for-profit financial institution  
·  They follow federal and state laws 
·  You can open an account at any bank and deposit money as long as they have the 

minimum required deposit and accept the banks policies and fee structure. 
·  Different banks and bank accounts have different minimum deposits and features 
·  Most banks offer the following basic services: they accept deposits, pay checks, 

make loans 
 
CREDIT UNIONS  also insure deposits.   
 
Credit Unions are community financial institutions.  You need to belong to a defined 
“community” of people to use a credit union.  A “community” may be geographic.  It 
may be employment in a specific company or type of employment. 
 
Is anyone familiar with a Credit Union in their community?   
 
Everyone who deposits money at a Credit Union becomes a member of the Credit Union.  
Credit union members share in the profits of the Credit Union.  In addition, Credit 
Unions usually offer better (higher) interest rates for deposits – you can get a better 
return on your money.  They also generally offer better (lower) interest rates when you 
want to borrow money.   
 
 
BANKS and CREDIT UNIONS  offer the same types of basic financial services. 
 
Ask the class if they know what kinds of services Banks and Credit Unions offer. 
 
 (Savings Account.  Checking Account.  Loans.) 
 
In this lesson, we will talk about two types of bank accounts:   
 
1.   SAVINGS ACCOUNT 

·  Provide a safe place to keep your money.   
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·  Savings accounts pay you INTEREST for keeping your money.  The more money 
you have in the bank and the less often you agree to take the money out of the 
bank, the higher interest you will earn. 

 
Ask the class if they know what interest is.   
 

(Interest is small amounts of money the bank pays you on a regular basis for 
having access to your money.) 

 
Talk about interest-bearing and non-interest bearing accounts.  This is important when 
working with Muslim populations because most of them do not want interest-bearing 
accounts. 
 
2.    CHECKING ACCOUNT 

·  Allows you to write CHECKS 
 
Ask the class if they know of other benefits to having a checking account and being able 
to write checks. 
 

(There are many reasons it is nice to have a checking account:   
·  You can pay BILLS  by mail.  Checks are safe to send in the mail;  you 

should never send cash in the mail. 
·  Checks provide a written record of your spending 
·  A bank is a safe place to keep your money;  you will not have cash sitting 

in your house or pockets 
·  You can put money in and take money out of the bank account when you 

have it or need it. 
·  A CHECK REGISTER  helps you track your spending 
·  Having cash in the bank may limit or reduce your daily spending) 

 
Ask the class why it might be a bad idea to have a checking account.   
 
There are some good reasons people do not want a checking account.  Some people are 
worried they will not be able to keep track of their spending and will BOUNCE checks, 
which will result in paying fees.  Some are not sure they will maintain the minimum 
balance and will have to pay fees.  Some participants may be uncomfortable going to a 
bank since they do not speak or read English.  
 
However, others may have misconceptions about using a bank.  Some may not trust 
banks.  People who receive public benefits may be afraid of losing benefits if they have 
money in the bank.  Others may think that once money is in the bank, they will not have 
the money to pay their bills each month.   
 
Listen carefully to the positive and negative statements your participants make about 
banks and checking accounts.  Avoid judging the participants.  Use the next lessons to 
give them information about banks and checking accounts so they can decide what is best 
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for them.  The following lessons are designed to provide information about U.S. banks.  I 
hope that this will help some participants let go of commonly held misconceptions and 
distrust.  This course will also help them learn the skills to successfully manage a 
checking account.   
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Lesson 3d Open a Bank Account 
 

Objectives:   
·  Open a bank account 
 
Time:  30 minutes 
 
Materials: 
·  Three learning tools in the Participant Handbook:  Opening a Bank Account, Bank 

Account Application, Signature Card, Farah Family Check Register 
·  Overhead projector and transparencies of learning tools listed above, if possible  
·  Real samples of bank documents used in this lesson from local banks including a 

bank account application, signature card, check, etc. 
 
Preparation:  
Take the time to review this class and become confident with the terminology and steps.   
 
Activity: 
Let’s think again about Aziza and Ali.  The first time, Aziza went to her employer’s bank 
to cash a check for free.  The second week she did not have time, so she asked her 
husband to cash the check for her.  Since Ali was not working, he took a long walk to the 
nearest Bank One—nearly 1 hour each way—to cash the check.  That same week, Ali 
received a check that was issued from another bank—Big City Bank—for work he did.  
That bank was very far away and inconvenient.  It took Ali four hours on public bus to 
get to the bank, wait on line to cash the check with a teller, and take the bus back.  The 
public transportation cost $3.75!  He decided that next time it was easier to just pay the 
$3.00 fee at the CHECK CASHING STORE  on the corner and not travel so far and 
waste so much time.  Is this a good solution for the Farah family? 
 
Here is an activity to do with the class using a flipchart. 
 
Aziza and Ali each have one check to cash a week.  It costs $3.00 to cash each check at a 
CHECK CASHING STORE.  How much would it cost the Farah’s to cash their checks 
each week?   
 
$3.00 x 2 checks per week = $6.00 
 
An average month has 4 weeks.  How much would they pay to cash their checks at a 
CHECK CASHING STORE  in a 4-week month? 
 
$6.00 x 4 weeks = $24.00 
 
There are 52 weeks in a year.  How much would the Farah’s pay to cash all their checks 
for a year? 
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$6.00 x 52 weeks = $312.00 
 
 If they had their own bank account, they could cash their checks for free.  However, 
Aziza and Ali heard that banks charge fees for opening and maintaining an account.  
Aziza and Ali talked during the week to some friends and neighbors.  They found out from 
a neighbor about a bank that was close to their home.  This bank also had a BRANCH 
near Aziza’s work.  They learned that this bank charged $5.00 a month for a checking 
account.  They also learned they need to buy a book of checks for $25.00.  How much 
would this bank account cost them for the year? 
 
There are 12 months in a year.  The account costs $5.00 a month.  They need to purchase 
checks for $25.00.   
 
$5.00 x 12 months = $60.00 plus $25.00 for checks totals $85.00. 
 
How much cheaper is a bank account than to use a check cashing store? 
 
$312.00 a year for check cashing store minus $85.00 a year for a checking bank equals 
$227.00.  
 
The Farah Family could save $227.00 a year by using a checking account.  Even better, 
if they save and keep at least $200.00 in a savings account at the same bank, they will not 
have to pay the $5.00 monthly checking fee! 
 
Who else is ready to open an account?  
 
OPENING A BANK ACCOUNT 
 
In this lesson, we will go through the steps of opening and using a bank account.  
 
To open a bank account, you first need to go to a bank.  At the bank, you can expect:  

·  Staff at the bank to be happy to help you.  Ask! 
·  Time to ask questions until you are clear on all the information you need 
·  Forms to fill-out and sign.  Do not sign anything you do not understand! 
·  Written information to take home 

 
Specifics to opening a bank account: 
 

·  The banker will ask questions to find out which type of account is best for you 
·  The banker will ask for documents 
·  The banker will help you fill out an application form (if applicable, many banks 

no longer require a paper application) and a signature card.   
 
Distribute the Opening a Bank Account sheet.  Review with the participants the 
documents and information that they will need to open an account: 

·  Photo I.D.  You will need one form of picture I.D.  



 

    57 

·  Proof of address (utility bill, lease agreement, pay stub, etc.) 
·  Social Security Number 
·  Money (check or cash) to deposit into the account 

 
Distribute copies of the application you received from a local bank (or the sample 
application from the Participant Handbook).  Explain the options for opening accounts 
and the information the bank requests.  If you wish, spend some time with the class filling 
out the form.  However, many banks may not require paper forms but instead enter 
application information directly into their computer systems.   
 
As part of the application process, banks will ask the account opener who they want to 
have access to the account.  Each person who will have access to the account will need to 
sign the agreement and provide their social security number.   
(At some banks, this is a separate signature card.)  Each time someone makes a 
DEPOSIT into your account or tries to WITHDRAW  money from your account, they 
will be asked to sign their name. The bank will look to see that your signature matches 
the signature on the agreement or signature card.  If their signature is not on the 
application or signature card, they will not be allowed to do the action.  This is how the 
bank ensures that no one else can take money out of your account.   
 
If the refugee plans to share the account with their spouse – we call this a JOINT account 
– both the husband and wife will be asked to sign the signature card.   
 
When you open a bank account, you will leave with: 

·  An ACCOUNT NUMBER  
·  An account BALANCE  (the amount of money in your account) 
·  An account CHECK REGISTER  so you can track the money that goes in 

(DEPOSITS) and out (WITHDRAWALS ) of your account 
·  If you open a checking account, the bank will give you several checks.  Later, you 

will need to buy additional checks. 
 
Ali and Aziza opened a bank account with $50.00!  
 
Can anyone in the class tell me what their account BALANCE  is? 
 
 (Yes, $50.00) 
 
It is very important that Aziza and Ali record their account BALANCE in their new 
account CHECK REGISTER .   
 
Put the transparency of Farah Family Check Register learning tool on the overhead and 
ask the participants to turn to the learning tool in their Handbooks.   
 
In this lesson and through the next class, we are going to manage a CHECK 
REGISTER for Aziza and Ali.  Show them on the top right corner of the CHECK 
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REGISTER the words BALANCE FORWARD.  Right under this, in the upper box, they 
will write how much the Farah’s opened their bank account with:  $50.00.   
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Lesson 3e All About Deposits 
 

Objectives:   
·  Deposit money in a bank account 
·  Record bank deposits in a check register 
·  Learn other options to deposit money 
 
Time:  20 minutes 
 
Materials: 
·  Three learning tools in the Participant Handbook:  Depositing a Check, Practice 

Depositing a Check, Farah Family Check Register 
·  Two training tools:  Parts of a Deposit Slip and Farah Family Check Register  

Part 1 
·  Overhead projector and transparencies of learning tools listed above, if possible  
·  Real samples of bank documents used in this lesson from local banks including a 

check, deposit slip, and check register 
·  Calculator for each participant or pair of participants 
 
Preparation:  
Take the time to review this class and become confident with the terminology and steps.   
 
Activity: 
Once you have a bank account, you will want to use it to DEPOSIT, SAVE, and 
WITHDRAW  money.  For the rest of this class, we will discuss different ways of putting 
money into your bank account.  In the next class, we will talk about different ways of 
spending money and taking money out of your bank account. 
 
The process of putting money into your bank account is very similar to cashing a check. 
 
Distribute the Deposit a Check handout to the participants in the class.  Also, show as an 
overhead on a screen. 
 
You can see that this sheet looks very similar to the Cash a Check handout.  As before, 
you will ENDORSE the check you wish to deposit.  However, when you deposit the 
check you will write “FOR DEPOSIT ONLY” and your account number above your 
signature.  When you do this, you ensure that the money will be put into your account and 
that no one else can get money for the check.  You will then complete a DEPOSIT SLIP.   
 
Review the Deposit a Check learning tool in the Participant Handbook based on the 
information on the Parts of a Deposit Slip training tool.  
 
As you can see, this is Aziza’s pay check for her third week of work.  Now, instead of 
cashing the check, she will deposit it into her new bank account.  Fortunately, the bank is 



 

    60 

open late Thursday nights and she can deposit it on her way home.  (The check is for a bit 
less than last week, I guess Aziza did not work as much overtime!) 
 
Ask the participants to go to the Farah Family Check Register and show them how to 
record the deposit of Aziza’s paycheck.   
 
Explain that since this is a check to Aziza, she will not write anything in the first column 
that says check number.  This column is reserved for the checks that Aziza and Ali write 
to pay for things.  We will use that column in the next class.   
 
In the first row, ask each participant to write the date that Aziza is making the deposit.  
Show them by writing in the number on the transparency while it is being projected onto 
a screen.  Write 8/26/2004 in this column.  Explain that this time she is depositing the 
check on the day she received it!  In this case, the deposit date is the same as the check 
date.   
 
Ask the class “What is this check for?” 
 
 (Yes.  It is her paycheck.) 
 
Show the class where to write this description—in the largest column of the check 
register.  
 
Since you are making a DEPOSIT, show them the DEPOSIT column.  Show them how 
there is space for both dollars and cents by writing the value of the check:  $283.52 in the 
DEPOSIT column.   
 
Ask students to take out their calculators.  Since Aziza is depositing $283.52 to her 
account, do you think she will add or subtract this money with the $50.00 balance?   
 
 (Yes, they will add the two amounts.) 
 
Help the class add $283.52 plus $50.00.  What do they get?  $333.52.  Show them how to 
write this in the BALANCE column.  Ask the class how much money Aziza has in the 
bank? 
 
Ask participants to take out their Practice Depositing a Check learning tool.   
 
In this case, Ali has just helped out his cousin again and has received another check.  
Fortunately, now that he has a joint bank account with Aziza, he can deposit the money 
close by without paying a $3.00 check cashing fee.  
 
Can the class fill-in the check information onto the first deposit slip?  (This is Task 7 on 
the Learner’s Checklist.)   
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Now ask the class to return to the Farah Family Check Register learning tool.  Can they 
now add this deposit?  What is the new balance with the DEPOSIT?  
 
$333.52 plus $65.43 equals $398.95 
 
While at the bank, the teller asks Ali if he would like to take some cash home.  He thinks 
for a moment and realizes he needs $50.00 to buy food and a new pair of shoes.  The 
teller asks him to re-do his deposit slip requesting $50.00 cash.   
 
Work with the class to complete the second deposit slip.  Copy all of the same 
information from the first deposit slip.  However, before writing in the total, show them 
that they can write $50.00 next to LESS CASH RECEIVED.  What is the new total? 
 
$65.43 check deposit minus $50.00 cash equals $15.43.  This is the total deposit.   
 
Ask the class to look at their Farah Family Check Register learning tool.  Is it correct?   
 
 (No, Ali took $50.00 from the bank) 
 
Ask them to create a new entry with the same date.  However, on this new line, show 
them how to write “Food and Shoes” in the description.  Now show them to write $50.00 
in the PAYMENT  column.  Now ask them, do we add this $50.00 to the BALANCE ? 
 
 (No, we subtract the $50.00) 
 
Show the class how to subtract $50.00 and write the new balance.  What is the new 
balance?  
 
$398.95 minus $50.00 equals $348.95 
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Lesson 3f Using an ATM  
 
Objectives:   
·  Learn about ATM machines and ATM cards 
·  Review how to get Cash and Deposit Money at an ATM 
·  Understand safety issues with an ATM and PIN 
 
Time:  20 minutes 
 
Materials: 
·  Four learning tools in the Participant Handbook: ATM, Deposit at an ATM, and 

Practice Depositing at an ATM, Farah Family Check Register   
·  Two training tools:  Process to Deposit at an ATM and Farah Family Check 

Register Part 1 
·  Overhead projector and transparencies of above listed learning tools 
·  Real samples of Deposit Envelopes, ATM and Debit Cards and ATM receipts 
 
Activity: 
There are other conveniences of having a checking account in addition to depositing 
checks and getting cash.  When you have a checking account, you can deposit money in 
two other convenient ways without having to go to a bank and wait on line to talk with a 
TELLER .  
 
One convenience of having a bank account is that you do not have to enter the bank and 
wait on line to get cash and deposit money.  Most banks are equipped with an ATM.  An 
ATM is an AUTOMATED TELLER MACHINE  that can access your account, take 
money deposits, and give you cash.  ATMs are often located in or near your bank. Some 
banks have ATMs in local supermarkets, laundromats, etc.  An ATM that is owned by 
your bank will generally offer you all of your bank’s services and not charge you a fee 
for using the ATM.   
 
(Warning!  Your ATM card will also work in other bank’s ATM.  Some private companies 
also now operate ATMs.  If you use an ATM not operated by your bank, beware of 
certain differences:  

1. The ATM will charge you a fee for getting cash. 
2. Your bank may charge you a fee for using another bank’s ATM. 
3. You will not be able to deposit money or look at your account information. 

 
An ATM owned by your bank is an easy way to access your bank account information, to 
deposit checks, to withdraw cash and even to pay bills.)   
 
Ask participants to look at the ATM learning tool in their Handbook.  If you can, take the 
class to visit a local bank and ATM machine. 
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To use an ATM, you will receive an ATM CARD .  You will be asked to create a PIN – 
Personal Identification Number to use the card.  The banker will ask you to think of a 
number that you can remember easily.  The banker will then give you a number pad and 
will ask you to enter the number.  Even the banker will not want to see the number! 
 
Many ATM CARDS also function as DEBIT CARDS.  Both an ATM and a DEBIT 
card allow you to take money out of your bank account with your personal code – the 
PIN.  An ATM CARD  allows you to do things – such as get cash or deposit money – at 
an ATM machine.   The DEBIT CARD allows you to purchase or pay for things at a 
store.  Instead of paying cash or writing a check, you can type in your PIN code into a 
machine at the store.  This will automatically transfer money from your bank account to 
the store.  
 
About the PIN: 
·  The PIN is a code that acts like your SIGNATURE and your I.D.   
·  Select a number that will be easy to remember, but not too easy for someone else to 

guess (like your phone number, the year, 1234, etc.) 
·  Remember your PIN.  Do not write down your PIN number.  If someone finds it, they 

could access all your money. 
·  Don’t tell anyone your PIN number – not your friends, not the banker. 
·  When entering your PIN at the ATM , cover the numbers with your other hand so no 

one near you can see your PIN. 
 

GET CASH FROM AN ATM 
 

·  Go to an ATM   
·  The ATM will ask for your ATM CARD  
·  Put your ATM CARD  into the slot of the ATM  
·  The ATM  will then ask for your PIN 
·  Enter your PIN on the number pad, covering the pad with your other hand 
·  To WITHDRAW  cash, hit the CASH button 
·  The ATM  will show you amounts of cash 
·  Press the dollar amount you would like to receive 
·  The ATM  will deliver your money through the money slot. 
·  The ATM  will ask if you want to do anything else.  Push “NO”  
·  The ATM  will ask if you want a receipt.  Push “YES” 
·  Wait for your receipt 
·  Wait for your ATM  card to be returned 
·  Put your CASH, RECEIPT, and ATM CARD  away before you walk away from 

the ATM .  It is not safe to walk down the street with cash in your hand 
 

You can also DEPOSIT money at an ATM .  To DEPOSIT money you will need a pen 
and a DEPOSIT ENVELOPE.  The DEPOSIT ENVELOPE is very similar to a 
DEPOSIT SLIP.  DEPOSIT ENVELOPES are usually available at the ATM.  
However, you can also bring DEPOSIT ENVELOPES home from the bank so that you 
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can prepare your deposit at home.  It is nice to have a calculator if you will be depositing 
more than one check.  
 
Ask participants to turn to the ATM Deposit learning tool in their handbook.  Place a 
transparency of the learning tool on the overhead projector.  Review the handout.  
 
Ask the class what is happening on this page? 
 

(Aziza is depositing three things.  She is depositing $15.00 in cash earned by Ali.  
She is depositing a check from her job for $310.34.  She is also depositing a check 
from her uncle.) 
 

Ask the participants to turn once again to their Farah Family Check Register learning 
tool.   
 
What date is this deposit?  Notice that there is no date on the ATM Deposit Envelope.  
There are two checks – one is written on June 3, 2004 and the other on June 1.  
Therefore, Aziza might be making this deposit on June 4. 
 
Can they add these three deposits?  Will they add the three values of money separately or 
together in one row?  Actually, either option is fine.   
 
Help the class add the deposits.  The final new balance will be:  $348.95 plus $410.34 
equals $759.29. 
 
Now ask participants to go to the Practice Depositing at an ATM learning tool.  Ask the 
participants to fill out the deposit slip with the cash and checks in the envelope.  Remind 
them to endorse the backs of the checks for deposit only!  (This is Task 8 on the 
Learner’s Checklist!) 
 
Aziza received her paycheck the next week on June 10, 2004.  Ali was paid the following 
day.  Aziza went to the ATM on her day off—Saturday, June 12—since there is an ATM 
located inside the supermarket.  This way she did her banking and food shopping at one 
time!  At the same time, Aziza withdrew $100 in cash to pay for food.   
 
Help the class figure out the date of the deposit.   
 
Help the class calculate the total deposit:  
 
$295.44 plus $16.37 = $311.81 minus $100 cash equals $211.81 
 
Ask the class to record the deposit in the Farah Family Check Register.  The new 
balance is $971.10. 
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Review some ATM Safety Tips:   
 
Since ATM machines give and take cash, remind participants to think about their 
personal safety when they use an ATM machine.  It is important to be aware of your 
surroundings and the people around you.   
 
·  Try to always use an ATM owned by your bank.  Your bank will offer you free use of 

their ATM machines.  If you use an ATM by another bank or company, they will 
charge you $2 or $3 for each transaction.   

 
·  Keep your ATM receipts.  You will want to go home and mark the deposit or 

withdrawal in your check register. 
 
·  You may want to avoid using an ATM at night or when no one is around.  This can 

make you vulnerable to robbery.  Try to use an ATM located in a bank, on a street, or 
in a supermarket where people are around. 

 
·  Put your money and ATM card away before you walk away from the ATM.  Don’t 

walk in the street with cash in your hand.   
 
·  If your ATM card is lost or stolen, contact your bank immediately! 
 
DIRECT DEPOSIT 
 
First, many employers will offer to DIRECT DEPOSIT  your paychecks.  This is a 
service that lets your employer deposit your pay directly into your checking account.  
DIRECT DEPOSIT  usually allows you to have access to your money quicker and safer 
because it does not have to go through the mail and you do not have to take the time to go 
to the bank to deposit the money.  You also don’t have to worry about losing the check! 
 
Your employer will still mail you a pay stub if you have Direct Deposit.  However, the 
paycheck portion of the document will look like a check but will not be a real check.  It 
will have a note that says “Not For Deposit” or “NON-NEGOTIABLE.”  This means 
that it cannot be used to get money, because the money was already deposited into your 
checking account. 
 
Now that Aziza has a bank account, she gives the information to her employer.  Next 
week, they will directly deposit her salary into her new checking account!   
 
DEBIT CARD  
 
Most ATM cards are now printed with a MasterCard or Visa logo.  This logo allows you 
to use your ATM card at any store that accepts this logo.  However, this is not a 
CREDIT CARD, it is a DEBIT CARD.   
 
What is a DEBIT CARD ? 
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A debit card works just like a check—it takes money out of your checking account.  
Sometimes the store will have a machine and you will enter in your PIN.  Other times, 
the store will ask you to sign.  Either way, using your DEBIT CARD  will take the money 
out of your bank account.  Therefore, before using your debit card verify in your check 
register that you have enough money to pay for the purchase.  In addition, make sure you 
record the purchase in your check register as a payment/withdrawal and subtract the 
amount of the purchase from your balance.   
 
How is a DEBIT CARD  different from a CREDIT CARD ? 
 
A CREDIT CARD  is a loan.  When you purchase with a credit card, you are borrowing 
money from the credit card company.  You will need to pay the money back with interest.  
We will learn more about credit, credit cards, and debt in the next class.  
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Lesson 3g Banking Review (Optional) 
 
Objectives:  To practice cashing and depositing a paycheck made out to you into a new 
bank account.  
 
Time:  10 minutes  
 
Materials:    
·  Two of the learning tools in the Participant Handbook for each participant: Practice 

Cashing Your Check and Depositing Your Check  
·  Overhead projector and transparencies of above listed learning tools 
 
Activity: 
 
Ask students to find the Practice Cashing Your Check learning tool in their Participant 
Handbook.  Ask the participants to write their name on the CHECK on the blank line 
next to “Pay to the Order of”.   Now that the check is written to them, ask them to 
endorse the check for cash.  Then ask them to endorse the check to their spouse or a 
friend.   
 
Next, use the Practice Depositing Your Check learning tool.  Again, ask them to write 
their name on the CHECK on the blank line next to “Pay to the Order of”.   Tell them this 
time:  Congratulations!  You just opened a bank account.  Let’s deposit a check into your 
new bank account!  Do you see the bank account number you were given?  
 
Ask them to find the value of the check and to fill out the Deposit Slip at the bottom of 
the page.   
 
Once they have filled out the Deposit Slip – but not ENDORSED the check, carry out a 
role play. 
 
In the first role play, the trainer can act as the teller.  Ask the participant what they want 
to do.  They can repeat “I want to deposit a check”.  Ask the participant to ENDORSE the 
check for deposit and give you the endorsed check and deposit slip.  Review the 
participant’s work.  Sign their Proof of Competency Card next to Deposit a Check.  
Spend some time with each participant in the class. 
 
MATERIALS FOR NEXT CLASS 
Ask participants to bring a utility bill and other bills they have received.  If they have a 
bank account – checking or savings – ask them to bring a check register and a bank 
statement.   
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Class 4:  Paying the Bills 
 
 
Lessons: 
 
4a Reading a Utility Bill  15 minutes 
4b Cash, Check or Charge 10 minutes 
4c Write a Check   30 minutes 
4d Manage a Bank Account 20 minutes 
  BREAK  10 minutes 
4e Credit and Debt  35 minutes 
 
Objectives: 
 
By the end of the class, participants will be able to:  
 
·  Read a utility bill 
·  Understand the pros and cons of different forms of payment 
·  Write checks and maintain a checkbook register 
·  Read a bank statement 
·  Balance a bank account 
·  Establish credit 
·  Manage debt 
 
Class Introduction: 
Review the lesson outline and objectives with the class.  Make links with the learning in 
previous classes.   
 
Now that you understand how to open a bank account and deposit checks, there are other 
things you can do with a checking account, like write checks to pay bills and rent.  This 
lesson will teach you to write checks, keep a check register, read a bank statement, and 
manage a bank account.  It will also cover important concepts related to credit and debt.   
 
There is not a review lesson at the end of this class since review activities and 
competency tasks are incorporated into each lesson.   
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Lesson 4a Reading a Utility Bill 
 
Objectives:  Review the parts of a Utility Bill 
 
Time:  15 minutes 
 
Materials:    
·  Utility Bill Example learning tool for each participant in the class 
·  Overhead projector and transparencies of Utility Bill Example learning tool 
·  Utility Bill training tool for the trainer  
·  Actual local utility bills, including return envelope 
 
Preparation: 
Looks at some of your local utility bills and see how your bill is similar or different to the 
example bill.  This will help you prepare for questions your participants will have in 
class.   
 
Depending on the participants, you may want to give them a copy of Utility Bill  training 
tool to add to their Participant Handbook and take home.  If you do so, hand the training 
tool out after you have gone through the lesson so participants are not distracted trying to 
read it during the lesson. 
 
Activity: 
 
Ask the class what kinds of bills they receive each month.  Did they bring any copies of 
bills to class?  How do they pay these bills?  In this class, we will review the parts of a 
bill.  In the next lesson, we will talk about options for paying your bills.  
 
Ask the participants to refer to the Utility Bill  learning tool in the Participant Handbook.  
If you can, project a copy on a large screen with an overhead transparency or LCD 
projector so that you can point to the bill parts you are discussing.   
 
Here is a Utility Bill that Aziza just received.  This bill is for both ELECTRICITY  and 
GAS.  Point out these two sections of the bill.   
 
There is a lot of information on this bill, let’s review it together.  Review the sections of 
the bill.  Be as interactive as you can.  Check-in with the class to ensure they understand 
each section.  You can check-in by asking participants to repeat their understanding.  You 
can also check-in by asking participants to find the same part of a bill on a bill they 
brought from home.  
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Lesson 4b Cash, Check, or Charge 
 
Objectives:   

·  Learn different ways to pay for expenses 
·  Understand pros and cons of different payment options  

 
Time:  10 minutes 
 
Materials:    
·  Cash, Check or Charge learning tool in Participant Handbook for each participant   
·  Examples of different forms of payment: cash, credit card, check, ATM/debit card.   
 
Activity: 
 
Let’s look at the Utility Bill  again.  Ask the class if they can remember options that the 
utility bill provides for paying a bill. 
 
The Utility Bill  gives three options to pay. Can the class name the three options? 
 

 You can bring the entire bill and pay in person.  In person, you can pay with cash. 
You will receive a receipt. 

 You can mail in the payment stub with a check.  The bill and check are your 
receipt. 

 You can join Automatic Bank Club and let the utility company take money from 
your checking account each month when an amount is due.  The bill and bank 
statement are your receipt.  

 
Let’s go through the pros and cons of each type of payment.   
 
Ask the class if they can think of the pros of paying with CASH.  

·  It is easy to count and manage.  
·  It is easy to get cash from the bank.  
·  You receive a receipt when you pay in person.   

 
Ask the class if they can think of the cons of paying with CASH.  

·  It is not safe to keep too much cash at home 
·  You can lose cash 
·  It is not safe to mail cash  
·  You need to find a payment location near your house 
·  You spend time traveling to the payment location and waiting in line to 

pay 
 
Ask the participants if they know the pros of paying with a check. 

·  A check is not money until you sign it 
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·  A check is only money to the person or company written on the check 
·  A check provides an receipt of payment 
·  It is safe to send a check in the mail 

 
What are the cons to using checks? 

·  A check is paid by the bank with money in your checking account.  You 
need to be careful to have enough money in your bank account to pay the 
check. 

·  If there is not enough money in your account, the check will BOUNCE.  
You will be charged a large fee if a check bounces – both from the bank 
AND sometimes from the company you wrote the check to. 

·  Sometimes people do not cash a check immediately.  You can write a 
check and the payee can hold it.  For up to one year, the person can cash 
the check.  You will need to make sure there is money in the bank to pay 
for the check until it is cashed. 

·  Writing checks requires managing your checking account 
 
Ask the class if they have ever heard of AUTOMATIC BANK PAYMENT .   
 
AUTOMATIC BANK PAYMENT is when you give permission to a company to take 
money out of your bank account each time a bill is due.   
 
Ask the class if they know what the benefits or pros of AUTOMATIC BANK 
PAYMENT . 

·  You do not have to think about paying the bill each month 
·  The bill will be paid on time each month 
·  The payment will be marked on your bank statement.  The bank statement 

will serve as a receipt for payment.  You will receive a document from the 
utility company that looks like a bill but says “Do Not Pay.”  This “bill” 
will tell you what day the utility company will take the money from your 
bank account.  It is important to mark this in your check register so you 
have enough money in your account.   

 
Ask the class what would be the cons of AUTOMATIC BANK PAYMENT . 

·  You may forget to register the date of the withdrawal in your check 
register when you receive the “bill.”  

·  You need to be careful there is money in your account to cover the bill on 
the day the company asks your bank for the money. 

 
Can people in the class think of other ways to pay for things they might want to buy?  
 
 (You can also pay with: CREDIT CARD . DEBIT CARD .  ATM CARD. ) 
  
Turn to the Cash, Check or Charge learning tool.   
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Lesson 4c Writing a Check 
 
Objectives:  

·  Write a check  
·  Record the transaction in a check register 

 
Time:  20 minutes 
 
Materials:    
·  Five learning tools in Participant Handbook: Farah Family Check Register, Writing 

a Check, Writing Numbers, Practice Writing a Check, and Practice Writing Your 
Check 

·  Overhead projector and transparencies of above listed learning tools 
·  Two training tools: Writing a Check and Farah Family Check Register: Part 2  
 
Activity:   
 
PARTS OF A CHECK  
 
Ask participants to turn to the Writing a Check learning tool.  Review the parts of the 
check with the class.   
 
CHECK WRITING TIPS 
 
Here is some additional important information about writing checks to share with the 
class.  As you list each one, ask the class if they know why they are important.  
 
·  Always use a pen and write in ink.  No pencils.  Pencil information can be erased and 

changed.  
 
·  Write clearly. 
 
·  Spell correctly.  Show participants the Writing Numbers learning tool to help them 

correctly spell out the numbers. 
 
·  If you make a mistake when writing a check, write “VOID”  in big letter across the 

front of the check.  VOID means that the check is not valid.  Record in your CHECK 
REGISTER that the check is void.  Start writing on the next check. 

 
·  Put the current date—the date you are writing the check—on the check.  Do not write 

a future date (POST-DATE) on the check.  The bank may not look at the date on the 
check and may process the check immediately.  It will BOUNCE if you do not have 
money in the bank.   

 
·  RECORD each check in your CHECK REGISTER  before you write the check.   
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·  NEVER sign a check until you have completely filled out the check and are ready to 

give it to someone or mail it.  If you sign a check without filling in the rest of the 
check, and lose it, someone could find it, write their name, put in a large amount and 
get a lot of cash from your account.  

 
Now show them the section of the check register at the bottom of the page.  Show them 
how Aziza has recorded the check in her register and calculated the new balance.  Ask 
participants to go back to their Farah Family Check Register.  Ask them to record the 
same check on their learning tool.  The Farah Family Check Register Part 2 training 
tool provides the trainer the additional withdrawal transactions.  
 
PRACTICE WRITING A CHECK  
 
Ask participants to turn to the Practice Writing your Check learning tool in their 
Participant Handbook.  These are sample printed checks with the name and address on 
the check.   
 
Give the class an example.   
 
It’s almost the end of the month and Aziza and Ali need to pay their rent!  Now that they 
have a bank account, they will write a check and mail it to their landlord.  They decide to 
write the check on June 20, 2004.  This will give them time buy stamps and mail it to the 
landlord.  It can take 3-5 days in the mail.  The landlord needs to receive the check by 
July 1 or he will charge a late fee.  
 
 Company Name:   Kentucky Landlord Co. 
 Amount Due: $425.00 
 
Write this information on the whiteboard or flipchart for the whole class.  You may also 
want to draw a large sample check on the whiteboard or flipchart or use a transparency. 
 
Go through the steps of filling out the check with the class. 
 
 Date:  Date they are writing the check 
  
 Payee: Company Name 
  
 Amount: Amount Due starting at left near $ 

 
Amount: Write out amount starting at left, show them line.  Show them how 
they can use the Writing Numbers learning tool that was part of Class 1 to 
help them.  

   
 Memo: Help them decide on a short description and to write it. 
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Signature:  Remind them to review that everything on the check is correct 
before signing it. 

 
If someone in the class makes an error while filling out the check, show them how to 
write VOID in large letters across the entire check.  Ask them to try again on the second 
check on the sheet.   
 
Once the class has correctly filled out the check, ask them to record the check on the 
portion of a CHECK REGISTER at the bottom of the page.  Show the class how to 
copy the information from the check into the cash register. Show them how easy this is 
when they have the check in front of them to copy.  Remind them to do this every time 
before they give or mail their check away.   
 
Once they have it right, ask them to copy the information into their Farah Family Check 
Register.  What is the new balance?   
 
(These are Competencies 8 and 9 on the Learner’s Checklist!) 
 
Extra Activity: 
 
Ask everyone in class to find a partner.  (If there are an odd number of participants in the 
class, have one group of three and ask each participant in this group to write a check to 
the person on their left.) 
 
Ask each participant to find Practice Writing Your Check learning tool in the Participant 
Handbook. 
 
Ask each participant to write a check and give it to his/her partner.  Make sure they take 
the time to record the check in the check register provided at the bottom of the page. 
 
Ask each participant to give the check to his/her partner – the PAYEE on the check.  Ask 
the partner to review the check.  Is it a good check? Is all the information correct?   
 
Ask the partner, or PAYEE, to figure out what to do with the check – will they cash the 
check or deposit the check?  Let’s pretend they will cash the check.  Ask them to do a 
role play in which the partner is now a bank teller.  Go through the sequence of asking 
the bank teller for cash for the check.  Remember you will need to ENDORSE the check.   
  
In the first role play, the trainer can act as the teller.  Ask the participant what they want 
to do.  They can repeat “I want to deposit a check”.  Ask the participant to ENDORSE 
the check for deposit and give you the endorsed check and deposit slip.  Review the 
participant’s work.  Sign their Proof of Competency Card next to Deposit a Check.  
Spend some time with each participant in the class. 
 
As the trainer, go around the room and help the participants.   
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Lesson 4d Manage a Bank Account 
 
Objectives:   

·  Learn to read a monthly bank statement 
·  Learn to balance a check register and bank statement balance at the end of the 

month 
 
Time:  20 minutes 
 
Materials:    
·  Three learning tools in the Participant Handbook: Farah Family Check Register, 

Bank Statement and Monthly Bank Account Balance 
·  Parts of a Bank Statement training tool 
·  Farah Family Check Register Part 3 and Monthly Bank Account Balance training 

tools provide the correct calculation for this lesson 
·  Calculator for each participant 
 
Preparation: 
The second part of this lesson is a more advanced activity for participants who have 
mastered the other skills in the course and are ready to manage their money.  It is best for 
participants who are successfully using a check register for their own bank account.  Ask 
participants during the prior class if they can bring in their own check register and bank 
statements.   
 
Collect together all the documents associated with Aziza’s banking that you’ve used in 
class:  her paycheck, her utility bill, the checks she deposited, the checks she wrote, her 
check register.  You will want to help participants find all of these documents as well.  
 
It is best to create a Monthly Bank Account Balance form on a flipchart.  This way you 
can use an overhead projector or LCD projector to flip between the Bank Statement and 
Farah Family Check Register.   
 
The Monthly Bank Account Balance training tool provides you with all the calculations 
to help you ensure that the class is getting the right answers!  Take some time to go 
through all of the calculations so that you have a good comprehension of the lesson and 
the calculations. 
 
Activity: 
 
THE BANK STATEMENT 
 
Once you open a bank account, the bank will send you a BANK STATEMENT each 
month.  The bank statement provides you valuable information to manage your money.  It 
shows you all your DEPOSITS and WITHDRAWALS .   
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The first part of this lesson will introduce a bank statement.  We will then review the 
bank statement more carefully to verify—or BALANCE— the records kept at home in a 
check register with the records the bank keeps.  Ask participants to find the Bank 
Statement learning tool in their handbook.  
 
Start with Aziza’s bank statement.  Remind the class that this is a summary of all the 
activity in her account during a month – deposits they made, cash they withdrew, checks 
they wrote.   
 
Ask the class what they recognize on the bank statement. 
 
 (Your Bank NA name and address.  Value of Aziza’s pay checks.) 
 
Go through all of the parts of the bank statement. 
 
BALANCING YOUR CHECK REGISTER 
 
This is an optional advanced exercise for participants who have mastered other skills in 
the course.  Some participants may not be ready to complete the exercise; however, it is 
beneficial to discuss the information with them regardless. 
 
It is very important to verify that the information on the bank statement is correct.  It is 
also important to make sure that your check register is up-to-date.  Ideally, your check 
register should always have ALL transactions.  The bank statement will only have 
transactions for one month. 
 
One of the most important things when balancing your checking account is to be very 
clear of the month that the bank statement reports on.  The bank statement only provides 
information on activity between the dates listed at the top of the statement.  In Aziza’s 
case, the bank statement covers the calendar month of June—from June 1 to June 30.  
However, bank statements do not always cover a month starting on the first of the month.  
Sometimes, they cover a one month period starting in the middle of the month – for 
instance June 10 – July 9.   
 
You usually receive bank statements in the mail about one week after the end of the 
month.  The bank statement will not include deposits and withdrawals you made since the 
end of the month.  In addition, some of the checks you wrote may not have been cashed by 
the date the statement was created.   
 
Explain to the class that when you write a check, the business or person receiving the 
check does not always cash the check on the same day.  There is often a lag – the lag can 
be one day to 90 days, sometimes even longer.  Therefore, it is important to keep track of 
what checks have been written in your register and to compare this to whether the money 
has been taken out of your actual bank account.  If someone has not yet cashed the check 
you wrote them, you may think you have more money than you do.   
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This time lag between the current status of your check register and the ending date on the 
bank statement makes balancing your checking account confusing.     
 
See if any of the participants brought a bank statement.  Ask them to tell you the 
beginning date and the end date on the statement.   
 
Look at the check register and the bank statement.  Can you see some of the same 
information? 
 
Look at the beginning balance of the bank statement.  Do you see this number in your 
Farah Family Check Register? 
 
 (Yes.  It is the same as the balance after Ali got cash for food and shoes on 5/28.) 
 
It is the same as the balance after Ali got cash on 5/28.  This is the last transaction in 
May.  It is also the beginning balance for June.   
 
Now, let’s look at DEPOSITS.  The bank statement shows all the money the Farah’s put 
into the bank during the month of the bank statement.  Any deposits they made before or 
after the bank statement start and end dates will not be listed on the statement.  What 
deposits are listed on this Bank Statement as well as in your Farah Family Check 
Register? 
 

(The deposits that Aziza made at the ATM machine on 6/03 and 6/12 are on the 
bank statement and in the check register.)   
 

What deposits are listed in the Farah Family Check Register and not the Bank 
Statement? 
 

(The deposits that Aziza and Ali made on 5/27 and 5/28 are in the check register 
but not the bank statement.  This is because these deposits were in May.)   
 

Are there deposits listed on the Bank Statement and not in the Farah Family Check 
Register? 
 

(Yes.  There are two deposits in June on the bank statement that are not in the 
check register!) 

 
This is because Aziza asked her employer to DIRECT DEPOSIT  her salary directly into 
her new checking account.   
 
Ask the class if Aziza knew when her employer deposited money into her account.  
Discuss how an employer either gives or mails each employee a pay stub when they use 
DIRECT DEPOSIT .  When Aziza receives the pay stub, she should enter the deposit in 
her check register that very day!   
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Aziza received a pay stub from her employer each week, but she forgot to enter the 
deposit into her check register!!  Is it important to remember to record DIRECT 
DEPOSITS into your check register? Why? 
 

(Yes, it is important to write the deposit information for pay checks on the day you 
receive your pay stub so that you know how much money you have!) 

 
Let’s turn to the Monthly Bank Account Balance learning tool.   
 
The first line asks for your CHECK REGISTER BALANCE .  This is the balance you 
have in the Farah Family Check Register.  The balance is $416.29.  Show the class how 
to write the total final balance of Aziza’s check register on the top of the worksheet. 
 
The next section of Monthly Bank Account Balance is to find information on the bank 
statement that is not in the check register.  Let’s look at the deposits on the bank 
statement.  There are two DIRECT DEPOSITS from Aziza’s employer: 
 
$302.23 on 6/17 
$314.55 on 6/24 
 
Let’s write these values on the deposit lines on the Monthly Bank Account Balance.  
 
Are there any other deposits on the bank statement that are not in the Farah Family 
Check Register? 
 
 (Yes. Interest of 12 cents.) 
 
Help the class write $.12 on the third line.   
 
While we are looking at deposits, are there any deposits in the Farah Family Check 
Register not listed on the bank statement? 
 
No.  There are not.  However, it is possible.  For example, Aziza and Ali received the 
bank statement for June on July 7.  If Ali had worked and made a deposit on July 5, it 
would be in their check register and not on the bank statement.  In this case, they would 
write the number on a deposit space in the second section:  TRANSACTIONS IN 
CHECK REGISTER NOT ON BANK STATEMENT .   
 
Now, let’s look at withdrawals and payments on the bank statement.  The first section is  
CHECKS.  The bank lists all of the checks it paid out of your account during the month.  
The bank provides you with the check number and the check amount. 
 
Are all the checks in the Farah Family Check Register listed on the bank statement?   
 

(No.  The Farah family wrote two checks.  Only check 0101 is listed.) 
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Look at Aziza’s check register and show the class to put a check mark in the register next 
to check 0101 since the bank statement shows this check was cashed.   
 
A check that has not been cashed by the payee is called an OUTSTANDING CHECK .  
In order to balance the check register and bank statement, we need to write the 
outstanding checks on the Monthly Bank Account Balance sheet.  
 
Show the class how to write the amount of $425.00, the value of check 0102 that is not 
on the bank statement, in the space next to Payments in the second section: 
TRANSACTIONS IN CHECK REGISTER NOT ON BANK STATEMEN T. 
 
Are there any other payments in the check register that are not on the bank statement?   
 

(NO.) 
 
Are there any other withdrawals on the bank statement that are not in the check register?  
 

(YES!  There is a bank fee of $5.00.) 
 
We will need to write this $5.00 bank fee in the first section:  TRANSACTIONS ON 
BANK STATEMENT NOT IN CHECK REGISTER  next to the word PAYMENTS.   
 
OK, now we need to do some calculating.  First, let’s look at the first section:  
TRANSACTIONS ON THE BANK STATEMENT NOT IN THE CHECK  
REGISTER.  Let’s add the Check Register Balance and the three deposits, and subtract 
the monthly bank fee and put the calculation on the line:  Updated Check Register 
Balance.  We will also take the time to add all four of these TRANSACTIONS to the 
Farah Family Check Register. 
 
Now that we have an updated Check Register, let’s try to balance it with the bank 
statement.  We have one OUTSTANDING CHECK.  Let’s add the value of the 
OUTSTANDING CHECK  to the updated check register balance.   
 
Does the balance equal the balance on the bank statement??  
 
Don’t forget to sign and date their Learner’s Checklist with this last task 10!  
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Lesson 4e Credit and Debt 
 
Objectives:   

·  Introduce refugees to the concept of credit 
·  Understand the importance of establishing a good credit record  
·  Encourage refugees to be wise when using credit and getting into debt 

 
Time:  30 minutes 
 
Activity:  
 
What is Credit?   
 
Encourage class discussion.  Be sure students understand that: 
 

·  Credit is using someone else’s money to pay for things with the promise that you 
will re-pay that person.   

·  When you buy something “on credit” you take the thing and begin using it 
without paying for it, but you will have to pay for it later, and in many cases, you 
will pay more than if you had paid for it when you purchased it. 

·  Credit is a way of borrowing money.  

Credit is very important in American life.  There will be things that you want to buy that 
will help you and your family, but that you cannot pay for with cash.  It will help you if 
you are able to buy them on credit. 

Good or Bad Credit, and Credit Ratings   
 
Does anyone know what a credit rating is? 
 
Companies in America have developed a system of keeping track of how good people are 
at re-paying credit.  Before a company lets someone buy something on credit, they want 
to know if that person will pay them back.  Of course, no one can know the future, but it 
will help the company to know if this person has paid back other people in the past, and if 
they’ve paid them back on time.   
 
Let’s say Aziza goes to buy a car.  She found a car she likes for $6,000.  But she does not 
have $6,000.  She can buy it on credit.  First, the company that is selling the car wants to 
be sure Aziza will pay them back.  They want Aziza to buy the car; they don’t want to tell 
Aziza no and lose the customer.  But they also don’t want to lose their money by selling 
the car on credit and then have Aziza disappear with the car and not pay them back.   
They would be willing to pay in order to get information about how well Aziza has paid 
others in the past.   
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Because car dealers (and other lenders) want this information, credit score companies 
have created a business of keeping records on everyone who buys things on credit and if 
they re-pay.  They call that information about a person’s past credit their “CREDIT 
RATING .”  Someone who has always paid their bills in full and on time has “GOOD 
CREDIT .”  Someone who hasn’t paid on time has “BAD CREDIT .”   
 
In the case of Aziza, the car company pays a small fee to find out Aziza’s credit history.  
The credit company tells the car dealer that Aziza usually pays on time, but twice last 
year was late paying her credit card bill.  Now the car company uses that information to 
decide whether or not to let Aziza buy the car on credit.  The car company will also use 
the information to determine the interest rate they will charge Aziza.  A good credit rating 
will help you receive a lower interest rate.  For example, some lenders might not lend to 
someone who has missed two payments.  Another lender might offer a loan at a higher 
interest rate.   
 
In this case, the car dealer makes Aziza an offer.  She can pay $600 (a 
DOWNPAYMENT) now and $200 each month for 3 years.  Can the class calculate this?  
What is the cumulative interest rate over the three years?  This is a total of $7,800.  This 
is $1,800 higher than the original selling price of $6,000.   

Others Want to Know About Credit Ratings  
 
Anyone who wants to can buy the information about someone’s credit rating from one of 
the companies that have collected that information.  It is becoming very common for 
companies and individuals to check a person’s credit rating before doing any sort of 
business with them.   
 
For example, if you want to rent a new apartment, the landlord may decide whether or 
not to rent to you based on whether your credit is good or bad.  If you apply for a job, the 
employer may look at your credit rating before deciding whether or not to hire you.   
Your good or bad credit can affect many areas of your future life. 
 
Has anyone been asked about their credit rating, or had their credit rating checked?   

If participants indicate they have been asked, encourage discussion.   
·  What were the circumstances?   
·  What was the result?   
·  How can the lack of a good credit rating (or the lack of any credit rating) 

affect someone’s life?  

The First Step to Establishing and Keeping Good Credit  
 
Having a good credit rating is very important, but how can a person get it?   
Encourage class discussion, making notes on the board of the following points: 
 
The best way to have good credit is to pay all your bills on time.   

·  Pay your rent in full and on time every month. 
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·  Pay your utility bills in full and on time every month. 
·  Pay your refugee travel loan in full and on time every month. 
·  Open a checking account and manage your money well by never spending 

more than you have in the account.  A BOUNCED check can have a 
negative impact on your credit. 

 

Keeping Good Credit Activity  
 
Have students work in pairs or small groups to discuss the following question.  (If time is 
short, the activity can be conducted as a full class discussion.) 
 
Mohammed and Khadija were being careful with their money, but they finally thought 
they had enough to buy a big TV.  Then, after they had purchased the TV, their parents 
had a medical emergency and they needed to send their remaining money to help them.  
Now they have two weeks until they get their next check, but their rent and their travel 
loan are due this week.  What can they do? 
 
Give the small groups time to each discuss the situation.  Have one person from each 
group provide a suggestion based on their group’s conversations.  Encourage class 
discussion and be sure students understand the following: 

·  Sometimes companies are able to work with people to negotiate a reduced rate for 
a month or two, if it truly is an emergency and if the person contacts them in 
advance.  If the person simply fails to pay, it will definitely hurt their credit and 
affect them in the future. 

·  If participants suggest borrowing from a credit card or some other sort of financial 
institution, point out that they will have to pay fees and interest on the borrowed 
money. 

   
Interest   
 
Ask the class if they know what interest is and explain as needed: 

Interest is like a rental fee charged for money that is borrowed.  If you owned an extra 
house and wanted to get some additional income, you could rent the house out and get 
money each month from the person using the house.  If you are renting an apartment 
now, you are paying money each month to the owner of the building to use his property 
for that month. 
 
It is the same for money.  If a bank has extra money, they can lend it to someone who 
needs to use it.  However, they won’t lend it for free, just as your landlord won’t let you 
stay in the apartment for free.  The money they charge you each month for using their 
money for that month is called INTEREST.   
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Interest is usually charged on any unpaid balance.  An interest rate of 10% means you 
pay an additional 10% of what you borrow to the lender.  The total money you owe—the 
amount you borrowed plus the interest—is your DEBT. 
 
When you have extra money that you put in the bank, you are the one who is renting 
money out.  The bank now is using your money, which it can lend to other customers.  So 
the banks pay you the rent, or Interest. 
 
Depending on the level of students’ understanding and time available, you may want to 
explore this further, with examples of total amount borrowed and interest calculations for 
those amounts.   

Credit Cards  
 
Initiate a class discussion about credit cards and gauge the student’s familiarity and 
understanding with credit cards.  You may choose to use such questions as:  

·  What is a Credit Card? 
·  Who has a Credit Card? 
·  Has the card helped you or hurt you? 

 
Credit cards allow you to buy things now and pay later.  If you have a credit card and 
use it well, it will help you to establish good credit.  It can be a convenient way of 
purchasing things and can be useful in an emergency situation.  However, a credit card 
can encourage you to spend money you don’t have.  Then if you have trouble paying, you 
can find that a credit card is able to cause you great expense and can ruin your credit. 
 
When you are using a credit card, once a month the credit card company will send you a 
statement that lists all the purchases you made with the card during the past month. 
It will tell you the total amount you owe (your total balance due), and it will also tell you 
your minimum payment for this month and the date your payment must be received in the 
company’s office. 
 
If possible, bring a credit card statement with you, with the name and number on the 
account blacked out.  Use this to help the students see how the purchases are listed, and 
to recognize the total debt, minimum payment and date of payment. 
 
Is it better to pay the full amount every month or the minimum amount? 
 
Encourage class discussion. 
 
It is best to pay the full balance due every month!  If you do, you will not pay the high 
interest.  If you pay the minimum amount, you will be charged interest on the remaining 
balance as well as on new purchases.  That interest amount will be added to your next 
month’s statement. 
 



 

    85 

Credit card companies make money because of the interest they charge people for the 
unpaid balance each month.  Credit cards often have very high interest rates.  Sometimes 
credit card companies will offer you a low interest rate to encourage you to get the card 
– but be careful, this rate usually only last 6 months or one year, and then the interest 
rate will go up.   
 
As you become more established in the U.S., you will probably get many letters from 
credit card companies who are eager to have you become their customers.  Look them 
over carefully before accepting them.  Some credit cards have annual fees that you must 
pay each year even if you aren’t using the card. 
 
Because of the high interest on credit cards, be careful about using them for more than 
you will be able to pay during when the next statement comes.  If you want to purchase 
an expensive item like a household appliance or a car, it is better if you go to the bank 
and get a small loan.  The loan will have a much lower interest rate.  For example, you 
can get a consumer loan for 10% instead of the paying 18%-21% for a credit card. 

Using Credit Well to Establish Good Credit  
 
What are the things you can do to establish and keep good credit? 
 
Encourage class discussion.  I hope that they will provide the methods noted earlier in the 
lesson.  Give the opportunity to think of another way and be sure the following is 
included in the discussion: 
 
Showing that you can use a credit card wisely is another good way of establishing a good 
credit rating.  Some ways you might do that are; 
 

·  Open a store credit card and pay your balance at the end of each month. 
·  Ask the bank for a SECURED credit card.  A secured credit card allows 

you to put an amount of money in a savings account, which you cannot 
withdraw for a period of time, usually one year.  During the year, the bank 
gives you a credit card with a LINE OF CREDIT  equal to the amount 
you have put in the savings account.  Use your credit card to purchase 
your groceries each month and pay back the entire balance each month.  If 
you have managed your credit card well, after one year, the bank will 
usually release the funds in your savings account and provide you a credit 
card. 

·  Take out a small loan for a household appliance or car that you need.  Be 
sure to pay back the amount due on the loan every month by the due date.   


